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Nevada State Board of Education Vision, Mission, and Goals

Currently under review by the Nevada State Board of Education

VISION

Quality education for all

MISSION

The Nevada State Board of Education/Nevada State Board for Career and Technical
Education is dedicated to fostering excellent educational opportunities provided to all learners
by sustaining a coherent, aligned system of instruction and support in partnership with all
educational communities.

PHILOSOPHY and VALUES

The State Board serves as an advocate for all learners, sets the policy that allows equal
access to educational services, and provides a vision for a premiere educational system in
collaboration with all communities to foster high levels of success.

STATE BOARD GOALS

GOAL 1

All learners will have the opportunity to achieve high levels of academic proficiency and
career preparedness; achievement gaps between population groups will be closed.

GOAL 2

Every learner will receive quality instruction and learning experiences.

GOAL 3

Educational programs, services, and activities will continually evolve and improve, measured
by reliable and valid criteria.

GOAL 4

Educational communities will be supported and developed.

GOAL 5

All learning environments will be healthy, safe, and secure.

GOAL 6

Funding will be sought to adequately support educational achievement for all learners.



HIGHLIGHTS OF STATE BOARD ACCOMPLISHMENTS
(See Appendix A for full summary report)

December 2006 through November 2007

The State Board:

e Adopted revised State Standards for Math and English Language Arts.

e Adopted revised regulations for:

R/
L4

K/
A X4

K/
L4

Advanced and Adult Diplomas.

Special Education (to align with federal law changes).
Alternative criteria for the High School Proficiency Examination.
Credit requirements for math and science for 7 and 8" grades.
Charter School Regulations on sponsorship and insurance.
Independent Study and long distance learning.

e Non-regulatory actions/adoptions

Reappointed Dr. Rheault as Superintendent for new three year term.

Enacted a Legislative/Governance task force and charter school subcommittee.
Proposed budget for Nevada Department of Education and Distributive School
Account for fiscal years 2008-2009.

Proposed Bill Drafts for 2007 Legislative Session.

Adopted State Improvement Plan for 2006.

Accepted Curriculum Alignment Task Force Report.

Approved three Charter Schools as full charters and two for subsection 6
charters.

Revoked charters for 2 State approved Charter Schools.

Approved private school licenses or re-licenses of 18 schools.

Approved 2007-2014 Elementary and Secondary school textbook adoption list.
Approved variances for class size in seven districts.

Suspended one and revoked one teacher license.



HIGHLIGHTS OF ACCOMPLISHMENTS
(See Appendix B for full summary report)

2006 Nevada State Improvement Plan

Goal #1: Alignment

Development of alignment tools, such as the Nevada Comprehensive Curriculum Alignment
Tool (NCCAT).

Enhancements to the NDE Website and SAGE Website.

Alignment of funding to school improvement processes with SB404/185, ePAGE, and the
fiscal focus in the SAGE School Improvement Process.

Passage of legislation to study various issues in Nevada education.

Dissemination of various reports on the adequacy of educational funding in Nevada.
Continuation of the revision process of the state standards.

Goal #2: Data

Acquisition of funding to develop and/or enhance the statewide data systems.
Enhancements made to various statewide data systems.

Participation in various professional development activities focused on assessments and data
analysis.

Goal #3: Achievement

Dissemination of a variety of resource materials and websites to support classroom instruction.
Participation in professional development activities targeting core academic areas to enhance
instruction and educational leadership skills.

Dissemination of various evaluation reports on the impact of specific reform efforts.

Goal #4: Professional Development

Collaboration to improve the preservice and inservice training for educators.

Participation in various school improvement trainings to implement continuous improvement
components, including intervention systems and Career and Technical Education programs.
Enhancements to the teacher licensure website.

Goal #5: Targeting Improvements in Secondary Education

Increases in course-taking expectations made by several districts.

Implementation of various partnerships and activities to support high school improvements.
Enhancements to statewide data systems, with a focus on high school student outcomes.
Implementation of various Career and Technical Education activities and evaluations.
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EXECUTIVE SUMMARY

State legislation requires that the State Board of Education revise the current state improvement
plan each year, based on the outcomes of the previous year. The Nevada Revised Statute
(NRS) 385.34691 (Appendix C) establishes the requirements for this plan. Key partners in the
Nevada educational system participate in the revision of the Nevada State Improvement Plan.
Through this process, the following improvement goals were set and an action plan was
established to lead the state in meeting these goals.

2007 Nevada State Improvement Goals

The following goals, consistent with the State Board goals on page ii, were identified to
improve the state of education in Nevada and to fulfill the requirements of NRS:

e To create an aligned system through -collaboration with all key partners for
implementation of statewide improvement processes that increase student learning,
improve instruction, increase parental/community involvement, and provide adequate
funding in order to improve student performance.

e To use consistent and relevant data at all levels (student, classroom, school, district,
and state) to support the improvement process, evaluate the effectiveness of
programs, and guide decisions for improved instruction and learning.

e To promote the implementation of proven practices that support healthy/safe learning
environments and enhance instruction in core academic subjects (English language
arts, mathematics, science, and social studies) to improve the performance of all
students and reduce achievement gaps.

e To implement effective statewide professional development activities and educator
pre-service preparation focused on data-driven needs and proven practices that are
designed to improve leadership, instruction, and student learning as reflected in
school, district, and state improvement efforts.

e To improve student achievement in middle schools and high schools through the
implementation of a statewide initiative that focuses on secondary education, including
strategies to improve academic achievement, increase graduation rates, decrease
dropout rates, improve distribution of information to the public, and increase post-
secondary program enrollment and success rates.

Revision Process

Through a research-based improvement process developed by the NDE (see p. 41 for a
description of this process), key partners in the Nevada educational system collaborated to
revise the 2007 Nevada State Improvement Plan. Through this collaboration, the outcome data
and current status of the dimensions of school success were analyzed to identify the successes
and the concerns of education in the state. The following key partners participated in the
revision of the Nevada State Improvement Plan (as required by NRS):



Employees of the Nevada Department of Education
» Gloria Dopf, Deputy Superintendent of Instructional, Research and Evaluative
Services
= Phyllis Dryden, Director, Office of Career and Technical Education
At least one employee of a school district in a county whose population is 100,000 or
more, appointed by Nevada Association of School Boards
= Karlene Lee, Associate Superintendent, Clark County School District
At least one employee of a school district in a county whose population is less than
100,000, appointed by Nevada Association of School Boards
= Nancy Bryant, Assistant Superintendent of Educational Services, Douglas
County School District
At least one representative of the statewide Council for the Coordination of the
Regional Training Programs (NRS 391.516) appointed by the Council
= Hugh Rossolo, Northeastern Regional Training Program

Additional participants in the revision of the state improvement plan were as follows:

Representatives of higher education

= Linda Heiss, Nevada System of Higher Education

= Bill Thornton, University of Nevada, Reno
Other persons whom the State Board determines appropriate:

= Nancy Hollinger, Washoe County School Board

= Craig Steven, NSEA

» Joi Davis, Legislative Council Bureau

= Jhone Ebert, Clark County School District

= Alison Turner, Nevada PTA
Nevada Department of Education staff support: Carol Crothers, Charlotte Curtis,
Bette Hartnett, Leslie James, Frankie McCabe, Sue Moulden, Diane Mugford, David
Smith, Kathy St. Clair

Upon adoption of the 2007 Nevada State Improvement Plan, the State Board is required to
submit the Plan to the Governor, Legislative Committee on Education, Legislative Counsel
Bureau, Board of Regents of the State of Nevada System of Higher Education, the Council on
Academic Standards, the board of trustees of each school district, and the governing body of
each charter school. It is anticipated that this plan will drive planning and decision-making for all
key partners in the education process.

Summary of Successes

From the analysis of the outcome and dimensions of school success data for 2006-2007, the
following successes were identified:

=+

+

Increases have been made in student achievement in reading and math on the state
criterion-referenced tests, the graduation rate has increased, the dropout rate has
decreased, and more districts and schools are making AYP.

Progress has been made in developing, sustaining, and enhancing aligned educational
practices that improve classroom instruction and student achievement.

A continuous improvement framework and culture support improvement planning that
guides professional development and program evaluation.

Enhancements have been made to increase the ability to collect and use consistent and
relevant data at all levels to drive the improvement process.
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Research-based strategies have been implemented in schools across the state to
improve instruction and the academic performance of all students.

A statewide initiative focusing on secondary education has stimulated the
implementation of a variety of best practices and the passage of high school reform
legislation.

Planning and resource support continues for implementation of successful practices and
innovative programs. An example is Career and Technical Education programs where
students have a much higher graduation rate than the state average and are
considerably less likely to drop out of school.

Significant numbers of students are taking advantage of Tech Prep courses in Career
and Technical Education (CTE), which provide a seamless transition to college by
allowing students to earn college credit for courses taken in high school.

Through various initiatives, the state has made information about Nevada’'s schools and
their performance much more readily available to parents and the public.

Summary of Concerns

From the analysis of the outcome and dimensions of school success data for 2006-2007, the
following concerns were identified:

Across grades and subject areas, there remains a pattern of achievement gaps among
student demographic groups.

Disparities in both graduation rates and dropout rates are significant and longstanding.

The lack of capacity and resources to assist districts and schools in meeting the needs
of an increasingly diverse population is a critical issue.

Best practices in curriculum, instruction, intervention, leadership, professional
development, and technology are not consistently available to all educators and/or
students in the state.

Additional resources are needed for training in proper interpretation and expanded uses
of data.

Summary of Action Planned

A coordinated effort by all key partners is necessary to address the goals in the 2007 Nevada
State Improvement Plan. A cohesive system is critical in aligning curriculum, instruction,
assessment, and professional development in order to improve teaching and student learning.
Improving student performance requires an increase in overall student achievement in core
content areas and a decrease in the achievement gap between overall student performance and
the ethnic groups and special populations



INTRODUCTION

The culture behind Nevada’s school improvement process embraces high
expectations for each student and is built upon the foundation of the following beliefs:

e The work of schools is student learning.

e All children benefit from building relationships with school adults and peers
and from learning challenging and relevant curriculum.

e Every teacher can be an expert when provided collaborative and sustained
professional development focused on improving instruction.

e Content should be aligned to standards, be challenging, and be relevant.

¢ Key indicators of success are achievement/proficiency data, graduation rates,
and dropout rates, percent of highly qualified teachers, and adequacy and
equity of funding for all public schools.

e Improvement must be continuous.

e Parental support and involvement are critical to improved student
performance.

e Effective use of data is critical to continuous improvement of teaching and
learning.

Comprehensive improvement plans take several years to implement and to
demonstrate improvement in the targeted areas. An annual revision provides the
opportunity to identify effective practices and/or actions that should be continued and
ineffective practices and/or actions that should be revised or eliminated.

Organization of the Document
The Nevada 2007 State Improvement Plan (STIP) is organized into three sections.

1. The first section describes the results of the various outcome indicators that are
used to measure the progress of student performance. This analysis helps to
identify the strengths in student performance as well as the continuing concerns.

2. The second section describes the current status of the dimensions of school
success. Knowing what actions are taking place helps to determine what further
actions need to occur.

3. The final section lays out the action plan that details the improvement goals and
the action steps to accomplish these goals. The accomplishments made towards
the 2006 Nevada State Improvement Plan goals are available in Appendix B.



Evaluation of Qutcomes

The section that follows, the “evaluation of outcomes”, is for the purpose of determining
the progress the state has made in making improvements toward the measurable
outcomes and in accomplishing the goals in the Nevada State Improvement Plan. The
data reviewed in the evaluation of the outcomes includes the Adequate Yearly Progress
(AYP) accountability data, the student state assessment performance data, and other
outcome indicators relevant to student success.

School, District, and State Accountability

Nevada has maintained a heightened focus on student achievement through a variety of
means over the past ten years. This includes a lengthy history of high stakes student
accountability founded on the High School Proficiency Examination (HSPE) program
(dating back to the early 1980s) linked to graduation with a standard diploma. The
development of a system of accountability reporting followed, and a more recent system
of school designation that placed schools in improvement status was established in the
mid-1990s. In the early 2000s, AYP and its designation requirements were applied to
all public schools in Nevada to comply with the NCLB.

A dominant aspect of the NCLB Act is its prescription for determining AYP and the
requirement that it be used to judge all schools, regardless of Title | status. A detailed
description of the Nevada AYP components and the designation process can be found
at the NDE website (http://www.doe.nv.gov/accountability/ayp/ayp materials.html).
Table 1 shows the AYP target changes for the next five years.

Table 1: Estimated Performance Targets for Making AYP

Level 2007-2008 2009-2010 2011-2012 2012-2013 2013-2014
& 2008-2009 & 2010-2011

ELA | Math ELA | Math ELA | Math ELA | Math | ELA | Math

Elementary | 51.7% | 56.3% | 63.8% | 67.2% | 75.9% | 78.1% | 88% | 89% | 100% | 100%

Middle 58% | 54.6% | 68.5% | 65.9% 79% | 77.2% | 89.5% | 88.5% | 100% | 100%

High 82.3% | 61.8% | 86.7% | 71.3% | 91.1% | 80.8% | 95.5% | 90.3% | 100% | 100%

Classification of a school, school district, and/or state as making or not making AYP is
relative to performance on the AYP indicators. A very significant aspect of NCLB is that
judgments must be considered separately for major ethnic groups and special student
populations. Not meeting the participation rate, achievement level, or other indicator by
any student group results in the classification of the school, school district, and/or state
as not making AYP. Schools, school districts, and the state that do not make AYP in
two consecutive years are identified as In Need of Improvement. Designated schools
are faced with specific consequences, and as the number of successive years of
designation increases so does the significance of the consequences. Schools and
school districts that are designated as In Need of Improvement are entitled to technical
assistance and support from the state.
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Based on performance, schools and school districts that make AYP can be designated
as demonstrating Exemplary or High Achievement. This designation is based on the
percentages of students at or above proficiency and the reduction in percentage of
students that are not proficient. To achieve Exemplary status, both criteria must be met.
Meeting either criterion results in being designated as a High Achieving school.
Schools and districts that earn these designations are publicly recognized. Schools that
do not make AYP can still be recognized for making significant improvements toward
the state proficiency targets.

Adequate Yearly Progress Results
The AYP results for the 2006-2007 show an increase in the number of schools and

programs that have made AYP (as seen in Table 2).

Table 2. AYP Results: A Breakout in Numbers of Schools and Programs

AYP RESULTS 2004-2005 2005-2006 2006-2007
ES MS HS NV

S N 2 U AR ) A

AYP School Classification

Made AYP 157 | 57 71 285 254 | 71 81 406 || 278 | 78 75 440
Did Not Make AYP 186 | 76 61 323 103 | 56 48 207 || 78 57 56 191
AYP School Designation

High Achieving 21 13 18 52 50 8 20 78 66 18 13 97
Adequate 132 | 39 41 212 168 | 50 32 250 || 158 | 45 52 255
Watch List 115 | 30 20 165 30 9 16 55 31 17 17 65
In Need of Improvement 2 4 10 16 14 5 7 26 25 7 1 33
(Year 1 — Hold)

In Need of Improvement 0 0 0 0 10 8 9 27 6 3 6 15
(Year 2 — Hold)

In Need of Improvement 0 0 0 0 9 0 0 9 9 4 1 14
(Year 3 — Hold)

In Need of Improvement 0 0 0 0 0 0 0 0 3 0 0 3
(Year 4 - Hold)

In Need of Improvement (Year 1) | 25 13 20 58 45 17 5 67 8 3 8 19
In Need of Improvement (Year 2) | 31 30 21 82 9 9 15 33 22 9 5 36
In Need of Improvement (Year 3) | 13 3 0 16 14 18 11 43 9 11 16 36
In Need of Improvement (Year 4) 2 0 0 2 4 3 0 7 7 14 10 31
In Need of Improvement 0 0 0 0 0 0 0 0 1 3 0 4
(Year 5+)




The following are highlights of Table 2, which details the AYP results for the 2004-2005,
2005-2006, and 2006-2007 school years.

e In 2007, 70% of the 631 total schools and programs
made AYP (compared to 54% last year and 47% the year [|| In 2007, 70% of the

before). Nevada schools
made Adequate
e At the elementary school level, there have been Yearly Progress.

significant increases in the number of schools making
AYP, with 46% making AYP in 2005 and 78% making
AYP in 2007. The middle and high school levels also showed improvement from
2006 to 2007.

e The number of schools in improvement decreased from 158 in 2005 to 126 in
2007.

For schools that serve a high percentage of students living in poverty (Title | schools),
there was an increase in the percent of schools that made AYP (from 48% making AYP
in 2006 to 58% making AYP in 2007.)

State Assessment Program

The NDE now has implemented a complete statewide program of criterion-referenced
tests (CRT) that meet the testing requirements of NCLB (grades 3-8 and high school)
and which are being used to determine whether or not schools and districts within the
state have met the AYP federal requirements. Table 3 illustrates the large-scale
assessment system in the state.

In addition to the state criterion-referenced tests used for AYP, the state administers a
norm-referenced test (NRT) in grades four, seven, and ten, which provides national
comparisons and validates the results of the standards-based tests at the other grade
levels. A selected sample of Nevada students participates in the National Assessment
of Educational Progress (NAEP) in reading and math.

Table 3. Current State Assessment Program

State Criterion-referenced Tests Norm-referenced Tests

Grade 3 Reading, Math

Grade 4 Reading, Math ELA, Math, Science

Grade 5 Reading, Math, Science, Writing

Grade 6 Reading, Math

Grade 7 Reading, Math ELA, Math, Science

Grade 8 Reading, Math, Science, Writing

High School Reading, Math, Science, Writing ELA, Math, Science

Note: The assessments that are in bold are part of the state’s AYP calculations.




Additional State Assessments

Students with the most significant disabilities may be eligible to take the Nevada
Alternate Scales of Academic Achievement (NASAA). In addition, students whose first
language is not English are required to take the Title Il language acquisition test, the
English Language Proficiency Assessment (ELPA). Although not included in the table
and narrative above, it is important to note that the districts are at different stages of
development and implementation of local interim assessments. These assessments
provide benchmark data to schools and teachers to assist them in monitoring student
progress toward proficiency of the state standards.

The graphs that follow describe state level performance results, focusing on those tests
used to determine AYP. The overall state performance averages are included on the
graphs illustrating the major ethnic groups and the special populations. Limited English
Proficient (LEP) and Individualized Education Plan (IEP) student identification criteria
include functioning that is often below grade level; consequently the performance of
LEP and IEP students is anticipated to be lower than the state average. Therefore,
comparisons are made on LEP and IEP performance trends, rather than comparisons to
the state average. An additional consideration in reviewing the following Special
Population graphs is that, as of 2006, the LEP student group results included all
students previously served, not only current LEP students.

Elementary School CRT Performance

The graphs that follow describe state-level test results in reading and mathematics by
year of test administration, allowing for across-year comparisons. The graphs illustrate
trends in reading and mathematics performance by ethnic groups and special
populations. Fifth grade has longitudinal data and is, for many schools, the last year of
elementary; therefore fifth grade results are representing elementary school student
performance. To review the third, fourth, and sixth grade CRT results, see Appendix D.

Elementary School Reading Performance Results — Highlighting Fifth Grade

For fifth grade reading, all student groups demonstrated an
increase in performance from 2002 to 2007. The largest [{| All student groups
increases were in 2007. The White and Asian student ||| made an increase
groups performed significantly above the state average (see in reading in 2007.
Figure 1) while the IEP student group performed below (see
Figure 2).




Figure 1. Fifth Grade Reading Performance Trends by Ethnic Groups
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Figure 2. Fifth Grade Reading Performance Trends by Special Populations
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Elementary School Mathematics Performance Results — Highlighting Fifth Grade

For fifth grade mathematics, there have been steady increases in
performance that have resulted in modest gains for all student groups. ||| All student
The African American and IEP student populations, although groups have
performing below the other student groups, have shown a steady ||| Made steady
increase over the past four years (see Figures 3 and 4). Achievement (|| 92!"S:

gaps among demographic groups continue to exist.

Figure 3. Fifth Grade Mathematics Performance Trends by Ethnic Groups
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Figure 4. Fifth Grade Mathematics Performance Trends by Special Populations
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Middle School CRT Performance

The graphs that follow describe state-level test results in reading and mathematics by
year of test administration, allowing for across-year comparisons. The graphs illustrate
trends in reading and mathematics performance by ethnic groups and special
populations. Eighth grade has longitudinal data and is the last year of middle school,
therefore eighth grade results are representing middle school student performance. To
review the seventh grade CRT results, see Appendix D.

Middle School Reading Performance Results — Highlighting Eighth Grade

Figure 5. Eighth Grade Reading Performance Trends by Ethnic Groups
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For eighth grade reading, all student groups made
slight gains over the past four years (see Figures 5 ||| Although all the student groups
and 6). In 2007, all student groups demonstrated a |[|f Significantly improved, the
significant increase in performance. The Hispanic, [|| HiSpanic, African American, and
African American, and IEP student populations (E% SILSIEE E0U[E EEIEE
continue to perform significantly below the other
student groups.

below the other student groups.
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Figure 6. Eighth Grade Reading Performance Trends by Special Populations
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Middle School Mathematics Performance Results — Highlighting Eighth Grade

Figure 7. Eighth Grade Mathematics Performance Trends by Ethnic Groups
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For eighth grade mathematics, all student groups
made slight gains from 2004 to 2007. The American
Indian student group increased in performance from
2005, moving closer to the state average in 2007
(see Figure 7). The FRL student performance
increased by almost 10 percentage points in the past
four years (see Figure 8). The African American and IEP student groups continue to
perform below other student groups.

The FRL student performance in
math increased by almost 10

percentage points in the past four
years.

Figure 8. Eighth Grade Mathematics Performance Trends by Special Populations
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* For 2006 and 2007, the LEP student group included all students previously served.

High School Performance Examination Results

The graphs that follow describe state-level test results in reading and mathematics by
year of test administration, allowing for across-year comparisons. The graphs illustrate
trends by ethnic groups and special populations.

High School Reading Performance Results

For high school reading, across the six-year period there has been a significant
increase in performance for all student groups. As illustrated in Figure 9 (preceding
page), the American Indian, African American, and Hispanic student groups have
increased by more than 10 percentage points. The LEP student group had the greatest
increase in percent proficient in the six-year period (see Figure 10).
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Figure 9. High School Reading Performance Trends by Ethnic Groups
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In reading, American Indian, African In reading, the LEP student group had
American, and Hispanic student groups the greatest increase in percent

have increased by more than 10 proficient in the six-year period.
percentage points.

Figure 10. High School Reading Performance Trends by Special Populations
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High School Mathematics Performance Results

For high school mathematics, there have been significant gains for most of the student
groups. The African American student group made modest gains and the IEP student
performance remained relatively flat. The White and Asian student groups consistently
performed above the state average while all other student groups performed below the
state average.

Figure 11. High School Mathematics Performance Trends by Ethnic Groups
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Figure 12. High School Mathematics Performance Trends by Special Populations
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Writing Performance

The graphs that follow describe writing performance by year of test administration. The
graphs illustrate writing performance results by ethnic groups and special populations.

Fifth Grade Writing Performance Results

In the 2005-2006 school year, the writing test moved [[| !N Wwriting, the African
from a fourth grade administration to a fifth grade HITEREELT. SIUEENE oL i
administration, thus just two years of results are
compared on the graphs. From 2006 to 2007, all student
groups made slight performance gains. The African
American student group made gains that show a closing of the gap with the American
Indian student group and the state average (see Figure 13). The Hispanic and IEP
student groups performed below the other student groups.

making gains in closing
the achievement gap.

Figure 13. Fifth Grade Writing Performance Trends by Ethnic Groups
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Figure 14. Fifth Grade Writing Performance Trends by Special Populations
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Eighth Grade Writing Performance Results

In writing, all
student groups

It is important to note that the eighth grade writing assessment
was moved from the fall to the spring beginning the school
year following the 2003 Legislative session. Because of this,
it is difficult to compare performance from the 2003 school
year with 2004 and 2005 performance.

have shown a slight
but steady decline
in performance.

Figure 15. Eight Grade Writing Performance Trends by Ethnic Groups
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From 2004 to 2007, all student groups showed a slight but

steady decline in performance. On a positive note, the

American Indian student group narrowed the gap between

their performance and the state average (see Figure 15),
especially when compared to the fifth grade results (see
Figure 13).

In writing, the American
Indian student group

narrowed the

achievement gap.

Figure 16. Eight Grade Writing Performance Trends by Special Populations
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Eleventh Grade Writing Performance Results

During the past three years, there has been a slight decrease in performance among
most student groups. On a positive note, pass rates for writing for first-time test takers
is much higher than the pass rates for reading and math.

Figure 17. Eleventh Grade Writing Performance Trends by Ethnic Groups
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Figure 18. Eleventh Grade Writing Performance Trends by Special Populations
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In addition to criterion-referenced data, additional performance data are maintained for
special populations (i.e. special education and LEP) and special programs (i.e. CTE).
The information that follows describes these additional performance data.

Special Education Performance Indicators

During the 2006-2007 school year the NDE implemented improvement initiatives
described in the special education State Performance Plan and Annual Performance
Report. The US Department of Education, Office of Special Education Programs
mandates that states develop and implement improvement initiatives in response to
statutory requirements articulated in the Individuals with Disabilities Education Act
(IDEA), which sets expectations for states’ submission of a State Performance Plan that
describes how the state will ensure the achievement of 20 performance indicators. The
analysis of data sets pertaining to these 20 indicators must be submitted in the state’s
Annual Performance Report, identifying where the state is with regard to the
achievement of designated targets for each indicator.

During the 2006-2007 school year the NDE collected relevant baseline data for some
“new” indicators as well as collected year two data for other previously existing
indicators, analyzed the data to inform the target-setting process and/or the
achievement of targets, set measurable and rigorous targets for improvement, and
implemented improvement activities. (To review the Annual Performance Report, go to
the NDE website at http://www.doe.nv.gov/edteam/ndeoffices/sped-diversity-
improve/resources.html). Fourteen of the performance indicators specifically address
improving student achievement in accordance with the IDEA and NCLB requirements.
These indicators include the following areas relative to students with disabilities:
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1) improve graduation rates

2) decrease the dropout rate

3) ensure that all students participate in statewide assessments and the
performance of students with disabilities improve on those assessments

4) reduce suspension and expulsion

5) provide school-age students with services in the least restrictive environment

6) provide preschool children with services in the least restrictive environment

7) improve cognitive and social outcomes for preschool children

8) improve parents' involvement in their children’s special education programs

9) reduce disproportionate identification of students in ethnic groups as having a
disability

10)reduce disproportionate identification of students in ethnic groups as having a
particular disability

11)improve efforts to locate and serve students identified with a disability

12)ensure a smooth transition from toddler programs to school-based programs

13)improve the transition planning for students at the secondary level; and

14)improve students outcomes from secondary to post secondary activities

Data was reported on state and district level progress on the measurable targets in
February 2007. Activities that have been identified to assist the state and local districts
meet the State Performance Plan targets include the development and implementation
of data collection systems regarding the state’s alternate assessment; an early
childhood assessment; a 14-district, 17-school pilot program implementing a response
to intervention model to address the needs of struggling learners; development of a data
analysis protocol to evaluate student access to the general curricula; development of a
professional development website; development of a central database for districts to
access and use relative to school and district level special education data; and
implementation of a data collection system to collect and analyze parent satisfaction
data and post-school outcome data for students as they exit at the secondary level.

English Language Proficiency Achievement Objectives

The primary goal of the state’s English as a Second Language (ESL) and Immigrant

program is to assist LEP students to achieve English language proficiency sufficiently
so that they can meet the state’s academic standards in an
all-English speaking classroom/school and on state academic Seven of the eight

assessments. To that end, the state follows the requirement Title Ill districts
established in NCLB. Title Ill grant funding from the U.S. achieved the ESL
Department of Education for the 2007-2008 ESL program was ||| achievement
reduced by 31% from the prior year, even though the state’s objectives.

LEP population continues to grow.

As required, Annual Measurable Achievement Objectives (AMAO) were established for
LEP students. An English language proficiency assessment (ELPA) was established for
the state that measures listening, speaking, reading, writing, and comprehension in
English. All LEP students take all required state assessments, including the ELPA. The
2006-2007 school year was the third year of Nevada’s NCLB-compliant ELPA. Of the
State’s 17 school districts, eight are Title Il districts (receiving federal Title 11l funds). Of
these eight Title Il districts, seven achieved the state’s revised AMAOS.
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Career and Technical Education Student Proficiency Results

Nevada High School Proficiency Examinations results indicate that a higher percentage
of Career and Technical Education (CTE) high school juniors meet or exceed
proficiency than is the case for those high school juniors who do not participate in CTE
programs. The following data charts and graphs illustrate this comparison with a look at
juniors who are eligible to take the HSPEs in their junior year. The results reviewed
here are for juniors who were first-time examination takers and do not include the
results of juniors who took and passed the reading and mathematics examinations as
sophomores. CTE juniors are classified as those enrolled in a CTE course in the fall of
their junior year. To determine the proficiency results for students who were not in CTE
programs, the results of the 10,955 CTE juniors eligible for testing were removed from
the database and the 12,496 eligible juniors who were not removed comprised the non-
CTE juniors.

Figure 19. Percent Proficiency of CTE and Non-CTE Juniors
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Note: “CTE and non-CTE Juniors” are those students who are eligible to take the HSPE in their junior year.

e The percentage of CTE juniors proficient in each one of the The percentage of
three areas tested (reading, writing, mathematics) on the proficient CTE
HSPEs was higher than for non-CTE juniors. juniors was higher

e The percentage of CTE juniors proficient in all three areas ||| than non-CTE
was higher by over 3 percentage points. RTELE

In order for students to receive a standard or advanced diploma, they must pass all
three proficiency areas. Until passing the examination in an area, students are eligible
for testing in reading and mathematics from grade 10 through grade 12, and for writing
from grade 11 through grade 12.

Like the results in Figure 19, the following results for ethnic groups and special
populations are based on all eligible juniors tested through the spring of their junior
year. The following are highlights of Table 4:

e In writing, a higher percentage of students enrolled in CTE programs were
21



proficient than students not enrolled in CTE programs for every ethnic group,
especially for American Indian, African American, and Hispanic students.

e In reading, the percentage of proficient students in each ethnic group enrolled in
CTE programs was higher except for American Indian students, but the
percentage of proficient students not enrolled in CTE courses for this group was
less than one-half of one percent higher.

e In mathematics, the percentage of proficient students was higher for the
American Indian and Hispanic students.

Table 4. Percentage Proficient for Each Ethnic Group

Total Number Reading Writing Mathematics
Ethnic Group of Students % Proficient % Proficient % Proficient

CTE |Non-CTE| CTE [Non-CTEH CTE |Non-CTE] CTE |Non-CTE
American Indian 151 200 88 88 90 83 64 54
Asian 994 1124 93 92 93 89 73 75
African American 1134 1316 84 79 85 75 41 38
Hispanic 2916 3131 86 79 85 76 64 45
White 5760 6722 94 93 94 91 73 73

The following are highlights of Table 5:

e The percentage of proficient students in reading and The percentage
writing were higher for IEP, LEP, and Free and Reduced of proficient IEP,
Lunch (FRL) status students enrolled in CTE programs LEP, and FRL
than for similar students not enrolled in CTE programs. was higher for

CTE students.

e The percentage of proficient students in mathematics for
IEP and FRL students enrolled in CTE programs were
higher than the mathematics proficiency percentages for similar students not
enrolled in CTE programs.

e The percentage of proficient LEP students in mathematics was slightly higher for
such students not enrolled in CTE programs.

Table 5. Percentage Proficient for Special Population Groups

Total Number Reading Writing Mathematics
Special Population of Students % Proficient % Proficient % Proficient

CTE |Non-CTE| CTE [Non-CTEH CTE |Non-CTE| CTE [Non-CTE
IEP 980 1,091 52 45 56 47 18 14
LEP 565 844 50 48 46 41 21 22
FRL 2190 2234 84 78 83 74 49 42
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Graduation, Dropout, and Other Outcome Indicators

The Nevada Annual Reports of Accountability (commonly referred to as the Nevada
Report Card) include three outcome indicators that contribute to a school’'s need for
improvement. These indicators are graduation rate, dropout rate, and completion
indicators.

Other student indicators include attendance rates, transiency rates,
The student state assessment achievement results, and pre-college test
population is results. Attendance rate data for Nevada’s schools show that the
highly mobile, state, with the attendance rate of 93.9%, exceeded the pre-NCLB
with a 33.2% requirement of 90% previously in state law. The student
transiency rate. population in Nevada is highly mobile, with a 33.2% transiency rate
during the 2006-2007 school year.

Nevada Graduation Rates

The graduation rate published in the Nevada Report Card is an estimated longitudinal
rate but does not require the ability to track individual students over time. The
calculation method is as follows: the number of standard, advanced, and adult diplomas
divided by the number of standard, advanced, adult, and adjusted diplomas plus the
number of certificates of attendance plus the number of dropouts from graduating class
since entering ninth grade.

The National Governors Association Task Force on State High School Graduation Data
is promoting a new method to calculate graduation rate that tracks individual students
over time. In Nevada, this formula will be calculated the first time for the class of 2009.
The calculation method (in 2009) is as follows: Students who graduate on-time divided
by 9th grade enrollment in 2006 plus students who transfer into system between 2006
and 2009 minus students who transfer out of system between 2006 and 2009.

In the 2005-2006 school year, 18,632 students graduated from Nevada public high
schools, resulting in a graduation rate of 67.5% (as reported in the Nevada Report
Card). Table 6 shows the graduation rates for the ethnic groups across four years; the
following are graduation rate highlights:

e The ethnic group with the highest graduation rate was the Asian student group at
76.8% (up from 73.8% in the previous year).

e Although the graduation rate for the African American [ff The graduation rate of
student group is lower than the rest of the student |f| e African American
groups, the rate significantly increased from 49.7% in
2005 to 52.7% in 2006.

e The state graduation rate dropped in 2004 and 2005, and then increased in 2006
back up to 67.5%.

students significantly
increased.
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Table 6. Graduation Rate Percentages by Ethnic Groups and Special Populations

Student Group 2003 2004 2005 2006
All Students 74.8 67.0 64.9 67.5
American Indian 69.2 58.2 55.5 59.2
Asian 80.9 73.4 73.8 76.8
Hispanic 62.8 52.6 50.7 55.3
African American 59.6 50.5 49.7 52.7
White 80.6 4.7 72.8 75.0

Note: The drop in the 2004 graduation rates is primarily due to the reclassification of students based on
earned course credits.

In comparison to the state graduation rate, the average graduation The graduation
rate for CTE students was 82.5%, 15 percentage points higher than ||| rate of the CTE
the state rate. This is not surprising, given that as a group they students was
perform higher on the HSPEs and have considerably lower dropout higher than the
rates. state rate.

Nevada Dropout Rates

The dropout rate published in the Nevada Report Card is an annual student dropout
rate and measures the percentage of students who drop out of high school in a given
year. The calculation method is as follows: total dropouts plus total non-returns divided
by total enrollment plus total non-returns, multiplied by one hundred. Although dropout
rates are calculated independently of graduation rates, graduation rates do incorporate
dropout data.

In the 2005-2006 school year, 5,502 students dropped out of Nevada public high
schools, resulting in a dropout rate of 4.6% (as reported in the Nevada Report Card).
Table 7 shows the dropout rates for the ethnic groups from 2003 to 2006; the following
are graduation rate highlights:

e The state dropout rate has decreased steadily over the
four year period, with a significant decrease in the 2005-
2006 school year.

The dropout rate
has decreased

steadily over four
e With the highest dropout rate of 6.5%, the Hispanic years.
student group has made progress with a decrease of 2.1
percentage points from 2003.

e The ethnic group with the lowest dropout rate was the Asian student group at
3.2% (down from 3.8% in the previous year).

Enhancements to the state accountability information system planned for the near future
include data collection components that will address graduation and dropout rates for
IEP, LEP, and FRL student populations.
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Table 7. Dropout Rate Percentages by Ethnic Groups and Special Populations

Student Group 2003 2004 2005 2006
All Students 6.0 5.8 5.7 4.6
American Indian 6.6 7.4 7.3 4.2
Asian 4.7 4.9 3.8 3.2
Hispanic 8.6 8.2 7.8 6.5
African American 7.9 7.4 7.3 5.8
White 4.7 4.5 4.5 3.5

Student participation in Nevada’'s Career and Technical Education programs has a
dramatic effect on reducing high school dropout rates. The following are highlights of
the CTE dropout data:

e The overall CTE student dropout rate of 1.6% is
significantly lower than the state rate of 4.6%. The CTE student
dropout rate of

e Dropout rates were dramatically lower for minority 1.6% is significantly
students enrolled in CTE courses. The dropout rate of i |ower than the state
African American CTE students (1.8%) was significantly rate of 4.6%.
lower than the state average for African American
students (5.8%).

e The dropout rate for Hispanic CTE students (2.4%) is considerably lower that the
state average rate for Hispanic students (6.5%).

Table 8 provides dropout rates for students enrolled in CTE courses for the state, each
gender, and each race/ethnic category of CTE students.

Table 8. Dropout Rate Percentages for 2005-2006 by Student Groups

Student Group Students Enrolled in CTE All Students
Total 1.6 4.6
Female 1.5 4.2
Male 1.8 5.0
American Indian 1.3 4.2
Asian 1.0 3.2
African American 1.8 5.8
Hispanic 2.4 6.5
White 1.3 35
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Completion Indicators

The Nevada Report Card reports the number of students completing high school who
receive standard diplomas, advanced diplomas, adjusted diplomas, adult diplomas, and
certificates of attendance. Of the 21,280 Nevada seniors, 88% (18,632) received a
diploma or certificate of attendance (down from the previous year’s 89% and from 93%
two years prior). Of that total, 77% (16,367) of Nevada seniors received a standard or
advanced diploma, up from the previous year's 76% and from 59% two years prior. The
majority of students received a Standard Diploma in all three years.

To ensure the meaningfulness of a high school diploma, the State of Nevada developed
challenging and rigorous academic standards and a system of assessment to measure
student proficiency. State assessments are used in determining school and district
adequate yearly progress and the high school examinations must be passed by all
students seeking a standard or advanced high school diploma.

Advanced Placement Incentive Program (APIP)

The implementation of the APIP provided a rigorous and higher academic achievement
for Nevada students. The number of Advanced Placement (AP) tests taken by low-
income students in Nevada increased over 1,000% since the inception of the AP Test
Fee Reduction Program aligned with the APIP. The following are highlights of the APIP
report:

e In 2005, a total of 6,363 students took 11,568 AP exams and in 2006 a total of
6,818 students took 11,902 AP exams.

e The number of AP exams taken by low-income students The number of AP
has shown a steady increase in 2006. There was an exams taken by
increase of 48.3% from the 2004-2005 school year. low-income

students has shown

e Anincrease of five hundred and four more low-income a steady increase.

students took the AP exams in 2006.

The goal of the APIP is to provide all Nevada students with a rigorous and relevant
education that prepares them for the wide-range of post secondary options that are
available, including but not limited to college and work readiness.

Scholastic Aptitude Test (SAT) Student Results

As an entry test for four year universities, the SAT is taken in Nevada. Students take
the SAT on a voluntary basis.

According to the 2007 SAT State Reports, 7,744 Nevada students took the SAT in the

2006-2007 school year, with the class numbers as follows — freshman, (1), sophomores
(12), juniors (2,352) and seniors (5,379). The following are highlights from the report:
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e The ethnic groups with the highest increases in test takers from last year were
the Hispanic and Asian groups.

e The most represented major ethnic group was the White student population at
57% of the test takers, with the Asian students at 14% and the Hispanic students
at 13%.

e The Critical Reading state average score increased slightly; the math and writing
state average score decreased slightly.

e The African American and Hispanic students in

Nevada had higher average scores than the national [ff The African American
and Hispanic students in

Nevada had higher

averages for those groups, while Nevada White and
Asian students had lower average scores than the

) average scores than the
national averages.

national averages for
those groups.

American College Test (ACT) Student Results

As an entry test for four year universities, the ACT is taken in Nevada. Students take
the ACT on a voluntary basis.

According to the 2007 ACT State Reports, the average ACT composite score of the
Nevada high school students remained steady this year, even as the number of test-
takers grew. The following are highlights from the report:

e The state’'s average composite score of 21.5 was slightly above the national
average of 21.2.

e There were 5,562 test-takers in 2007, a 13% increase from 2006.

e Of the students tested, 71% met the English benchmark, compared to the
national average of 69%.

e Of the students tested, 22% met all four benchmarks (English, math, reading,
and science), compared to the national average of 23%.
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Inquiry of Progress:
State Demographics and Dimensions of School Success

The evaluation of outcomes is the initial step in the analysis of Nevada’s strengths and
areas of concern. Further analysis is required to identify the potential causes for the
progress that has been made and for any lack of progress that is identified in the
outcomes. The following section presents the current status of factors that contribute to
school success; this section is divided into two parts. The first part describes the
demographics of the state educational system. The second part describes the
dimensions of school success: school environment, parent/community involvement,
curriculum and instruction, and professional development. An analysis of the current
status of the state concludes with the prioritized goals and the revised action plan.

State Educational Community Characteristics
Nevada Students

According to the 2000 U.S. Census, 1,998,257 people lived in
Nevada. For 2010 the projection is 2,690,531, a 35% increase ||| The White student
from the 2000 figure. The increase in Nevada’s general ||| Population has
population is reflected in the student population growth. ||| decreased by 1.5%.
During the 2006-2007 school year, 426,436 students were
enrolled in Nevada public schools. As shown in Figure 20, Nevada Asian, Hispanic,
and Black student populations have increased in the last six years (2002 to 2007). The
Hispanic and Asian student populations grew the most, with the Hispanic population
increasing from 138,800 to 150,314 and the Asian population increasing from 30,007 to
32,406. In contrast, the White student population has decreased by 1.5% (from
191,986 to 189,163). The minority student population now makes up the majority of
Nevada’s student population.

Figure 20. Percentage of Students by Ethnic Groups (2002-2007)
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There has been a corresponding increase in the number of students who do not speak
English as their first language. Of the 96 different languages spoken, Spanish is by far
the most common, with 94% of Limited English Proficient (LEP) learners listing Spanish
as the language spoken at home on the Home Language Survey.

Nevada Districts and Schools

Nevada’'s 17 school districts reflect the unique population distribution within the state.
Clark County is currently the fifth largest school district in the
country, with 306,167 students in the 2006-2007 school year. (Il cjark County is
An adjacent school district, Esmeralda, has only 68 enrolled the fifth largest
students. The state has a total of 631 schools, with 365 school district in
elementary schools, 135 middle schools, and 131 high schools. the United States.

The first statute authorizing charter schools in the state was

passed by the Nevada Legislature in 1997. For the 2006-2007 school year, there were
16 district-sponsored charter schools and five state-sponsored charters. The currently
operating state-sponsored charters are: Silver State High School, Nevada State High
School, Coral Academy of Science-Las Vegas, Nevada Virtual Academy, and Nevada
Connections Academy. The Clark County Board of Trustees voted to withdraw their
notice of interest to sponsor any new charter schools. Washoe had previously taken this
action. The Nevada State Board of Education received 11 new applications in
September 2007, for fall 2008 startups. Including several other applications already in
process, there potentially could be 19 state-sponsored charter schools in 2008.

The 2006-2007 class size student-teacher ratio for the state was 21:1. There are
22,885 full time equivalent teaching positions, according to the February 2007 Research
Bulletin published by the NDE. The NDE Office of Licensure reported in August 2007
that for 2006-2007 there were 3,333 newly Nevada licensed teachers and only 693 of
these teachers were educated in Nevada. Nevada's average teacher salary as per the
Nevada Research Bulletin (February 2007) is $46,881. The National Education
Association’s most recent Rankings and Estimates (2004) lists the national average
teacher salary at $47,750.

The Office of Licensed Personnel reported in May 2007 that 87% of core classes were
being taught by teachers who met the “highly qualified” teacher criteria established by
the state in response to NCLB. This is an increase from 80% reported in May 2006 and
68% reported in the October 2005 district “Contracted Educators Report”. In addition to
the general highly qualified teacher distribution, the state must look at the distribution of
highly qualified teachers in high and low poverty schools. In April 2007, the percentage
of core academic classes taught by highly qualified teachers in high-poverty elementary
schools was 86% (up from 83% the previous year) and in low-poverty elementary
schools the percentage was 93% (up from 87% the previous year). The percent of
highly qualified teachers in high-poverty secondary schools was 80% (up from 63% the
previous year) and in low-poverty secondary schools the percentage was 88% (up from
80% the previous year). Increases have been made in all schools, yet low poverty
schools continue to have more highly qualified teachers in core academic classes than
do high poverty schools.
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Fiscal Resources

Nevada Revised Statute (NRS) 387.121 guarantees the per-pupil level of financial
support. The average per-pupil expenditure in Nevada for the 2006-2007 school year
was $7,085, a 3% increase from the previous year ($6,870). Nevada's per-pupil
expenditure is significantly lower than the national average of $9,022, ranking Nevada
44™ of the 51 states. During the 2007 Legislative Session, the
estimated weighted average basic per pupil support for school Nevada’'s per-

districts increased to $5,122 for the 2007-2008 school year and pupil expenditure

$5,323 for the 2008-2009. is significantly
: o _ lower than the
In preparation for the 2007 Legislative Session, the Nevada national average.

Association of School Boards and the Nevada Association of
School Superintendents revised the 2005 iNVest (Investing in
Nevada’s Education, Students, and Teachers) to form the 2007 iNVest plan, a plan that
was strongly supported by the State Board. The plan’s premise is that through
identification of common needs and goals (and specific budget requests tied to these),
Nevada’'s leaders can develop a statewide vision that will result in increased student
achievement (see Appendix E for the 2007 iNVest executive summary).

For reporting test scores to parents, AB 3 of the 23" Special Session of the Legislature
appropriated $475,000 each year of the biennium ($950,000 total) to the Interim
Finance Committee. These funds are to continue contracted services of a consultant to
provide for the reporting of test scores of pupils to parents. In addition, the funds are
targeted to provide web-based data and to improve the performance of pupils on
statewide examinations. This service will be provided by Grow network.

Learning Environment and Culture

A Safe and Healthy Environment

Nevada strives for a learning environment for students that is safe, motivating, and
conducive to academic success (NRS 392.463). Each school district has adopted a
plan to ensure the public schools within the school are safe and free of controlled
substances. In addition, each public school in Nevada adopted a policy promoting a
safe and respectful learning environment free of harassment and intimidation essential
for all students to achieve academic success and meet the state’s high academic
standards (NRS 388.133).

In addition to a safe environment, it is critical to create a healthy environment in which
students have the opportunity to acquire knowledge and develop the life skills to make
appropriate food and activity choices through the practical application of nutrition
principles acquired in the classroom and at home. During the 2007 School year, each
school began implementation of their local School Wellness Policy based on the
Statewide School Wellness Policy as required by the Child Nutrition Program and the
Women, Infants, and Children’s Program Reauthorization Act of 2004. The NDE
received a $22,000 grant from the United States Department of Agriculture to develop a
web-based course for teachers and administrators to assist in the implementation of
their local school wellness policy. The web course is due to “go live” October 2007.
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Student Behavior

In the broadest sense, student behavior includes attendance, transiency rates, and
retention rates. The attendance rate in 2006-2007 was 93.9% (consistent with the
previous year's rate of 93.7%). The student population in Nevada is highly mobile, with
the transiency rate at 33.2% (consistent with the previous year’'s rate of 33.5%).
Student retention rates were highest at grades one (2.7%) and eight (3.2%) and lowest
at grades four (0.5%) and five (0.3%), with the eighth grade rate showing a significant
increase.

Detailed information regarding student behavior (discipline and truancy) can be found at
the Nevada State Report Card website (on the NDE website at www.doe.nv.gov). The
state-level data shows that student violence is a concern, with incidents involving
violence by students to other students far exceeding other incident categories. While no
schools in Nevada have been designated as “persistently dangerous” based on state
criteria established in compliance with NCLB, there have been documented incidents of
violence to students and staff in Nevada’s schools.

Academic Support and Recognition

Governor Guinn Millennium Scholarship Program. The Millennium
Scholarship Program, funded by tobacco settlement funds, provides funding to allow
Nevada’'s students to continue their education beyond high school. The requirements
for students to be eligible are the following: graduate with a Nevada high school
diploma, have at least a 3.25 grade point average, must have passed all areas of the
Nevada High School Proficiency Exam, and must have been a Nevada resident while
attending at least two years in a Nevada high school. The graduating class of 2010 will
have additional course requirements in math and science to qualify for the scholarship.

Teacher Incentives. The State of Nevada has initiated and expanded several
incentives to employ and retain teachers. These are as follows:

e Increased salaries in the basic support by 2% in 2008 and 4% in 2009.

e Continuation of signing bonuses for new teachers. The 2007 Legislature
appropriated $7,218,000 for 2008 and $7,578,000 for 2009 to support $2,000 per
new teacher hire.

e The 2007 Legislature revised the teacher incentive program through passage of
A.B 1 and appropriated $22,942,577 for FY2008 and $31,070,767 for FY2009 to
support the purchase of 1/5 retirement credits for licensed employees who work
at defined ‘at-risk’ schools and for those filling critical shortage need areas. The
new Grant Incentive Program will also allow school districts to develop incentive
programs of their own with a maximum of $3,500 per person, as negotiated with
the NEA.

e Authorized Pilot Programs of Performance Pay and Enhanced Compensation for
Recruitment and Retention of Licensed Personnel, $5 million per year of
biennium (AB 3 - $3000 cap).
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e Provides $70,000 each year of biennium for successful completion of National
Board Teacher Certification Program.

e The 5% Bonus Program will provide $544,000 in FY2008 and $750,000 in
FY2009 for the Counselor/Psychologist National Board Certification Program;
$597,000 in FY2008 and $706,000 in FY2009 for certified speech pathologists;
$18,078 in FY2008 and $18,798 in FY2009 for school library media specialists;
and a small amount in both fiscal years as signing bonuses for teachers of the
deaf and hard-of-hearing.

Teacher Qualification Recognition. A number of Nevada’'s teachers have
received qualifications and recognition beyond the “highly qualified” criteria. Since 2001,
181 Nevada teachers have achieved National Board Certification. Title II-A state activity
funds help support teachers to become nationally board certified. Districts provide
nationally board certified teachers with an extra 5% over a ten
year period. Other recognitions include the Nevada Teacher of
the Year Awards, Superintendent of the Year Award, Nevada
Public Education Foundation’s Education Hall of Fame Educator -
Award, and the Milken Awards. All of these awards are peer- National Board
nominated with panels making final decisions. Each award [|| certification.
celebrates excellence in education and dedication to the
profession.

181 Nevada
teachers have

School Recognition. Schools also have opportunities to earn recognitions and
designations, such as the Title | Distinguished Schools recognition and International
Center for Leadership in Education (ICLE) National Model Schools. Through the state
accountability system, schools can earn Exemplary Achievement and High
Achievement recognition for impressive student achievement on statewide assessments
and for exceeding the requirements for AYP. In addition to the AYP recognition, the
NDE recognizes schools that are making significant growth in student achievement
(regardless of AYP status) at the annual Mega Conference through the Highlighting
Nevada Schools program. In the 2006-2007 school year, ICLE selected two Nevada
schools to be National Model Schools. The accomplished teachers, principals, other
educators, and recognized schools in Nevada are a talent pool to help with systemic
improvement efforts.

Parent and Community Involvement

The State of Nevada has systems in place for parent and community involvement in the
educational process, as well as for communication with parents. The State Board of
Education and the NDE communicate with parents and the community through the NDE
website (www.doe.nv.gov), press releases, and through various sources responsible for
disseminating relevant information (primarily assessment results). Parents and
community members can learn about schools and districts through the websites
sponsored by school districts.

State law requires that each school district develop a parental involvement policy
consistent with the State Board’s policy. The Nevada accountability statute requires
annual accountability reports to be disseminated to Nevada’'s parents and requires
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accountability information to be made available to the community. Among the
information included in these accountability reports is information pertaining to parental
involvement in schools.

Parent Involvement

Senate Bill 214, Section 17 set the requirement that all public schools distribute
Educational Involvement Accords to the parent(s) of each student. NDE developed a
form for the Educational Involvement Accords that complied with No Child Left Behind
Act of 2001 and the Parent Involvement Policy adopted by the State Board of
Education. All districts have implemented this requirement, distributing Parent Accords
to all students.

Parents in Nevada have the opportunity to be involved in parent organizations such as
the Nevada Parent Teacher Association (PTA) and Nevada Parents Encouraging
Parents (PEP), a group representing the interests of parents of students with
disabilities. Parent organizations such as Nevada PTA and PEP are also actively
engaged in the legislative process through lobbying activities. The Nevada Open
Meeting Law ensures that the public can communicate with their school district’s local
Board of Trustees and with the state through the State Board of Education’s regularly
scheduled meetings. In addition, each district must include at least one parent on the
School Wellness Policy committee.

Nevada's First Parent Involvement Summit: Connecting the Dots - Parent Involvement
and Student Achievement was conducted March 2006. A report on the Summit was
completed and distributed November 2006. As a result of the Parent Involvement
Summit, a follow-up parent involvement committee met in October 2006 to continue the
parent involvement/student achievement dialogue and efforts. This meeting focused on
three key areas: recommendations for organizational and strategic planning, including a
statewide perspective in advancing parent involvement; strategies for parent
involvement, including practical tools and resources; and implementation priorities.
Plans are currently underway for a second statewide Summit to be held in Las Vegas,
Nevada on February 29, 2008.

Community Involvement

An essential component of a comprehensive statewide educational system is business
and industry involvement. The business community is involved with the educational
system in various capacities. Business representatives are members of many of the
planning and advisory committees, such as the Special Education advisory committee,
the Title | Committee of Practitioners, the STARS High School Improvement work
group, the Nevada State Improvement Plan Steering Committee, and the P-16 Council.
Businesses across the state are also in partnerships with schools, providing schools
with resource and advisory support.

In addition, Nevada is one of 40 states selected to offer “Operation Military Kids” training
workshops statewide through a grant from the federal Department of Agriculture. This
year, over 100 educators attended the professional development. The trainers
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consisted of members from the community, including enlisted Nevada Guardsmen and
their families, school nurses, counselors, 4-H Administrators, and the NDE
representative from Career and Technical Education.

Career and technical education has a long-standing relationship with the business and
industry community. Through a state system of technical skill committees and councils,
business and industry representatives for years have been involved in the review and
development of CTE programs. Direct input from the business community continues to
provide vital information to ensure CTE programs remain current with industry needs.

Assembly Bill 580, passed by the 2005 State Legislature, served as a catalyst to
guarantee each school district maintains an active technical advisory committee
comprised mostly of business and industry representatives to perform the duties
described above. Upon full implementation last year, every school district reported that
an active technical advisory committee was in place to serve CTE programs.
Committees have been and will continue to be actively involved at local levels in
strategic planning and program development initiatives, ensuring essential community
involvement in career and technical education.

Curriculum, Instruction, and Intervention

Curriculum and instruction is guided by the Nevada academic content standards and
the performance standards. Content standards and performance standards
(achievement indicators) in English Language Arts (ELA), Mathematics, and Science
were adopted by the Council to Establish Academic Standards during the 1998-99
school year. All Nevada districts and schools are required to adopt and implement
grade-level curriculum that will enable students to meet the state standards in all core
areas. The intent is that all standards will be taught to all students and performance
relative to the standards will be evaluated through a combination of state and local
assessment aligned to the standards. The content standards are available at the NDE
website (www.doe.nv.gov).

The Council to Establish Academic Standards is charged by the legislature (NRS
389.520) to establish timelines and procedures for periodic review and revision of the
content standards. The Science content standards were revised and adopted by the
Council to Establish Academic Standards in the school year 2004-05. Math content
standards were revised and adopted by the Council to Establish Academic Standards
and the Nevada State School Board of Education in the school year 2005-06. The ELA
content standards revision was completed and adopted by the Council to Establish
Academic Standards and the Nevada State School Board in the school year 2006-07.
Development and approval of achievement indicators (formally known as performance
standards) for ELA, science and math was completed in the school year 2006-07. The
achievement indicators (a companion document to the content standards) will be posted
on the Nevada Department of Education website (www.doe.nv.gov.) January of 2008.
Revision of the Social Studies standards will occur in 2007 — 08. Districts have one
year to align their curriculum to the revised standards upon adoption by the State Board
of Education.
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Resources and guides are provided to assist teachers with the implementation of state
standards. For reading and math content standards, instructional materials, and test
designs are available for use by teachers, parents and the interested stakeholders. The
content standards include introduction to the document and a “how to read” section to
enhance interaction. The instructional materials are documents that allow stakeholders
to understand and use materials that are aligned to the content standards and Nevada
state tests. Test designs (matrix) shows what the reading and math test are composed
of in terms of standards assessed and question types. For the Social Studies
Standards, the NDE and teachers met to create an integrated standards document for
elementary and secondary teachers. These documents provide an integrated view of
social studies, as well as a user-friendly version of the standards for teachers to use
while planning lessons.

In Career and Technical Education, skill standards have been written for over thirty
individual subject areas in the six CTE general program areas of agriculture and natural
resources, family and consumer sciences, business and marketing, trades and industry,
information technology, and health Sciences. Five state curriculum guides have been
written in CTE areas of information technology, agriculture, health sciences, and family
and consumer sciences. Two other curriculum guides are being completed in marketing
and hospitality and tourism. A list of the areas for CTE Skill Standards and the areas for
CTE State Curriculum Guides is provided in Appendix G.

The state provides assistance with implementation of the standards through regulation
and resources. The state allocates funding to the Regional Professional Development
Programs (RPDPSs), authorized as part of the Nevada Educational Reform Act of 1997,
to assist and support districts in standards training and implementation activities. The
NDE compiles a list of the curricular materials and textbooks that have been reviewed
and adopted at the district/site-level and then forwarded to the State Board of Education
for acceptance and inclusion as approved materials. The state also provides districts,
schools, and teachers with a set of guidelines (developed and disseminated by the
Nevada Council on Technology) for the review, selection and procurement of
technology and software.

The NDE has designed the Nevada Comprehensive Curriculum Alignment Tool
(NCCAT) to assist districts and schools in analyzing where there are gaps in alignment
among the following elements:

a. Alignment of curriculum to the state content and achievement standards;
b. Alignment of instruction to the aligned curriculum;

c. Alignment of assessment to instruction and curriculum; and

d

. Alignment of support for implementation of curriculum in the areas of
professional development, leadership, resource allocation and parent/community
support.

NCCAT is based on indicators that research has shown are related to improved student
achievement.

35



Standards-Based Instruction

The state has high achievement expectations for its students as indicated through its
aligned standards, curriculum, instruction, and assessments. The Nevada Content and
Achievement Standards provide a comprehensive conceptual framework within which
specific content is identified in a K-12 sequence of study. The criterion-referenced
testing program is designed to align standards-based assessment with standards-based
instruction. Local assessments and classroom-based assessments are also a critical
component of the alignment of standards, curriculum, instruction, and assessment.

Career and Technical Education has established ten program quality criteria standards
to provide guidelines to initiate and direct the development and improvement of
programs and to create consistency in education programs from district to district. The
ten program quality criteria can be found in Appendix G. Applying these general quality
criteria standards, six specific Program Quality Criteria have been written in trades and
industry, family and consumer, health sciences, business, and information technology.
The six Program Quality Criteria for these areas are listed along with areas for CTE Skill
Standards and areas for CTE State Curriculum Guides in Appendix G. Significant
numbers of students are taking advantage of Tech Prep courses in Career and
Technical Education (CTE) which provide a seamless transition to college by allowing
gualified juniors and seniors, i.e., those earning an A or a B, to earn college credit for
CTE courses taken in high school that are articulated with area colleges. Nearly 30,000
students (29,823), 51.5 % of high school students enrolled in CTE courses in Nevada,
were enrolled in one or more Tech Prep courses in the fall of 2006.

Observation of the classroom is a necessary method of verifying that instruction is
standards-based. At the current time, there is not a statewide systematic method for
observing classrooms and collecting data on the alignment of standards, curriculum,
instruction, and assessment. The regions within the state have been working with a
variety of techniques in order to verify standards-based instruction is being implemented
in schools. A variety of formative and summative evaluation data is being collected to
ensure that instruction leads to increases in student achievement. Difficulty exists in
acquiring evidence that demonstrates exactly which instructional practices are
increasing student achievement. Consistent, ongoing, and comprehensive analyses of
the multitude of factors influencing both quality instruction and student learning are
necessary in making such conclusions.

Intervention and Remediation Processes

The state and the NDE provide funds, technical assistance, and support resources
designed to help local schools plan and implement improvement initiatives. For the
2007-2009 biennium, the Legislature set aside the sums of $80,250,583.00 to be used
by schools and Consortium of public schools (including charter schools) for Programs
for Innovation and Prevention of Remediation. Under this allocation, public schools,
including charter schools, were eligible to submit an application. The grants were based
upon, and aligned with, school Improvement Plans or Consortium plan(s). The
requested funds were focused on activities such as establishment of best practices,
adoption of effective instruction strategies, literacy programs, programs for LEP
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students, specialized programs for mentoring the building of leadership capacity, and
evaluation of programs that includes impact on achievement.

The Commission on Educational Excellence approved a total of || The Commission
$55,991,682 in funding for 389 schools for fiscal year 2008. A approved a total
total of $38,269,449 was awarded at the elementary level, and of $55,991,682 to
$17,722,233 at the secondary level. The Commission also ||| 389 schools.

awarded a total of $17,589,310 to sixty-five school Consortia.

PROFESSIONAL DEVELOPMENT

The State’s organizational system and culture support quality professional development
for educators as evidenced by the Nevada State Board of Education Plan, the Regional
Professional Development Programs and Statewide Coordinating Council, the Nevada
SAGE School Improvement Process, and the Account for Programs for Innovation and
the Prevention of Remediation. In addition to the NDE, school districts, RPDPs, and
institutions of higher education, other professional development providers available to
Nevada'’s teachers include the Nevada Mathematics Council, the Nevada State Science
Teachers’ Association, the Nevada Association of School Administration, and the
International Center for Leadership in Education and the Southwest Comprehensive
Center.

Professional development opportunities are available for administrators and teachers at
all school levels. These opportunities ensure that highly qualified individuals in urban
and rural communities are leading and teaching in Nevada schools. Professional
development is provided to administrators by the Nevada Association of School
Administrators, the UNLV Center for Outreach in School Leadership Development, the
NDE, the Professional Learning Community Administrator Online Forum, RPDPs, and
school district leadership programs. Teachers have the opportunity to participate in
professional development activities offered by RPDPs, the NDE, and school district
professional development programs (for a detailed description of professional
development throughout the state, see Appendix H).

Specific activities and initiatives have occurred across the state that have targeted
specific critical educational issues. Each year the NDE conducts the Mega Conference,
with special recognition event for the teachers and administrators that work at
highlighted schools that have significantly increased student performance. The
Intervention Systems state initiative provides professional development to
administrators and teachers that focuses on the critical components of a successful
school intervention system.

School Improvement

School improvement is an ongoing process for all schools and districts in the state of
Nevada. In order for them to be successful, the NDE has implemented several
programs to assist them in all of their endeavors.
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School Improvement Funding

For the 2006-2007 school year, 267 schools statewide were eligible for Title | funding
and 138 schools actually received funding. That calculates to approximately 51.6% of
eligible schools receiving funding.

In August, 2007, the NDE was awarded a competitive State Improvement Grant from
the US Department of Education, Office of Special Education Programs, which will bring
over $3.4 million to the state over the next five years, to realize results in four critical
areas. Specifically, the project will:

e Increase performance results for students with disabilities as measured by
statewide assessments and district assessments.

¢ Increase retention of special education personnel in Nevada teaching
assignments.

e Reform Nevada’'s system of teacher development to link and align pre-service,
licensure, and professional development, to sustain the delivery of high quality
instruction and rigorous content for all Nevada students.

e Increase administrators’ capacity to provide leadership that increases outcomes
for students with disabilities.

The grant will be implemented by staff at NDE in collaboration with stakeholders from
across the state, including partners at institutions of higher education, school districts,
parent organizations, regional training programs, and policy groups.

School Support Teams

Any school, Title | or Non-Title | that has been designated as In Need of Improvement
Year 3 and beyond, the NDE establishes a support team for the school. The NDE
assigns the School Support Team Leaders. The rest of the team is chosen by the
district and must consist of at least one highly qualified Principal from another school
within the district, one highly qualified teacher from another school within the district,
one district administrator, and one parent of a student that attends the school for which
the support team is established. It is the responsibility of the school support team to
collaboratively work with the principal, teachers, and parents to identify and investigate
the problems and factors at the school that contributed to the designation of the school
as demonstrating need for improvement. The School Support Team assists the school
in developing recommendations for improving the performance of pupils who are
enrolled in that school. In 2004-2005, two schools were assigned a school support
team; in 2005-2006, 18 schools were assigned teams; in 2006-2007, 60 schools were
assigned teams; and currently in 2007-2008, 89 schools have been assigned a team.
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Table 9. Evaluation of AYP Data-Title | Schools with School Support Team Leaders

District | AYP 05-06 AYP 06-07 % Indicators % % Difference in %

Designation Designation Made 04-05 Indicators Indicators Proficient 05-06 to

Made 05- Made 06- 06-07
06 07

Carson | Year 4 Year 4 Hold(SH) 63 91 94 0.7
Clark Year 4 Year 5 56 66 87 4.7
Clark Year 3 Hold (SH) | Adequate (AP) 72 87 100 3.5
Clark Year 3 Hold (SH) | Year 4 57 81 92 7.7
Clark Year 3 Year 3 Hold (SH) 55 66 95 12.7
Clark Year 3 Year 3 Hold (SH) 53 73 88 6.3
Clark Year 3 Year 3 Hold (SH) 55 77 94 5.9
Clark Year 3 Year 3 Hold (SH) 58 58 83 7.3
Clark Year 3 Year 3 Hold 57 62 100 27.3
Clark Year 4 Year 4 Hold 61 69 86 9.7
Clark Year 3 Hold (AP) | Adequate (SH) 46 88 85 9.0
Clark Year 3 Hold (AP) | Adequate (SH) 64 89 94 6.8
Clark Year 3 Year 4 55 53 68 6.6
Clark Year 3 Hold (AP) | Adequate 53 77 100 8.9
Clark Year 3 Year 4 62 46 64 10.1
Clark Year 3 Hold (AP) | Adequate 59 94 100 5.1
Clark Year 3 Year 4 28 60 64 8.4
Clark Year 4 Year 4 Hold (SH) 64 74 94 12.0
Clark Year 4 Year 5 58 56 73 5.8
Clark Year 3 Year 4 49 78 86 7.2
Clark Year 3 Year 3 Hold 61 77 100 13.8
Clark Year 4 Year 5 36 72 36 -1.3
Clark Year 3 Year 3 Hold 63 57 84 6.1
Clark Year 3 Hold (SH) | Adequate 55 78 100 6.8
Clark Year 4 Year 5 59 12 49 12.6
Elko Year 3 Hold (AP) | Year4 70 91 77 0.6
Lyon Year 3 Hold Adequate 93 100 100 18.1
Nye Year 4 Hold (AP) | Adequate 62 84 100 10.9
Nye Year 4 Hold (AP) | Adequate 93 100 94 16.7

Note: AP=Appeal was approved, and SH=School made AYP by making Safe Harbor.

The “difference in %” column was calculated by comparing the 2006 percent proficient to the 2007 percent proficient at the
school level.

As shown in Table 9, 19 of the 29 Title | schools with School Support Team Leaders
made AYP.

Twenty-five of the 29 schools increased the percentage of indicators for which
they made adequate yearly progress.

Of the four that did not show an increase, one school maintained 100% indicators
met and two of the schools showed a slight decrease in percentage of indicators

met.

Twenty-eight of the 29 schools increased the percent of

proficient students from the 2005-2006 to 2006-2007

school years.

Nine of these 28 schools increased by 10 or more
percentage points.

Twenty-four of these 28 increased by 5 or more
percentage points.

28 of the 29 schools
with school support
teams increased the

percent of proficient
students.
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Student Achievement Gap Elimination (SAGE)

The Nevada Department of Education developed the Student Achievement Gap
Elimination (SAGE) process to be utilized in working with schools identified as In Need
of Improvement. Each year the revision process is followed to ensure a continuous
improvement cycle.

SAGE is the required school improvement process for Title | schools in Nevada that are
designated as in need of improvement. In addition, SAGE is a useful resource for all
schools needing or wishing to complete a significant self-examination to improve status
qguo. The purpose of SAGE is to help external facilitators, administrators, teachers,
parents, and community members to participate in a continuous improvement cycle that
identifies potential barriers and develops a way to move the school from where it is now
to an environment in which all students can achieve to their highest potential. Many
Nevada school districts and schools have used the improvement process outlined in the
guidebook to improve student learning. During the 2006-2007 school year, the SAGE
guidebook went through an in-depth revision, including the revision of The Five
Dimensions of Successful Schools — Data Analysis Guide (Five Dimensions-DAG),
which provides the direction for a targeted analysis of the potential contributing
causes/factors to the underlying needs/problems.

SAGE Training

In addition to producing and providing the SAGE guidebook (via online www.doe.nv.gov
or in hardbound form), the NDE conducted the annual SAGE training in June of 2007.
This training was available for all districts and schools to attend. All participants
received the new guidebook with the latest updates and revisions. Each participant
had the opportunity to walk through the process, step by step, with team members using
their own school site data.

School Improvement Plans

As set forth by the passage of the NCLB Act and Senate Bill 1, the Nevada Legislature
in 2003 passed legislation that, regardless of AYP performance, school improvement
plans must be developed or revised and implemented annually by all schools, school
districts, and the state through its State Board of Education. Additional requirements
exist for schools identified as in need of improvement. Each school identified for school
improvement must, within three months after being identified, develop or revise a school
plan in consultation with school staff, the local educational agency serving the school,
and outside experts, known as the School Support Team Leaders. Additionally, school
improvement plans are also used as one of the requirements for consideration in the
Innovation and Prevention of Remediation Activities and/or Programs (SB185) grant. In
order for schools to receive money associated with the grant, they must assure that the
grant is aligned to meet the goals and objectives identified in the school improvement
plan.
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District Improvement Plans

In the state as a whole, 16 of Nevada's 17 school districts have made AYP. All 17
school districts submitted District Improvement Plans in December 2006 pursuant to the
requirements of law and will be required to do so in December 2007. The majority of
districts identified improvement needs in ELA and math for all students. More than half
of the districts identified improvement needs for the IEP and LEP student populations.
The majority of the districts included a goal relating to professional development that
focused on their specific improvement needs. The majority of the districts also included
a goal relating to expansion of data and interim assessments. Many districts included
goals that targeted extending instructional time, improving special education, improving
services to the LEP student population, and improve parent involvement (See Appendix
F for summary details of the District Improvement Plans).

State Improvement Plan

State legislation requires that the State Board of Education revise the current state
improvement plan each year, based on the outcomes of the previous year. The Nevada
Revised Statute (NRS) 385.34691 (Appendix C) establishes the requirements for this
plan. Key partners in the Nevada educational system participate in the revision of the
Nevada State Improvement Plan.

The revision of the 2007 Nevada State Improvement Plan began with an analysis of the
outcome and dimensions of school success data from 2006. Through this process, the
following improvement goals were set and the accompanying action plan was
established to lead the state in meeting these goals.
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2007 NEVADA STATE IMPROVEMENT PLAN

ACTION PLAN

Goal #1: Alignment

To create an aligned system through collaboration with all key partners for implementation of statewide
improvement processes that increase student learning, improve instruction, increase parental/community
involvement, and provide adequate funding in order to improve student performance and reduce
achievement gaps.

2007 ACTION PLAN

RESPONSIBLE

DATA SOURCES

: PARTIES

GOAL #1 STRATEGIES: Based upon review of the data

updates and the accomplishments of the 2006 strategies, the

following represent the strategies for the 2007 Nevada State

Improvement Plan Action Plan.

1. Develop and enhance, in coordination with key collaborative NDE, RPDPs, School Improvement
partners, communication mechanisms in order to make Districts, Plans (SIPs), District
apparent and keep up-to-date with school and district Schools, Parent/ | Improvement Plans
improvement efforts. Teach.er. (DIPs), STIP, Sch(_)ol

) o Associations Improvement trainings,
e Expansion of communication through technology. Parent Involvement
e Coordination of opportunities for interaction between key Summit Report,
partners at planned state-wide meetings and events. Education Leader
e Creation of a forum for key partners to come together workshops
through a technology mechanism.
e Enhance internal communication within the NDE in order to
increase efficiency and productivity.
e Continue systemic efforts to increase parental involvement
in order to yield higher levels of student achievement.

2. Advance continuous improvement efforts for statewide NDE.' RPDPs, SIPs, DIPs, ST.IP’ Tide

improvement, with components that include: Regmnql_ Labs, i repo_rt, Speqal
) ) ) Universities, Education Indicators,

e An ex_pecta_tlon of collaboration with key partners to Districts, Schools | SST reports, School

coordinate improvement efforts. Improvement training
e An expectation that improvement plans contain strategies evaluations, Parent

to increase parental involvement in student learning. Involvement Summit
e The refinement of existing improvement processes at all Report, CTE

levels. Performance
e Support for the implementation of school improvement Indicators

actions required by state and federal law and regulations.
e Continue to collaborate in the review and revision of state

standards and with school districts in the alignment of

curriculum and policy to state standards

3. Continue to review with key partners, as part of the Schools, SB185 Evaluation,
improvement process, the need for/impact of resources in Districts, NDE, State, district, and
carrying out improvement efforts to increase student Legislative school grant
achievement. Committees procurement,

Review the adequacy of resources to support state-sponsored
charter schools.

Legislative CTE
subcommittee report,
iNVest Plan
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4. Monitor the effectiveness of the technical advisory committees NDE Perkllns.Grant
in their engagement in the school-improvement process as Moryton_ng reports,
follows: Legislative reports,
Signature Pages of
- Ensure that each local improvement plan has effect CTE Grants
strategies for the improvement of career and technical
education programs as a key component of their
respective overall school-improvement strategies.
- Ensure that each technical advisory committee is properly
formed, managed and understands its role as a
community-based advisory committee that participates in
developing strategies to improve CTE programs as part of
the district’s in the school-improvement process.
- Ensure each technical advisory committee participates in
the development of program-improvement strategies for
career and technical education and that the identified
strategies become part of the school districts’ overall
school-improvement plan.
5. Monitor the effectiveness of the School Support Teams in their NDE, School Support Team
leadership and support of assigned schools Southwesterr_1 reports, School
Comprehensive Support Team Leader
Center evaluations
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Goal #2: Data

To use consistent and relevant data at all levels (student, classroom, school, district, and state) to support
the improvement process, evaluate the effectiveness of programs, and guide decisions for improved
instruction and learning.

2007 ACTION PLAN

RESPONSIBLE

DATA SOURCES

: PARTIES

GOAL #2 STRATEGIES: Based upon review of the data

updates and the accomplishments of the 2006 strategies, the

following represent the strategies for the 2007 Nevada State

Improvement Plan Action Plan.

1. Enhance methods for data collection, delivery, and, analysis in | NDE, Schools, SAIN, ARC, Teacher
order to: Districts, DolT Licensure, EDEN,

ORS, SLDS

- Interface other data systems with PreK-12 student
performance data systems.

- Verify that consistent and relevant data is maintained at all
levels.

- Track academic student progress over time.

- Expand and sustain student performance data delivery at
all levels (school, district, state).

- Reporting of longitudinal data through SAIN.

- Implement process for school districts to directly upload
student data into the Occupational Reporting System.

- Create and maintain a data system that will support
enhanced data analysis activities

- Continue to conduct national comparisons to ensure
reliability of student achievement gains.

2. Guide the provision of ongoing systemic professional thE ?PDPS’ EDdEt rlgportst, Dsggfo
development for data analysis that supports classroom IStnets u II fepor o
instruction and improvement planning. evaluations

3. a) Support the continued implementation of the comprehensive NDE: Schools, State Assessments,

Districts Local Assessments,

state assessment system that includes classroom-based
assessments and other forms of local assessments.

b) Expand the implementation of strategies to integrate
technology into instruction and formative assessment use.

Research Literature on
Best Practices
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Goal #3: Achievement

To promote the implementation of proven practices that support healthy/safe learning environments and
enhance instruction in core academic subjects (English language arts, mathematics, science, and social
studies) to improve the performance of all students and reduce achievement gaps.

2007 ACTION PLAN

GOAL #3 STRATEGIES: Based upon review of the data
updates and the accomplishments of the 2006 strategies,
the following represent the strategies for the 2007 Nevada
State Improvement Plan Action Plan.

RESPONSIBLE
PARTIES

DATA SOURCES

1. a) Continue to support the implementation of proven
practices (tied to needs based on data) that improve the
performance of students in English language arts, math,
science, and social studies.

b) Expand support for the implementation of proven practices
that improve the performance of students with disabilities,
LEP students, culturally diverse students, economically
disadvantaged students, and other at-risk student
populations, such as migrant and/or transient students.

¢) Review the impact of technology on student achievement,
including virtual education.

d) Support action for NAC revision to code implementing
NRS 389.019, standards based report card template for
elementary schools, and revised textbook adoption rubric.

NDE, RPDPs,
Districts, Schools

SIPs, DIPs, Mega
Conference
Evaluations, SB185
Evaluation, School
Improvement Training
Evaluations, AMAO
Report, Special
Education Indicators,
NV Report Card

2. a) Develop and implement the mechanisms to monitor the
effectiveness of current professional development practices
and programs that impact the performance of students in
English language arts, math, science, and social studies.

b) Develop and implement the mechanisms to monitor the
effectiveness of current professional development practices
and programs that impact students with disabilities, LEP
students, culturally diverse students, economically
disadvantaged students, and other at-risk student
populations, such as migrant and/or transient students.

NDE, Districts,
Schools, RPDPs

Monitoring
Frameworks, Data
produced by
Monitoring
Frameworks, AMAO
Report, NV Report
Card, Special
Education Indicators,
RPDP Reports

3. Continue to support the dissemination and implementation of
proven practices being used at high performing schools in
Nevada by:

- Enhancing coordination with nationally recognized
successful schools and districts in order to replicate
successful practices.

- Using established criteria to identify the factors that
specifically impact results in high achieving and
exemplary schools that are showing extraordinary
growth with all student populations.

- Creating a mechanism that allows high performing
Nevada schools to be a resource to struggling schools

NDE, Districts,
National partners

Mega Highlighting
Schools Interview
Results, Title |
Distinguished Schools
Interviews Results, NV
Report Card, AYP
Designation Results,
SB185 Evaluation
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and districts to help replicate successful practices.

- Support the Legislative initiatives: the empowerment
school model and expanded full-day Kindergarten.

Conduct an analysis of school and district best practice
strategies that increase the graduation rate and decrease the
dropout rate.

NDE, Districts,
Schools

NV Report Card, SIPs,
DIPs, Special
Education Indicators,
CTE Program Results,
AYP Results, SB185
Evaluation

Continue to support professional development for district and
site leadership in enhancing school culture and learning
environment best practices.

NDE, Districts,
Schools, RPDPs

NV Report Card, SIPs,
DIPs, Persistently
Dangerous Schools
Report
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Goal #4. Professional Development

To

implement effective statewide professional

development activities and educator pre-service

preparation focused on data-driven needs and proven practices that are designed to improve leadership,
instruction, and student learning of as reflected in school, district, and state improvement efforts.

2007 ACTION PLAN

GOAL #4 STRATEGIES: Based upon review of the data updates
and the accomplishments of the 2006 strategies, the following

represent

the strategies for the 2007 Nevada State

Improvement Plan Action Plan.

RESPONSIBLE
PARTIES

DATA SOURCES

1. Continue statewide collaboration: NDE, Institutes of | Teacher Quality
T i lanni ith instituti f hiaher educati High Education, Taskforce Database,
- o continue planning with institutions of higher education, districts, RPDPs, | RPDP Reports
districts, RPDPs, and educator associations to align NSEA
statewide professional development practices (preservice,
licensure, and relicensure).
- To support alternative routes to licensure as formulated by
the Commission on Professional Standards.
- To achieve a statewide standards-based system of
professional development in districts and regional
professional development programs.
- To promote professional development alignment to the
Nevada academic standards.
- To facilitate the development of a system for collection of
professional development data to monitor its impact on
instruction and student learning.
2. Continue to support and participate in professional development | NDE, Institutions | SIPs, DIPs, STIP,
activities that align with school and district improvement efforts. | of Higher RPDPs Evaluation
Education, report, IHE data
RPDPs, Districts,
Schools, National
partners
3. Continue to support professional development for educational NDE, Districts, RPDP self-evaluations,
RPDPs, NASA NASA reports, District

leadership that focuses on best practices for recruiting,
supporting and retaining quality teachers and administrators.

Support the building of relationships with key partners in
this endeavor.

reports
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Goal #5: Targeting Improvements in Secondary Education

To improve student achievement in middle and high schools through the implementation of statewide
initiatives.

2007 ACTION PLAN

RESPONSIBLE

DATA SOURCES

: PARTIES
GOAL #5 STRATEGIES: Based upon review of the data
updates and the accomplishments of the 2006 strategies,
the following represent the strategies for the 2007 Nevada
State Improvement Plan Action Plan.
; - i SIPs, DIPs, STIP,
1. Develop, promote, and expand best practices that improve g:ztEri’C?;glons, NGA Evaluation

middle and high school student achievement.

Continue to support instructional and intervention
methods to better meet the needs of low-performing
student populations and to ensure that all students have
access to rigorous and relevant curriculum.

Continue the identification of successful middle and high
schools to serve as models and mentors for low-
performing middle and high schools.

Incorporate research-based programs and designs (e.g.
graduation timing, structure of school, technology
availability, enhanced senior year, scheduling, middle
school design, academies, magnets, small learning
communities) in response to student needs and increase
the access to more than traditional offerings.

Work with the Nevada System of Higher Education on
data sharing and research to improve middle and high
school curricula/course requirements to better prepare
Nevada high school students for post secondary options.
Encourage student participation in programs such as
secondary CTE programs to improve performance on
proficiency examinations in core academic areas,
increase graduation rates, and decrease dropout rates.

Schools, NSHE

Report, SB185
Evaluation Report,
Occupational
Reporting System
(ORS), CTE
Performance
Indicators

2. Continue to support the implementation of instruction and
intervention methods to better meet the needs of low-
performing student populations and to ensure that all
students (including special education and Limited English
Proficient student populations) have access to rigorous and
relevant curriculum.

Provide incentives for districts to implement a framework
for rigorous middle and high school course-taking for all
students.

Support the expansion of rigorous middle and high
school course offerings for all students.

Support middle and high school counselors in their
efforts to advise students into rigorous courses.
Support training about rigorous middle and high school
curricula.

Support professional development that will assist all
secondary teachers in order to improve their students’
content literacy skills.

Increase availability of training in appropriate instruction
to diverse student populations in inclusive settings.

NDE, Regions,
Districts, Schools

SIPs, DIPs, STIP,
RPDP reports, ORS,
CTE Performance
Indicators
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Implement parent involvement programs for middle and
high school students in order to provide tools to track
student progress.

Promote and expand programs that increase the number of
students who are successful in work and post-secondary
education endeavors.

Continue to support best practices that increase the
graduation rate and decrease the dropout rate in high
schools, with special attention to low-performing student
populations.

Support and expand business and technical training
opportunities and expand dual credit offerings.

Promote and implement models, programs, and curricula
that infuse 21 century skills into the secondary
academic experience.

Improve readiness, technical preparation, and
articulation to postsecondary options.

NDE, Regions,
Districts,
Schools, Higher
Education

SIPs, DIPs, STIP,
Nevada Report Card,
ORS, CTE
Performance
Indicators

Promote a school culture where the value of a high school
education is a primary theme.

Increase the number of students enrolling in rigorous and
relevant middle and high school courses.

Continue the expansion of the Advanced Placement
programs.

Support a statewide articulation of the importance/value
of acquiring an education.

Expand incentives and support to teachers in order to
better equalize the percent of highly qualified teachers in
at-risk middle and high schools through expanded
incentives and other means of support.

Develop and/or enhance, in coordination with key
collaborative partners, communication mechanisms in
order to make apparent and keep up-to-date with middle
and high school improvement.

Facilitate the expansion of education/business
collaboration groups.

Encourage student participation in secondary CTE
programs to heighten student value of relevance of high
school education.

Continue emphasis in administrative meetings and
professional development on benefits of CTE
participation on student achievement and graduation.
Support the expansion of counselor plans to include
strategies that emphasize to parents the value of a high
school education.

NDE, Districts,
Schools

SIPs, DIPs, STIP,
ORS, CTE
Performance
Indicators
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APPENDIX A

SUMMARY OF NEVADA STATE BOARD OF EDUCATION
NEVADA STATE BOARD FOR CAREER and TECHNICAL EDUCATION ACTIVITIES

DECEMBER 2006 THROUGH NOVEMBER 2007

Nevada Revised Statute (NRS) 385.075 state: “The State Board shall establish policies to
govern the administration of all functions of the State relating to supervision, management and
control of public schools not conferred by law on another agency.”

To carry out its statutory role, the State Board conducted six meetings in the period of this
report including a joint meeting with the Board of Regents and a joint meeting with the Nevada
Association of School Boards.

The following are the highlights of actions or accomplishments resulting from their meetings:

ADOPTION OR REVISIONS OF REGULATIONS

Math Standards

Advanced Diploma requirements

Private school licensing via membership in Northwest Association of Accredited Schools
Charter School Regulations on Insurance

NAC 388 Special Education alignment with IDEA

Accounting Principles

Adult High School and Diploma requirements

Basic support adjustments

English Language Arts Standards

Alternative criteria for HSPE

Additional credits in math and science to be earned in 7 and 8 grades
Standards for Photography, Digital Video and Broadcast Production
Independent Study and Long Distance Learning

Charter School Regulation regarding sponsorship

NON-REGULATORY ACTIONS/ADOPTIONS

e Adopted State Improvement Plan for 2006

e Accepted Curriculum Alignment Task Force Report and adopted proposed actions
on NAC revision to code implementing NRS 389.019, standards based report
card template for elementary schools and revised textbook adoption rubric.

e Letter of support and resolution for the Apple Initiative

e Letter of Support for iNVest 07

e Evaluation and reappointment of Dr. Rheault as Superintendent for a new three-year
term

e Appointed Legislative /Governance task force

e Dual Credits for Clark County School District and Douglas County

e Appointed a State Review team for Teacher Education program approval
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Awarded discretionary special education units

Approved State Board Task Force/Report on Curriculum Alignment

Approved NDE proposed FY 2008-09 budget for submission to the Governor
Approved proposed Distributive School Account budget for FY2008-09 submission to
the Governor

Approved Bill Drafts for 2007 legislative session for submission to the Governor
Approved Nevada State Transition Plan for the Carl Perkins Act subject to final
guidance from the Federal Government

Approved State sponsorship and Full Charter for the Coral Academy of Science in Las
Vegas

Approved Summer Food Service Program Management and Administrative Plan
Approved variances for class size in 7 districts

Suspended one teacher license for 91 days

Revoked one teacher license

Approved subsection 6 Charters for Nevada Connections and Nevada Virtual Academy
Revoked charters of Halima and Team A Charter Schools

Approved full charters of Imagine School in the Valle and Nevada Virtual Academy
Approved Nevada Bus Driver training manual

Approved Nevada Transportation Out-Of-Service Criteria Manual

Dissolved the Home Schooling Advisory Council

Approved private school licenses or re-licensing of 18 schools

Approved 2007-2014 Elementary and Secondary Textbook Adoption list

Approved appointments to various advisory councils

Approved appointments to the Nevada Public Education Foundation

RECEIVED REPORTS AND DISCUSSED THE FOLLOWING ISSUES:

Compliance and Corrective Action reports for Nevada High School, Silver State High
School and Team A

Emeritus Status for Board Members

Methods/Incentives for Teacher retention and the shortage of Teachers for Nevada
NCLB Corrective Action Plan for Clark County School District

“Community in the Classroom” project

NCLB requirements for Science Assessment

Status of Advisory Councils and the Boards responsibilities to these Councils

New Charter School statutes passed during the 2007 legislative session
Communication and participation in Legislative Committee on Education for 2007-2009,
particularly in regard to K-12 governance

Improve communication process with the Governor’s office and the Legislature
Agricultural Education (video)

Accountability Growth model related to NCLB

Nevada Assessment Program (AYP) update

Nevada Public Education Foundation

District Improvement Plan summary

Nevada Open Meeting Law

Teacher Induction/Mentoring Program
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Status Report on 2007 AYP Results and School Support Teams

Special Education Advisory Committee Annual Report

Annual report on Teacher Licensure Requirements

New legislation that will effect education

Model state boards and composition of State Boards in other states by NASBE
Clark County presentation on Empowerment

Long-distance Learning programs

Test Security

WestEd- Governance and working with state government furthering education
goals

Teacher Education Annual Report

National Governors Grant for Charter Schools

School Safety

Empowerment school presentation from the Governor’s office

Annual Report on State Sponsored Charter Schools

Children’s Land Alliance supporting schools

Nevada Approved Teacher Education Program Completers

Subcommittee on Charter Schools
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APPENDIX B

Summary of 2006 Nevada State Improvement Plan Accomplishments

Goal #1: Alignment

2006 Strategies: Accomplishment Summaries

1. Implement a multilevel planning framework that defines the specific roles and structures at the state, district,
and school levels to support actions related to the statewide improvement planning process; with components
that ensure:

a. An expectation that improvement plans contain strategies to implement policies in the area of parental
involvement.

b. The refinement of existing improvement processes at all levels.

c. Support for the implementation of school improvement actions required by state and federal law and
regulations.

ACCOMPLISHMENT SUMMARIES: THE GOAL AND STRATEGIES WERE ADDRESSED THROUGH THE
COMPLETION OF THE FOLLOWING ACTIVITIES.

Legislative Committee on Education (LCE): The 23" special session of the Legislature passed Senate Bill 4,
which requires the LCE to consider studying the following during the 2007-2009 interim: (a) the quantity and
quality of tests that are administered in the Nevada public schools, (b) issues relating to truancy, (c) issues
relating to the use of long-term substitute teachers, and (d) the structure of governance in the system of public
education in the state.

Nevada Comprehensive Curriculum Alignment Tool (NCCAT): For districts and schools In Need of
Improvement Year 3, Nevada has several options for corrective action. One of these options is instituting and
fully implementing a new curriculum that is based on state and local academic content and achievement
standards, including providing appropriate professional development based on scientifically based research for all
relevant staff that offers substantial promise of improving educational achievement for low-performing students.
The NDE developed the NCCAT which is a district/school self-analysis tool designed to help districts and schools
determine where there are gaps in the areas of standards, assessment and instruction, and subsequently
develop a plan of action for instituting and implementing a “new curriculum” and providing appropriate
professional development. The NDE selected this corrective action for one district in the 2006-2007 school year,
providing the technical assistance necessary for successful implementation. The NCCAT is also being
contemplated for use by other school districts as a school improvement planning/evaluation tool regardless of
AYP outcomes.

NDE Website Enhancements: The NDE has continued to enhance the communication and dissemination
capacities of the website (www.doe.nv.gov). The upgrades provide access for external and internal users to
acquire information about each project and program associated with the NDE.

SB185: The Commission on Educational Excellence approved a total of $55,991,682.57 in funding for 389
schools. A total of $38,269,449.40 was awarded at the elementary level, and $17,722,233.17 at the secondary
level. The Commission also awarded a total of $17,589,310.63 to 65 school Consortia.

SAGE Website: The SAGE Website Online School Improvement tool (www.nevadasage.org) has been
developed and will be piloted in the 2007-2008 school year by schools from rural and urban school districts. The
Online tool guides school improvement teams through the development/revision of their school improvement
plans. In addition, it provides for regular monitoring of the implementation of the plan and will include an end-of-
year evaluation.
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Parent Involvement: The 2007 Nevada Legislature established the Advisory Council on Parental Involvement.
The statutory responsibilities describe the role of the council. In addition, a parent involvement consultant
position was added to the NDE.

2. Continue to review, as part of the improvement planning process, the need for the reallocation or
procurement of resources.

ACCOMPLISHMENT SUMMARIES: THE GOAL AND STRATEGIES WERE ADDRESSED THROUGH THE
COMPLETION OF THE FOLLOWING ACTIVITIES.

SAGE School Improvement Planning Fiscal Focus: All school and district improvement plans include a
spending plan required by NRS 385 to illustrate the alignment of the school and district fiscal resources and the
improvement goals.

ACR 10: The Legislative Committee on School Financing Adequacy (ACR 10, 2005 Legislative Session) received
the report Estimating the Cost of an Adequate Education in Nevada, prepared by Augenblick, Palaich, and
Associates. This report provided research-based information about adequacy of funding. The Legislative
Committee acted to forward the report to the 2007 Legislature. The report describes the findings that the base
per-student funding needs to be increased to meet adequate per-student costs and the additional costs of special
populations. The report was reviewed; no specific Legislative actions were taken as a result of the study.

iNVest 2007: In the 2007 installment of the iNVest report, the following priorities were identified and highlighted
for action: (a) increases in the estimated weighted average basic per pupil support for school districts, (b)
increases in salaries, (c) increases in funding for health insurance, (d) continued new teacher signing bonuses,
(e) authorized pilot Programs of Performance Pay and enhanced compensation for recruitment and retention of
licensed personnel, (f) continued and enhanced funding for full day kindergarten programs, (g) continued funding
for Grants for Innovation and Prevention of Remediation, (h) increased funding for textbooks and supplies, (i)
continued funding for class size reduction, and (j) enhanced funding for Career and Technical Education. The
iNVest report provides information about cohesive funding needs.

Federal, State, and Other Grants: The NDE provides management and oversight of many federal and state
grants that provide resources to districts and states for educational programs and improvement efforts, including
Title I, Drug Free Schools, 21st Century, Title V-Innovative Programs, Educational Technology, Reading First,
Teacher Quality, State Assessments, Even Start, Math and Science Partnerships, Homeless Children, Student
Incentive, Byrd Scholarships, Advanced Placement, Adult Education, Perkins, IDEA, and many others.

ePAGE: ePAGE (electronic Plans, Applications, Grants and Expenditures) has been successfully launched with
all districts having participated in orientation/training sessions, and the districts are using the system for most
NCLB grant programs. The NDE is currently incorporating several enhancements to the system to increase the
user-friendly nature of the process. The ePAGE contains a planning component that requires the district to tie its
fiscal planning to its overall goals in their improvement planning.

3. Continue to collaborate in the review and revision of state standards and with school districts in the alignment
of curricula and policy to state standards.

ACCOMPLISHMENT SUMMARIES: THE GOAL AND STRATEGIES WERE ADDRESSED THROUGH THE
COMPLETION OF THE FOLLOWING ACTIVITIES.

State Standards Revisions: The ELA revision process is from March 2007- March 2008. More than fifty people,
from around the state in various positions (teachers, parent, university, district curriculum specialists, RPDP,
etc.), participated in the revision process. The standards have been approved (June 14th) by the Academic
Standards Council and have been approved by the State Board of Education. The NDE conducted rollout
workshops on the revised math and science standards. The NDE will be conducting roll out workshops to
support the revision of the ELA standards. It also will use these workshops to roll out new achievement
standards in ELA, math, and science.
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4. Monitor the effectiveness of the technical advisory committees in their engagement in the school
improvement process as follows:

- Ensure that each local improvement plan has effective strategies for the improvement of career and
technical education programs as a key component of their respective overall school-improvement
strategies.

- Ensure that each technical advisory committee is properly formed, managed and understands its role in
the school-improvement process.

- Ensure each technical advisory committee participates in the development of program-improvement
strategies for career and technical education and that the identified strategies become part of the school
districts’ overall school-improvement plan.

ACCOMPLISHMENT SUMMARIES: THE GOAL AND STRATEGIES WERE ADDRESSED THROUGH THE
COMPLETION OF THE FOLLOWING ACTIVITIES.

Advisory Technical Skills Committees: During the 2005 legislative session, school districts were required to
establish and maintain Advisory Technical Skills Committees that meet at least three times per year. These
committees have been established in all districts and are given authority to review and sign off on CTE grants
and are required to work with the school site improvement planning committee to ensure common strategies.

5. Establish a diversity advisory committee for the purpose of facilitating communication about strategies for
improvement of instruction for culturally diverse students in order to increase achievement.

ACCOMPLISHMENT SUMMARIES: THE GOAL AND STRATEGIES WERE ADDRESSED THROUGH THE
COMPLETION OF THE FOLLOWING ACTIVITIES.

The establishment of a diversity advisor committee is currently being discussed by key stakeholders. The
following activities provided improvements in communication about and implementation of strategies for
instruction for culturally diverse students.

Indian Commission: The NDE and Nevada Indian Commission (NIC) are collaborating and working on 1) an
Indian Education Summit in Nevada, and 2) the Nevada Indian Education Advisory Committee Strategic Plan.
The Indian Education Consultant meets regularly with the NIC Executive Director and the Education Advisory
Committee for Native American and Alaskan Natives (Al/AN) to work on innovative ways to increase the success
rate of AlI/AN students in Nevada.

Indian Education Newsletter: The Newsletter was developed to highlight successful programs throughout the
state that focus on ways to increase the success rate for American Indian students. The newsletter is divided into
five sections: News from the Nevada Department of Education, Tribal Education Departments, Great Basin
News, and the final section consists of preparatory programs for students who are Starting to Think About
College. The newsletter is available to all interested individuals. Currently the electronic newsletter is only
available through email. In the near future the newsletter will be available on the NDE website (www.doe.nv.gov).
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Goal #2: Data

2006 Strategies: Accomplishment Summaries

1. Enhance methods for data collection and delivery in order to:
- Interface other data systems with PreK-12 student performance data systems.
- Verify that consistent and relevant data is maintained at all levels.
- Track academic student progress over time.

- Expand and sustain student performance data delivery at all levels (school, district, state).

ACCOMPLISHMENT SUMMARIES: THE GOAL AND STRATEGIES WERE ADDRESSED THROUGH THE
COMPLETION OF THE FOLLOWING ACTIVITIES.

Nevada Statewide Longitudinal Data System Grant: In July 2007, the U.S. Department of Education, Institute
of Education Sciences (IES) awarded the NDE a three year Statewide Longitudinal Data Systems (SLDS) grant
for $5,999,975. The IES mission is to provide rigorous evidence on which to ground education practice and
policy. The Nevada grant project is aligned to the IES mission, Nevada State Board of Education goals, and
Nevada Revised Statutes, and is consistent with the federal Elementary and Secondary Education Act of 1965.
The purpose of the project is to design, develop, and implement changes to the Nevada SLDS to more efficiently
and accurately manage, analyze, disaggregate, and use individual student and teacher data. The SLDS must be
upgraded and expanded so that the NDE can disaggregate additional data to generate and utilize precise and
timely information to meet federal and state reporting requirements (e.g., federal Education Data Exchange
Network - EDEN); support decision-making at the state, district, school, and classroom levels; and facilitate
research needed to inform and support policy and actions to eliminate achievement gaps and increase success
of all students. Objectives that will be accomplished through this grant project include: 1) creation of a federal
EDEN reporting system; 2) addition of new data elements (e.g., unique teacher identification system); 3)
incorporation of fiscal data into the system; and 4) building a secure web portal and data mart.

EDEN: The NDE has continued its efforts to comply with the federal EDEN initiative. At this point, EDEN data
submissions are used to prepopulate data into various other required federal data submissions such as the
Consolidated State Performance Report which is NDE's report to the US Department of Education on the
accomplish of goals related to various NCLB grant programs. NDE has also established a “data stewards” group
made up of NDE staff that provides ongoing technical assistance for various data collection efforts.

Occupational Reporting System: Minor improvements were made in Phase 1 of the Occupational Reporting
System where student demographic, CTE coursework, and student CTE and academic achievement is entered
into the system on an individual level. Preparation for Phase 2 was initiated to allow districts to upload similar
student data directly from their student information systems.

2. Guide the provision of consistent systemic professional development for data analysis and interpretation that
supports improvement planning.

ACCOMPLISHMENT SUMMARIES: THE GOAL AND STRATEGIES WERE ADDRESSED THROUGH THE
COMPLETION OF THE FOLLOWING ACTIVITIES.

RPDPs: The four regional professional development programs provide professional development to educators for
data analysis and interpretation to support school improvement planning. A number of RPDPs collect survey and
observation data to investigate the impact of professional development on classroom instruction and student
learning.
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The UNLV Center for Outreach in School Leadership Development and the Southern Nevada RPDP:
These groups sponsored the 5th annual Nevada Administrators Leadership Institute in Las Vegas in the summer
2007. This institute provided over 400 administrators from around the state with a variety of workshops including
using data for school improvement.

3. Support development of the comprehensive state assessment system to include classroom-based
assessments and other forms of local assessment to meet the needs of schools and districts.

ACCOMPLISHMENT SUMMARIES: THE GOAL AND STRATEGIES WERE ADDRESSED THROUGH THE
COMPLETION OF THE FOLLOWING ACTIVITIES.

Balanced Assessment: The NDE continued its efforts to provide information to the field regarding the use of
balanced assessment systems. The NDE provided professional development opportunities focused around the
use of formative assessments and the pitfalls of over-reliance on summative assessment results. Sixteen of the
17 school districts have formative assessments in place to monitor student progress.

PLC Administrator Online Forum: As a follow up on the forum, the APAC office provided districts with a
document entitled “Developing a Professional Development/Implementation Plan to Ensure Teachers Effectively
Use Assessment For Learning as Part of a Balanced Assessment System”. This document includes information
on the benefits of balancing assessing of learning (AOL) with assessment for learning (AFL), working definitions
of assessment terms, conducting a needs assessment, observation of implementation of AFL principles, and
writing a professional development evaluation plan. It also provides resources for professional development. The
NDE has met with Washoe County School District several times regarding their plan to provide professional
development to educators to effectively use AFL principles.

RPDPs: The four regional professional development programs provide professional development to educators for
data analysis to support school improvement and drive instruction. The theme that runs through the RPDP
professional development is that teachers will be able to use summative and formative student assessment data
and classroom observation data to improve instruction. In addition, administrators will be able to use data
analysis in the areas of student summative and formative assessment, classroom observations and perception
data in order to design effective individual, grade level, and/or department professional development
opportunities. RPDPs help schools ensure that effective professional development activities are included in
school and district improvement plans.

4. Enhance methods for data collection and delivery to meet additional data requirements (English Language
Proficiency Assessment [ELPA], Nevada Alternate Scales of Academic Achievement, Special Education
Performance Indicators) that are beyond the scope of the current student performance data system.

ACCOMPLISHMENT SUMMARIES: THE GOAL AND STRATEGIES WERE ADDRESSED THROUGH THE
COMPLETION OF THE FOLLOWING ACTIVITIES.

ESL Data System: An enhanced data collection system, and English language proficiency assessment, a
computer data management program and a report calculation program have been established and are in place
for the English as a Second Language (ESL) program.

NASAA Data System: Results of student performance on the NASAA are now captured on data forms that are
electronically scanned and stored in a data file for incorporation into analyses for adequate yearly progress.
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Goal #3: Achievement

2006 Strategies: Accomplishment Summaries

1. a) Continue to support the implementation of proven practices that improve the performance of students in
English language arts, math, science, and social studies.

b) Expand support for the implementation of proven practices that improve the performance of students
with disabilities, LEP students, culturally diverse students, economically disadvantaged students, and other
at-risk student populations, such as migrant and/or transient students.

c¢) Continue to support the implementation of strategies to integrate technology into instruction and
formative assessment use.

ACCOMPLISHMENT SUMMARIES: THE GOAL AND STRATEGIES WERE ADDRESSED THROUGH THE
COMPLETION OF THE FOLLOWING ACTIVITIES.

Instructional Consultation (IC) Teams: The Office of Special Education, Elementary and Secondary
Education, and School Improvement Programs has been working with school districts to implement the
Instructional Consultation (IC) Team model as established through the University of Maryland. The
implementation of the IC Team model results in whole school reform, and develops schools in which teachers
possess the skills and abilities to provide instruction that matches students’ needs. Evidence of this success is
suggested through data in Humboldt County School District, a district that has been working in partnership with
the NDE to implement IC Teams. Since the establishment of the model in Grass Valley Elementary School,
that school has seen a 4.4% reduction in referrals for special education. Further, those students who are
referred for special education are more likely to actually be found to have a disability through the eligibility
process (60% of those referred for special education actually qualified in 03/04; 76% qualified in 04/05; 92%
qualified in 05/06). Additionally, if IC teams improve instruction, then they may contribute to improved results for
all students on state assessments. Since 2003/04 (before the IC Team was in place), 56.7% of 3" grade GVES
students met or exceeded standards. That number increased to 64% in 2006/07. For math, 54.7% of 4" grade
GVES students met or exceeded standards. That number increased to 72% in 2006/07.

Mathematical Instruction for Nevada Educational Support (MINES): The MINES initiative is a project
cosponsored by the NDE and the Carson City School District that has provided electronic math dictionaries in
grade s K-12 as well as standards-driven pedagogical and assessment tools in grades 3 through 9. That
program is being expanded to include remediation tools at the high school level. Through the Math/Science
Partnership grant, the NDE has also worked with to produce electronic science dictionaries and anticipates
expanding that effort to produce ELA dictionaries.

Reading and Mathematics CRT Instructional Materials: The NDE in collaboration with WestEd has
designed instructional materials to aid teachers and students in understanding the design of the Nevada
Proficiency Examination Program. These materials were developed for grades 3 — 8 in both reading and math.

Northeastern Nevada Math Project (NNMP): The goal of this project is to improve both content and
pedagogical knowledge in order to increase student understanding, which will be reflected in a stronger
performance on various assessments. This MSP grant began the summer of 2005 with one week courses in
Elko, Winnemucca, and Ely and then followed-up with six one day sessions at each site during the school year.
The program will follow that format for two more years. The first year the focus was on basic operations with
whole numbers. This year's focus is on the use and understanding of fractions.

Social Studies Website: A social studies website (www.doe.nv.gov/teachers/social_studies.html) was
developed and may be accessed at the NDE website. This site provides teachers, as well as other persons
working in the field of social studies education, with a wealth of information regarding social studies in Nevada
and across the nation. This website includes: Monthly newsletters, Constitution Day resources and information,
NVHD Day web resources and information, Professional Resources, Comprehensive listing of professional
development opportunities, and a teacher discussion board to share ideas and best practices in teaching.
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Reading First: During the 2006-07 school year, Reading First served 30 elementary schools in seven districts
in Nevada. Subgrants were awarded to districts to establish comprehensive reading programs in kindergarten
through third grade, including a core reading program, supplemental reading materials, and intervention
programs for struggling readers. Reading First also established an assessment program for teachers of
kindergarten through third grade students to identify struggling readers, monitor the progress of all students
throughout the year, and evaluate program effectiveness at the end of the year through. Each Nevada Reading
First school employs at least one reading coach who provides professional development and supports teachers
as they implement the comprehensive reading programs and use assessment data to inform reading
instruction.

Technology Integration: The Commission on Educational Technology reviewed and approved state
technology implementation funding for school districts to improve student academic achievement through the
use of effective integration of technology resources and systems.

2. Develop and implement the mechanisms to monitor the effectiveness of current practices and programs
that impact the performance of students in English language arts, math, and science, especially those
targeted for students with disabilities, LEP students, culturally diverse students, economically
disadvantaged students, and other at-risk student populations, such as migrant and/or transient students.

ACCOMPLISHMENT SUMMARIES: THE GOAL AND STRATEGIES WERE ADDRESSED THROUGH THE
COMPLETION OF THE FOLLOWING ACTIVITIES.

Alternative Class-size Reduction Evaluation: In the 2005 Legislative Session, it was established that school
districts that have implemented an alternative class-size reduction program carry out an evaluation of the
program. The results of the evaluation indicated that the alternative class-size reduction program reduced the
number of team teaching teams across the state.

SB404/185 Evaluation Report: The evaluation of the 2007 assessment results is underway and will be
available in the final report. Preliminary analyses of district interim test data show direct and significant impacts
of the SB185 funded programs and practices on student achievement. Nevada’'s most disadvantaged students
impacted by these programs and practices have shown significant increases in achievement.

3. Continue to support the implementation of proven practices being used at high performing schools in
Nevada by:

- Enhancing coordination with nationally recognized successful schools and districts in order to replicate
successful practices.

- Using established criteria to identify the factors that specifically impact results in high achieving and
exemplary schools that are showing extraordinary growth with all student populations.

- Creating a mechanism that allows high performing Nevada schools to be a resource to struggling
schools and districts to help replicate successful practices.

ACCOMPLISHMENT SUMMARIES: THE GOAL AND STRATEGIES WERE ADDRESSED THROUGH THE
COMPLETION OF THE FOLLOWING ACTIVITIES.

[See Goal 5 for additional accomplishments related to this action step.]

Administrator Workshops: The Nevada Association of School Administrators (NASA) sponsored activities
included superintendents’ workshops and principals’ workshops such as “Breaking Ranks Il — High School
Reform” and “Best Practices for Principals for Improving Student Achievement: Leadership; Curriculum;
Instruction; Assessment and Professional Development”. The UNLV Center for Outreach in School Leadership
Development and the Southern Nevada Regional Professional Development Program sponsored the 5th
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annual Nevada Administrators Leadership Institute in Las Vegas in the summer 2007. This institute provided
over 400 administrators from around the state with a variety of workshops with offerings on PLCs, using data
for school improvement, strategies to improve student behavior, and strategies for encouraging ELL students.
The UNLV Center and NASA co-sponsored a Breaking Ranks Il and Breaking Ranks in the Middle workshop in
Las Vegas for secondary school administrators in November 2007. This workshop focused on high school and
middle school reform. There will be a follow-up workshop on both in Spring 2008. Douglas County School
District has requested to discuss issues related to Breaking Ranks Il on the PLC administrator online forum.

Distinguished Title | Schools: During the 2006-2007 school year, NDE recognized eight schools throughout the
state. Each of the identified schools was identified as either “Exemplary” or “High Achieving” and participated
in a rigorous interview process with the NDE. Two of the Distinguished Schools, Martin Middle School of Clark
County School District ad David E. Norman of White Pine County School District, were chosen to represent the
state of Nevada at the 2007 National Title | Conference. All eight of the schools were honored at the NDE 2007
Mega Conference.

4. Continue to support professional development for district and site leadership in school culture and learning
environment best practices that effectively manage discipline.

ACCOMPLISHMENT SUMMARIES: THE GOAL AND STRATEGIES WERE ADDRESSED THROUGH THE
COMPLETION OF THE FOLLOWING ACTIVITIES.

Administrative Professional Development activities: Professional development for district and school
leadership was conducted in 2006 by the Nevada Association of School Administrators in the following: A "High
School Improvement Summit," two School Law Workshops, two workshops for assistant principals and entry
level administrators, four workshops throughout the state dealing with "Literacy and the Low Performing
Student," a workshop titled, "School Finance and Improving Student Achievement," two workshops, "Survival
Skills for the School Principal," one workshop in "Family Friendly Schools," one workshop "Balanced
Leadership", using the McRel school leadership research model, a conference for superintendents focusing on:
school safety; Increasing student achievement; and pre-K childhood learning, and four workshops on "Breaking
Ranks in the Middle", middle school improvement.
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Goal #4. Professional Development

2006 Strategies: Accomplishment Summaries

1. Continue statewide collaboration:

a. Through the work of the Teacher Quality Taskforce, to continue planning with institutions of higher
education, districts, and RPDPs to align statewide professional development practices
(preservice, licensure, and relicensure).

b. For a statewide standards-based system of professional development in districts and regional
professional development programs.

ACCOMPLISHMENT SUMMARIES: THE GOAL AND STRATEGIES WERE ADDRESSED THROUGH THE
COMPLETION OF THE FOLLOWING ACTIVITIES.

Teaching Quality Task Force (TQTF): Representatives from the state, institutions of higher education, school
districts, and RPDPs have collaborated to align the systems of pre-service, licensure, and professional
development for re-licensure. The TQTF is in the process of identifying the needs of each system and reviewed
best practices literature (theory and research) to investigate ways in which NV can move toward improved
coordination among these separate systems to produce and support highly effective instruction for diverse
learners.

School improvement trainings in collaboration with RPDPs: The NDE provided its annual school
improvement training with a focus on the components of the SAGE continuous improvement cycle. The NDE has
collaborated with several of the Regional Professional Development Programs to provide additional school
improvement training targeting the needs of the administrators in leading schools through the improvement
process.

NDE Annual Mega Conference: The NDE partnered with the International Center for Leadership in Education to
conduct the State’s annual training conference focusing on best practices in model schools. Representatives from
schools around the nation, as well as highlighted Nevada schools, shared successful practices that have
improved instruction and increased student achievement. Over 300 educators attended the conference.

School Support Team Leader (SSTL) Training: The NDE held its annual School Support Team Leader training
in June to over 100 returning and brand new participants to the SSTL program. The training was held at the
Circus-Circus Hotel and Casino in Reno following the SAGE training. Participants reviewed the SAGE process,
obtained the required steps to be taken when working with a school during the third, fourth, and beyond years of
not making AYP. They received the Nevada Revised Statues 385.347-385.384, the templates for all of the
reports that must be completed, the timeline for when all of the reports are due, and the guidelines for which they
must follow throughout the process. SSTLs from previous years were highlighted as they shared some of their
experiences about working with schools.

Teacher Licensure Website: The NDE has submitted the “Technology Investment Request” to the DOE
Information Technology office, which in turn has been submitted to the Nevada Department of Information
Technology (DOIT). This nears completion of phase one of a three phase process as defined by DOIT. Phase
two of the process is in progress and includes the submission of the “Licensing and Certification General
Requirements” section. This document is near completion with submission to soon follow. The completion of this
project will replace the front end software (FoxPro), to an already established database.

2. Continue to support and participate in professional development activities (based on Nevada PD standards)
that align with school and district improvement efforts.

ACCOMPLISHMENT SUMMARIES: THE GOAL AND STRATEGIES WERE ADDRESSED THROUGH THE
COMPLETION OF THE FOLLOWING ACTIVITIES.
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PLC Administrator Online Forum: Thirteen out of seventeen of the districts support professional learning
communities (PLCs) in which teachers collectively learn to analyze a variety of summative and formative student
assessment data to monitor student progress and assess the effectiveness of instruction, and subsequently
identify needs of professional learning in an ongoing cycle of improvement. The NDE supports administrators in
PLC implementation by providing resources and information through the PLC administrator online forum. This
year, among other topics, it engaged in a very successful formative assessment series that lasted approximately
two weeks.

School Improvement Training: The NDE provided school improvement training that focused in on the proper
use of state summative assessment data for evaluating school improvement strategies and for planning
interventions.

SB404 Training: The NDE provided technical assistance in May of 2007 to all 17 districts, via in person or by
teleconference, on the submission of the new Legislative issue of the 2007-2009 SB404 grant funds. Assistance
provided information on the changes made to the grant; amount of money granted, format for which the grant
must be written, the timeline for submission, and the requirements set forth regarding Direct Instruction,
Instructional Support, and Administrative Support.

Intervention Systems: Provide training and technical assistance to state, school district, and site level leaders,
as well as SAGE school improvement facilitators on how to establish and/or sustain the implementation of
effective intervention systems.

3. Continue to support professional development for administrators that focuses on best practices for supporting
and retaining quality teachers.

ACCOMPLISHMENT SUMMARIES: THE GOAL AND STRATEGIES WERE ADDRESSED THROUGH THE
COMPLETION OF THE FOLLOWING ACTIVITIES.

CTE Activities: Annual professional development is offered through the Nevada Association of Career and
Technical Educators (NACTE) summer conference and the bi-annual CTE Administrators’ Meetings. Professional
development has occurred on recently completed skill standards within various program areas, Nevada Non-
traditional Emerging Technology for Success (NVNETS) and Leadership Forum for school counselors statewide.
Nevada has also conducted several Title IX two-day workshops for administrators statewide.

RPDPs: The RPDP five year plans have an administrator strand. Administrators are provided a variety of
professional development focusing on topics such as collecting and analyzing data to write, implement, and
evaluate school improvement plans, instructional leadership, providing teachers with feedback on instructional
skills, and facilitating professional learning communities.

PLC Administrator Online Forum: There were 115 participants on the forum as of October 2007 which is double
that from 2006. The forum helps support administrators with resources and a networking opportunity as they are
supporting and/or implementing PLCs. Because administrators now have access to “Learning By Doing” as a
handbook to ensure PLC implementation for continuous improvement/student achievement, the forum is now
shifting to include other administrator selected topics of interest that focus on school improvement. This year it
engaged administrators in discussion on formative assessment for example. Administrators will now be co-
facilitating topic discussions.
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Goal #5: Targeting Improvements in Secondary Education

2006 Strategies: Accomplishment Summaries

Strategies 1-5 are from STARS: Nevada’'s Blueprint for High School Improvement
1. Priority Goals for Value of Diploma:

Implementation Goal 1: Develop prevention and intervention methods to better meet the needs of low-
performing student populations and to ensure that all students (including IEP and LEP student populations)
have access to rigorous and relevant curriculum.

- Provide incentives for districts to implement a framework for rigorous high school course-taking for all
students.

- Support the expansion of rigorous high school course offerings for all students.

- Support the utilization of counselors for the expansion of rigorous high school course offerings for all
students.

- Support training about rigorous high school curriculums (ICLE, Gateway Curriculum, RTI) for districts
and schools.

Implementation Goal 2: Increase the graduation rate and decrease the dropout rate in high schools, with
special attention to low-performing student populations.

- Continue the steps toward implementation of the uniform graduation rate calculation for Nevada.

Implementation Goal 3: Identify mechanisms that will help students value and act upon accessing rigorous
and relevant high school courses.

- Continue the Expand Advanced Placement Preparation grant project.

ACCOMPLISHMENT SUMMARIES: THE GOAL AND STRATEGIES WERE ADDRESSED THROUGH THE
COMPLETION OF THE FOLLOWING ACTIVITIES.

K-16 Data Sharing: The NDE established an inter-local agreement with the Nevada System of Higher
Education (NSHE) for the purpose of sharing data K-16. Additionally, the NDE has shared K-12 data with
NSHE for several data projects aimed at high school reform efforts.

Nevada Statewide Longitudinal Data System Grant: The NDE received an IES grant to enhance its
longitudinal data system and this will strengthen the K-16 data sharing process. Objectives that will be
accomplished through this grant project include: 1) creation of a federal EDEN reporting system; 2) addition of
new data elements (e.g., unique teacher identification system); 3) incorporation of fiscal data into the system;
and 4) building a secure web portal and data mart.

Increased Course-taking Expectations: Amendments to NRS 389.018 increased the credits required for
graduation in math and science. A student enrolled in a public high school must enroll in a minimum of: (a)
Four units of credit in English; (b) Four units of credit in mathematics, including, without limitation, Algebra | and
geometry, or an equivalent course of study that integrates Algebra | and geometry; (c) Three units of credit in
science, including two laboratory courses; and (d) Three units of credit in social studies, including, without
limitation: (1) American government; (2) American history; and (3) World history or geography. These changes
apply to grade nine for the 2007-2008 school year.

Counselor Legislation: In the 2007 Legislative Session, legislation was passed in AB212 to expand the role
of secondary counselors. Four year academic plans for students were included as an action to be carried out
by secondary counselors.
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2. Priority Goals for Redesign:

Implementation Goal 1: Adopt a framework for identification of successful high schools to serve as models
and mentors for low-performing high schools.

- Continue the Turn Around Low-Performing Schools grant project.

Implementation Goal 2: Incorporate research-based innovative designs (e.g., graduation timing, structure of
school, technology availability, enhanced senior year, scheduling, and middle school design) in response to
student needs and increase the access to more than traditional offerings.

- Evaluate the innovative programs, activities, and designs that are being implemented in high schools
throughout the state. Use results of the Center for Performance Assessment (CPA) evaluation of the
Innovation and Prevention of Remediation Activities and/or Programs grants (SB185) to inform the
process and communicate the results.

- Develop quality criteria of innovations based on the effective practices in the state. Identify barriers
that keep districts and schools from being able to fully implement effective innovations.

- Develop quality criteria of counselors based on the National Standards of Counselors. ldentify barriers
that keep districts and schools from being able to fully support effective counselor best practices.

- Support a statewide articulation of the importance/value of acquiring an education (with consideration
of alignment issues such as a high school exit exam that serves as a college/university entrance exam;
with consideration of alternatives such as practices and programs that assist students who struggle to
pass the high school exit exams).

Implementation Goal 3: Create more business and technical training opportunities and expand dual credit
offerings.

ACCOMPLISHMENT SUMMARIES: THE GOAL AND STRATEGIES WERE ADDRESSED THROUGH THE
COMPLETION OF THE FOLLOWING ACTIVITIES.

Nevada Honor Grant High School Project: The Nevada Honor Grant High School Project, supported by the
Nevada Office of the Governor, the NDE and the International Center for Leadership in Education (ICLE), has
provided a unique opportunity for selected Nevada high schools to access extensive support to assist in their
high school improvement efforts. The Nevada High School Project is supported by the Best Practices Honor
States Grant Program from the National Governor’s Association (NGA) during 2006 and 2007. Ten high
schools were selected in 2006. Five high schools were selected in February, 2007 to expand the network of
Nevada Honor Grant High Schools. These high schools are receiving training and membership in the
Successful Practices Network. Additionally, they are receiving leadership coaching from ICLE and will be
paired in a mentoring relationship with the initial ten schools.

GEAR UP: Nevada's vision for the GEAR UP program that began in 2001 was to change the culture of low-
achieving students who are economically disadvantaged so they are prepared academically and have the
resources to attend and succeed in college. An amount of $11 million over five years was available for
program and scholarship purposes. The Nevada GEAR program graduated 1,100 students during the 2007
school year. Nevada was awarded a new GEAR UP grant in 2006. The Federal Government and Nevada will
each invest $18 million over six years. This combination is designed to make sustainable improvements in
teaching and learning for as many under-served students in Nevada as possible. The new grant will serve
approximately 5400 student in a cohort model.

Legislative Committee on Education CTE Subcommittee: During the 2007 session, the Legislative
Committee on Education established a subcommittee to study the effectiveness of career and technical high
schools. The subcommittee evaluated research on the effectiveness of CTE programs and the resulting report
recommended amending statutes to establish a fund to provide grants to school districts and charter schools to
initiate, maintain, or expand CTE programs and continue technical advisory committees, to provide funds from
the State General Fund to support CTE programs, stress for continued course articulation between school
districts and the Nevada System of Higher Education (NSHE), encourage agreements between school districts
and institutions of NSHE to share CTE facilities, the recommendation that career advising should begin in
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middle school, and to amend statutes to require CTE data be included in state, district, and school
accountability reports.

3. Priority Goals for Educators:

Implementation Goal 1: Align preservice and professional development to instructional needs through data-
driven decision making in order to impact instructional practices to increase student achievement.

- Provide resources to support the development of classroom-based formative assessments that provide
immediate results reported in a disaggregated and itemized format.

- Continue Develop a Statewide Longitudinal K-16 Data System grant project by providing training for
district and school leaders in data analysis.

Implementation Goal 2: Increase the depth of knowledge and pedagogy in content reading and in math for all
high school teachers.

Implementation Goal 3: Expand incentives and support to teachers in order to better equalize the percent of
highly qualified teachers in at risk high schools through expanded incentives and other means of support.

Implementation Goal 4: Increase availability of training in appropriate instruction to diverse student
populations in inclusive settings.

ACCOMPLISHMENT SUMMARIES: THE GOAL AND STRATEGIES WERE ADDRESSED THROUGH THE
COMPLETION OF THE FOLLOWING ACTIVITIES.

Teaching Quality Task Force (TQTF): Representatives from the state, institutions of higher education, school
districts, and RPDPs have collaborated to align the systems of pre-service, licensure, and professional
development for re-licensure. The TQTF is in the process of identifying the needs of each system and reviewed
best practices literature (theory and research) to investigate ways in which NV can move toward improved
coordination among these separate systems to produce and support highly effective instruction for diverse
learners.

School improvement trainings in collaboration with RPDPs: The NDE provided its annual school
improvement training with a focus on the components of the SAGE continuous improvement cycle. The NDE
has collaborated with several of the Regional Professional Development Programs to provide additional school
improvement training targeting the needs of the administrators in leading schools through the improvement
process.

PLC Administrator Online Forum: Thirteen out of seventeen of the districts support professional learning
communities (PLCs) in which teachers collectively learn to analyze a variety of summative and formative
student assessment data to monitor student progress and assess the effectiveness of instruction, and
subsequently identify needs of professional learning in an ongoing cycle of improvement. The NDE supports
administrators in PLC implementation by providing resources and information through the PLC administrator
online forum.

4. Priority Goals for Progress and Accountability:

Implementation Goal 1: Enhance the statewide data system to provide individual student performance data to
inform instruction and to evaluate and share what works.
Implementation Goal 2: Enhance the statewide data system to provide longitudinal data for students entering
careers from the Nevada P-16 education system.
- Continue Develop a Statewide Longitudinal K-16 Data System grant project by providing training for
district and school leaders in data analysis.

- Work with the NSHE on data sharing and research to improve high school curriculum/course
requirements to better prepare Nevada high school students for post secondary options.

ACCOMPLISHMENT SUMMARIES: THE GOAL AND STRATEGIES WERE ADDRESSED THROUGH THE
COMPLETION OF THE FOLLOWING ACTIVITIES.
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Nevada Statewide Longitudinal Data System Grant: In July 2007, the U.S. Department of Education,
Institute of Education Sciences (IES) awarded the NDE a three year Statewide Longitudinal Data Systems
(SLDS) grant for $5,999,975. The IES mission is to provide rigorous evidence on which to ground education
practice and policy. The Nevada grant project is aligned to the IES mission, Nevada State Board of Education
goals, and Nevada Revised Statutes, and is consistent with the federal Elementary and Secondary Education
Act of 1965. The purpose of the project is to design, develop, and implement changes to the Nevada SLDS to
more efficiently and accurately manage, analyze, disaggregate, and use individual student and teacher data.
The SLDS must be upgraded and expanded so that the NDE can disaggregate additional data to generate and
utilize precise and timely information to meet federal and state reporting requirements (e.g., federal Education
Data Exchange Network - EDEN); support decision-making at the state, district, school, and classroom levels;
and facilitate research needed to inform and support policy and actions to eliminate achievement gaps and
increase success of all students. Obijectives that will be accomplished through this grant project include: 1)
creation of a federal EDEN reporting system; 2) addition of new data elements (e.g., unique teacher
identification system); 3) incorporation of fiscal data into the system; and 4) building a secure web portal and
data mart.

5. Priority Goals for Education Governance:

Implementation Goal 1: Develop and/or enhance, in coordination with key collaborative partners,
communication mechanisms in order to make apparent and keep up-to-date with high school improvement
efforts.

- The second annual Nevada High School Improvement Summit sponsored by the Nevada State Board
of Education, the NDE, the Nevada Association of School Administrators, and the Nevada Association
of School Superintendents was held in the fall of 2006 to promote the continuation of high school
improvement efforts as well as to share information about specific effective improvement practices and
innovations.

- Continue collaboration with the P-16 council as the state education/business collaborative group.

- Support the expansion of education/business collaboration groups at the district level.

ACCOMPLISHMENT SUMMARIES: THE GOAL AND STRATEGIES WERE ADDRESSED THROUGH THE
COMPLETION OF THE FOLLOWING ACTIVITIES.

P-16 Council: During the 2007 session, the Nevada Legislature established a new structure for the council. In
addition, statutory responsibilities were set that describe the role of the council in the educational system. The
Office of the Governor is in the process of restructuring the Council and appointing new members.

6. Encourage student participation in secondary Career and Technical Education programs to heighten
student appreciation of the relevance of high school education and to improve performance on proficiency
examinations in core academic areas, increase graduation rate, and decrease dropout rate.

- Continue emphasis on benefits of CTE participation on student achievement and graduation in
administrative meetings and professional development

- Continue ties of funding with CTE enrollment

ACCOMPLISHMENT SUMMARIES: THE GOAL AND STRATEGIES WERE ADDRESSED THROUGH THE
COMPLETION OF THE FOLLOWING ACTIVITIES.

Increased Legislative Support and Funding to Improve and Update CTE Programs: As a result of
evidence of higher academic proficiencies, higher graduation, and lower dropout rates, the 2007 Session of the
Nevada State Legislature significantly increased state funding to improve and update secondary CTE programs
which helps attract student enroliment in CTE courses.

Administrative Meetings and Professional Development: Administrators and teachers are exposed to the
benefits of CTE participation for student academic and occupational achievement and to techniques for
encouraging student enrollment in CTE programs
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Funding Ties: Perkins funding ties to student enroliment in CTE courses encourages school districts to enroll
students in CTE courses.

7. Ensure compliance with the requirements set forth in AB 580 to develop and implement a comprehensive
system of technical advisory committees to ensure a strong community-based role in career and technical
education programs.

- Continue emphasis on ties to overall school-improvement strategies and monitor Technical Advisory
Committee operations, and encourage their participation in the development of program-improvement
strategies.

ACCOMPLISHMENT SUMMARIES: THE GOAL AND STRATEGIES WERE ADDRESSED THROUGH THE
COMPLETION OF THE FOLLOWING ACTIVITIES.

Overall School-Improvement Strategies: Linkages have been established to ensure that local strategies to
improve career and technical education are linked to each local improvement plan, whereby the strategies are
part of the broader, overreaching school-improvement plan required by the State. The Nevada State Transition
Plan for the Carl D. Perkins Act of 2006 now requires the integration of program improvement supported by the
Act with the initiatives in local improvement plans governed by NRS 385.34691.

Technical Advisory Committee Operation: Each school district is required to maintain a community-based
advisory committee that meets a minimum of three times per year, as mandated under AB 580. The committee
roles have been defined to provide input and guidance in local initiatives to maintain, improve, and develop
CTE programs.

Participation in Development of Program-Improvement Strategies: Each technical advisory committee
participates in the development of program-improvement strategies for career and technical education and that
the identified strategies become part of the school districts’ overall school-improvement plan.

8. Provide guidance and support in the expansion of adult (16-20 year olds) education opportunities.

Continue cooperative efforts between Adult Basic Education and Adult High School programs, provide access
and training in assessment programs, continued emphasis on enrollment in post-secondary education, and
promote innovative educational programs.

ACCOMPLISHMENT SUMMARIES: THE GOAL AND STRATEGIES WERE ADDRESSED THROUGH THE
COMPLETION OF THE FOLLOWING ACTIVITIES.

Increased Collaboration: Adult Basic Education and Adult High School programs increased access and
expanded educational opportunities to adult learners. Collaboration between the programs is resulting in more
appropriate referrals and more specialized opportunities for students.

Access and Training: Provided access to and training on CASAS assessment tools to all adult programs. All
other Adult Basic Education professional development offerings are open to Adult High School teachers.

Primary Performance Indication: Emphasis on enrollment in post-secondary education is a prime
performance indicator for both programs. Some Adult Basic Education programs have developed “bridge”
classes so that students may increase basic skills in order to move on to postsecondary opportunities.

Promotion of Innovative Educational Programs: Innovative educational programs such as Independent
Study and Distance Education are employed in Adult High School programs in order to expand educational
opportunities to adult learners. Workforce Investment Act incentive funds were used by Adult Basic Education
programs to develop innovative approaches to adult learning.
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APPENDIX C

Nevada Revised Statute: State Improvement Plan Requirements

Sec. 11. NRS 385.34691 is hereby amended to read as follows: 385.34691
1. The State Board shall prepare a plan to improve the achievement of pupils enrolled in the
public schools in this State. The plan:

(a) Must be prepared in consultation with:

(1) Employees of the Department;
O (2) At least one employee of a school district in a county whose population is
100,000 or more, appointed by the Nevada Association of School Boards;
O (3) At least one employee of a school district in a county whose population is less
than 100,000, appointed by the Nevada Association of School Boards; and
O (4) At least one representative of the Statewide Council for the Coordination
of the Regional Training Programs created by NRS 391.516, appointed by
the Council; and

(b) May be prepared in consultation with:

(1) Representatives of institutions of higher education;
(2) Representatives of regional educational laboratories;
(3) Representatives of outside consultant groups;
(4) Representatives of the regional training programs for the professional
development of teachers and administrators established pursuant to NRS
391.512;
O (5) The Bureau; and

0 (6) Other persons who the State Board determines are appropriate.
2. A plan to improve the achievement of pupils enrolled in public schools in this State must
include:

(a) A review and analysis of the data upon which the report required pursuant to NRS
385.3469 is based and a review and analysis of any data that is more recent than the data upon
which the report is based.

(b) The identification of any problems or factors common among the school districts or
charter schools in this State, as revealed by the review and analysis.

(c) Strategies based upon scientifically based research, as defined in 20 U.S.C. & 7801(37),
that will strengthen the core academic subjects, as set forth in NRS 389.018.

(d) Strategies to improve the academic achievement of pupils enrolled in public schools in
this State, including, without limitation, strategies to:

O (1) Instruct pupils who are not achieving to their fullest potential,

O (2) Increase the rate of attendance of pupils and reduce the number of pupils who drop

out of school;
O (3) Integrate technology into the instructional and administrative programs of the
school districts;
O (4) Manage effectively the discipline of pupils; and
0 (5) Enhance the professional development offered for the teachers and administrators
employed at public schools in this State to include the activities set forth in 20 U.S.C. o
7801(34), as deemed appropriate by the State Board.

(e) Strategies designed to provide to the pupils enrolled in middle school, junior high school
and high school, the teachers and counselors who provide instruction to those pupils, and the
parents and guardians of those pupils information concerning:

O (1) The requirements for admission to an institution of higher education and the

opportunities for financial aid;

O (2) The availability of millennium scholarships pursuant to NRS 396.911 to 396.938,

inclusive; and

OooOoOno
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O (3) The need for a pupil to make informed decisions about his curriculum in middle
school, junior high school and high school in preparation for success after graduation.

O (f) An identification, by category, of the employees of the Department who are
responsible for ensuring that each provision of the plan is carried out effectively.

[0 (g) For each provision of the plan, a timeline for carrying out that provision, including,
without limitation, a timeline for monitoring whether the provision is carried out
effectively.

O (h) For each provision of the plan, measurable criteria for determining whether the
provision has contributed toward improving the academic achievement of pupils,
increasing the rate of attendance of pupils and reducing the number of pupils who drop
out of school.

O (i) Strategies to improve the allocation of resources from this State, by program and by
school district, in a manner that will improve the academic achievement of pupils. If this
State has a financial analysis program that is designed to track educational expenditures
and revenues to individual schools, the State Board shall use that statewide program in
complying with this paragraph. If a statewide program is not available, the State Board
shall use the Department’s own financial analysis program in complying with this
paragraph.

O (j) Based upon the reallocation of resources set forth in paragraph (i), the resources
available to the State Board and the Department to carry out the plan f , including,
without limitation, a budget for the overall cost of carrying out the plan.

O (k) A summary of the effectiveness of appropriations made by the Legislature to
improve the academic achievement of pupils and programs approved by the
Legislature to improve the academic achievement of pupils.
3. The State Board shall:

(a) Review the plan prepared pursuant to this section annually to evaluate the effectiveness

of the plan; and

(b) Based upon the evaluation of the plan, make revisions, as necessary, to ensure that the

plan is designed to improve the academic achievement of pupils enrolled in public schools in
this State.

4. On or before December 15 of each year, the State Board shall submit the plan or the revised
plan, as applicable, to the:

(a) Governor,

(b) Committee;

(c) Bureau;

(d) Board of Regents of the University of Nevada;

(e) Council to Establish Academic Standards for Public Schools created by NRS 389.510;

(f) Board of trustees of each school district; and

(g) Governing body of each charter school.
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APPENDIX D

State Criterion-referenced Test Results for Grades Three, Four, Six,
and Seven

Figure 1. Grade 3 Math Performance Trends by Ethnic Groups
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Figure 2: Grade 3 Math Performance Trends by Special Populations

100
90
80
70
60

50 -4.;\/——‘7 /

40

30 &

20 B — —

10
0 T T T T |

2002 2003 2004 2005 2006 2007

Percent at/above Meets Standard

—¢— All Students —®—I|EP —&—LEP* —+<—Low SES

* For 2006 and 2007, the LEP student group included all students ever previously served.

70



Figure 3: Grade 3 Reading Performance Trends by Ethnic Groups
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Figure 4. Grade 3 Reading Performance Trends by Special Populations
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Figure 5: Grade 4 Math Performance Trends by Ethnic Groups
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Figure 6: Grade 4 Math Performance Trends by Special Populations
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Figure 7: Grade 4 Reading Performance Trends by Ethnic Groups
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Figure 8: Grade 4 Reading Performance Trends by Special Populations
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Figure 9: Grade 6 Math Performance Trends by Ethnic Groups
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Figure 10: Grade 6 Math Performance Trends by Special Populations
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Figure 11: Grade 6 Reading Performance Trends by Ethnic Groups

100
= 90
g &0
2 70 P#
u 60
3 —— |
850 —

% 40 | _/*
ﬁ 30 -
820

c

§ 10
S0

2006 2007
—+— All Students —®— American Indian —=— Asian/PI Hispanic —#— African American —e— White

Figure 12: Grade 6 Reading Performance Trends by Special Populations
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Figure 13: Grade 7 Math Performance Trends by Ethnic Groups
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Figure 14: Grade 7 Math Performance Trends by Special Populations
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Figure 15: Grade 7 Reading Performance Trends by Ethnic Groups
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Figure 16: Grade 7 Reading Performance Trends by Special Populations
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APPENDIX E

2007 iNVest Executive Summary

d-year college degres, yat many require acvanced technical skils beyord
a high schaol diploma. Student participation in CTE programs in Mevada
sacondary schools also has a strong impact on recucing the dropout rata,
Funds for this propesal woukd ba used to expand programs, purchass
euipment, supplias, softwars, and related tachnalogy.

Two-year cost: 514,000,000

The Size of the iN Vestment

iNVast is an expensivie undertaking - avaraging just aver $500 millian each
wear of the bisnnium —for sevaral reasons, First, Nevada funcks education at

a rata sigrificantly lower than mest other states. If we are to offer comparable
services in our quast to improve achisvament, catching up will requira an
increassin fundng, Sacond, iNVast ks a stabewida proposal — it servas aver
426,200 chikdren, and it factors in growth, Third, because the legiskatu e
budgets far the biannium, the costs shown for INVast ane for two years, Finally
education is staff and time intansive. Qualified human rescurces ars expansive;
mest costs cited are related to increases in staffing andfor ime. The tolal two-
vear cost of the iINVest initiative is §1,040,802,TES,

Returns on the iNVestment

A ke eature of the iNVest proposd ks the capazity to measure a raturn on
the dollars irvested, Each maquest put frward in the proposal indudas an
aooountability component that idertifies the retums that can be expectad and
how they can ba measured Most of the goals in iNVast an dirsctly related to
improving shudent performanaa and are measurable in tarms of achisvement.

Conclusion

The gap batween the par-pupil funding in Mevada and the rest of the nation
has bean skadly increasing for the past 15 years, with Nevada's par-pupil
spendng now 2% below the national average. Whik we can talk about the
next ganaration of leaders, dversifying our economy, and othar goals, an
inadaquataly furdaed education systam nat only precudes thesa, but also
ensures that Nevadk will less its appeal as a placs to cal home for thosa who
live here and for these who might come, Just as investons hope fora return
on their dollars, iNVast, if supporied, can taka our students to a higher level of
parformanca, And that is a retum that benefits us al.

MEVADA ASSOCIATION OF SCHOOL BOARD OFACERS FOR 2007
Prasident — Sheila Moultan, Clark County
Prasident Elect — Sharla Hales, Dauglas County
Vice Prasident — Irane Chachas, White Fine County
Leislative Chair — Denris Keating, Mya County
Immeciate Past Presidant - Nom Scoagin, Carson City
Past Fresidant— Curt Chapman, Storay County

MEVADA SUPERINTENDENTS
Carson City - Dr. Mary Fiarczynski Lincoln County - Rick Handy
Churchill Courty - Dr. Carolyn Ross Lyon County - Nat Lorrrmori
Clark County - Dr. Walt Rulfies: Minera County - Steva Cook
Dauglas County - Canol Lark Mye County - Dr. Wiliam *Rob” Robarts
Elki County - Antoinetie Cavanaugh Parshing County - Dan Fox
Esmeralda County - Robert Aumaughar  Storey County - Dr, Robert Slaby
Euraka County - Ban Zuning Washoe County - Paul Dugan
Humbsldt County - Dr. Delbart Jarman White Pine County - Bob Dolazal
Lander County - Curfis Jorclan

SUPERINTENDENT OF PUBLIC INSTRUCTION
Keith Rheault

Far a complete copy of “iNVest '07" lag an to
www.cesdnet and click on the “iNVest” icon,

AT E00.2

iNVest °07:

Investing in Nevada’s Education, Stu-
dents, and Teachers

What is iNVest?

Following the 2001 legislative sassion, Navada's 17 suparintendents and thair
school beards began their work tegather to creata a long-range comprahansive
plan for public education in Nevada, Their work was drivan by the question “What
bs nessded o improve studant achisvement in Nevada?™ Their answirs, which
bacams knoan as iNVest, ars a compilation of initiatives that, if implemantad, will
improve the leaming and academic achievement of Nevada's pupils,

While progress was made in the 2003 and 2006 sessions toward reaching the

goals of INVest, itisa kong-km plan and much ramains to be done. Therator,
iNVest OF continues the quast and remains tiue o is three cone tenats:

#  Disticts must have adequate basic support;
+  Districts must hawve the capacity to attract and ratain a quality work force; and
+  Districts must have the capacity to increass sudent achisverment

iNVestaddresses each of thess enets by presanting initiatives that maka them
achievable, This document dstills those plans. The Nevada Association of School
Baoards will again sponsor the iNVest legislation, but support for tha plan goes far
beryond that; canstituents from urbanrural, nerth'south, and parent/professional
cornmunities ana unitec in oogizing the most citical needs of Nevada's 426,200
publc school chidren, and they ama uning legisiators to show thair support for
aducation. You, too, can help by encouraging palicy makers to irvestin Mevada's
mest promising resourca, our children,

Tenet I: Districts Must Have Adequate Basic Support

School districts must have enough money to pay the bills before they
can consider enhancements, Proposals for achieving this goal include
the following:

¢ INITIATIVE OME: Build Annual Inflationary Costs into the Disiributive
School Account
Rescurces provided by the stats must be realistic intarms of the axpensas
they are suppossd t undansrite, For exarrple, anergy, health insurancs
and transportation costs have gone up dramatically, If basie support isn't
inzreased aceondingly, tha only way to meet those obligations & to make cuts
in shudent programs, Two-year cost: 534,460,496



+  |MITIATIVE TWO: Centinue Augrmented Funding for Books, Educational
Supplies and Equipment
The 2002 and 2006 Legislatures provided a 3560 par studant tetboak
alkscation in & designated fund, Fifty dollars per student purchases
approximataly one textbook per child. That allocation has helpad districts
meat tha ongoing challkenge of keeping pace with the nevar-anding nead to
supply up-ta-date textbocks, classroom supplies, and equipmant necessary
for Nevada's students, The continuation of this designated funding i of
parameunt impertances, Two-year cost: $45 201,700

+  |MITIATIVE THREE: Protect Ending Fund Balances
Ackquata fund balances, if protectad from e bargaining and arbitration
process by statute, wil allow school districts to maintain a financial ressre,
The statutery protestion of balances, a one-time fnancial esourca, from
being used for funding angoing costs such as salaries and benafits will keep
school districks from having b cut programs and sarvices to studants in
succseding years, The mainenancs of adequate balancss, at a level to b=
dekamined by each board of tustees but not to excesd 3.3% of the bucket,
will afford the schodl districts the financial flesibility to meet sudden and
unusual cost nemeasss without Baing required to cut adusational services &
studants, NO COST

Tenet II:  Aftract and Retain a High Quality

Work Force

Teachers are the backbone of instruction. Classrooms are not the place to
cut cornars, Proposals for achieving this goal includa the fellowing:

+  INITIATIVE FOUR: Salary Increases for Educational Personnel
Competitive salaries ans assantial to attracting and rataining quality
educational parsonnel. As of 107, CCS0 stll had over 500 kacher
vacancies, In racant years, salanss for aducational persannal have fallen
behind the cest of ving and, as a result, the value of salaries paid to
Mewvada's educational employess has been eroded, Escalating housing
costs, and Nevada's large class sizes, ameng other Bctors, are making
teacher recruitment incraasingly difficult for all districts, The *highly qualified
taacher” mandatas in the faderal Mo Chilkd Left Bshird {NCGLE) act exacerbate
this problem.  Statewide cost of 5% increase for biennium: $342,047110

+  INITIATIVE FIVE: Health Benefits
The biennial Distibutive School Account (DSA) must nclude funding for the
maintenanca of reasonable active amployes health bansfits. Thesa annual
funcing increases should be at least equal to the anficipaked increass in
mecical costs as supported by national ar regional medical costindices, An
appropiiate level of health banefits will help raducs employes turmover, which

promokes greakr continuity of instruction in aur schools,
Two-year cost: $104,971,854

+  IMITIATIVE SIX: Incentives for Licensed Education Personnal
iNVizst saaks funding for thres kinds of incsntives:
¥ signing banusas in the amount of $2,500 for each licansed adusational
prafessional new to Nevada;
v incanfivas & atiract highly qualified staff to the most challenging
schools; and
v incanfivas for highly-qualifisd teachersin critical shorage arsas such
@& math and spacial education,
iNVast also sesks to discontinue the 175 retiremeant cradit (an esisting incantive
for soma parsonned), and recirect thoss funds & a Teachar Incantive Grant
Fund. A compeditive grant procsss would encouraga disticts ko be craative
in developing programs to attract and retain highly-qualified liconszd staff, In
Nevacla's langest distict, approdmately 50% of the teachiars leave bk the end
of five years, This rasults in an engeing recruiting challkngs and alss imposes
real costs in tems of the nesad for coretant training and retraining, as well as
aducational costs for students in terme of & lack of stabiity and continuity in our
classraoms. Two-year cost: $24,716,525

Tenet I1I: Imcrease Studemt Achievement

Addressing extraordinary neads of children, providing staff development,
axpanding learning opportunities for students, and complying with NGLE
ara a faw of the companents of this tanat. Propasals for achigving thiz
goal include the following:

+  IMITIATIVE SEVEN: Increased Achievemant for All Students
The amphasis of his proposal is on providing addtional time and
opporhunities fr students who are parforming below standard, Whia it is
important o giv ecitra resourcas to schools, itis also important to target
assistance o the students whe need it most; halping individual children is
the only way to improve tha overall parkmance of a school. Options to
accomplish this goal inclide inkerventions, utorias, intarsession programs,
distance education, and othars. An important featura of this proposal is that
itwould pemrit schooks to implemant pregrams specific to their studants’
naeck, Two-year cost: §43,489,632

+  |MITIATIVE EIGHT: Funding for English Language Learners (ELL)
Mewvada ks ona of the fastest growing stabas in the nation, and ELL students
are the fastast growing segment of the population. CCSD is now a minarity
majority chstrict, with Hispanic students cutnumbering Caucasian studants,
Statawide, one of avery six pupils is an ELL student. Ingita, a financial
analysis modsl usad in many states to track the flow of aducation dollars,
found that Nevada districts spant cver $20 million in 2006 ta augmeant

irstruction for ELL pupils. Since no categorical fundng is provided to
miat this nesd, the $20 million came out of distiicts’ genaral cperating
budgets by reducing services ko cther pupils. Funding for ELL programs
will improve tast scones, rduce dropout ks, increase HSPE pass raks,
and resutin mors functiona and likerate graduates, Two-year cast:
$a3,729,504

INITIATIVE NINE: Full-day Kindargarten

School districts ssek unding to expand currant half-day kindergarten
programs to full-day pregrams. Resaarch shows that full-day kindemarten
results in academic ard social bansfits for students, at least through
prirnary gracks, as compared to their counterparts in half-day programs,
Full-day students pariomed batter on standandized assessments and ars
lesss likaty to be retained andior rafarrad for special education programs.
Research also stongly supports the banafits of full-day pragrams for
students within minarity populations or “atrisk” students, Pesaarch also
shows that studarts who ane at-risk for school problerrs due to delayed
dewvalopmant, disabiltiss, or limikd preschool exparisncas, and who
attend figoreus and nurturing full-day programs, are mors likely to have
strangar achiewement in basic skill araas and genarally batier praparation
for first grade, For all children, ful-day kindergaren programs help
increase academic achievemant while reducing the probability that they
will b= ratainad in the early alamentary gracks. Funding for this program
includes costs of clagsoom space, Two-year cost: $186,314,144

INITIATIVE TEN: Professional Development far Student
Achigvemant
Thig proposal would add five days to the school yaar, thereby incrasing
inetructional fime on task for students, and allow for profassional
devalopmeant without impacting class time, Ressanch shows corralations
bebwesn teacher training and student achievament, as well as student
achiavement and time on task. This proposal would enhancs kacher
quality, and incraase shudents’ time on task and achisvemant,

Two-year cost: §72,836,220

INITIATIVE ELEVEN: Classroam Discipline

An ordery clhssmam results in an envirenmant that is saker and

more conducive to teaching and learning. ABS21, passad in the 1080
legislativa sassion, created a pilot prograrm for school discipling, which
would garve as one model for this proposal, The piket, which was vary
succassil and proved the value of the concept, required one additional
staff member at the school to deal with disruptive students, Under

this proposal, funding would be made available through an application
procass which would alow each district to implement the programs bast
suitec] the naeds in their schaols, Two-year cost: $78,825, 000

IHITIATIVE TWELVE: Career and Technical Education {CTE)
Crver 7096 of the jobs available to Nevada's work foroa do not raquine a



APPENDIX F

Summary of 2006 District Improvement Plans

All seventeen school districts submitted District Improvement Plans in December 2006
pursuant to the requirements of law.

Reqgarding the identification of primary needs by disaggregated groups:

ENGLISH LANGUAGE ARTS:

MATH:

11/17 districts identified a need for improvement of ELA achievement for all
students.

10/17 of the districts identified a need for ELA improvement for IEP students.
9/17 of the districts identified a need for ELA improvement for LEP students.
9/17 identified a need for ELA improvement for FRL students.

12/17 districts identified a need for math improvement for all students.

10/17 districts identified a need for math improvement for IEP students
10/17 districts identified a need for math improvement for LEP students
9/17 districts identified a need for math improvement for FRL students.

Regarding the priority goals reflected in the Action Plans:

15/17 districts had goals relating to professional development in a variety of
areas.

11/17 districts had goals to improve achievement through remediation and
instructional enhancements.

11/17 districts had goals to expand data and interim assessments.

10/17 districts had goals to improve LEP services through the use of SIOP or
a similar program.

8/17 districts had goals to extend instructional time for students in need.

7/17 districts had goals to improve special education through enhancement of
inclusionary programs or other means.

7/17 districts had goals to improve curriculum alignment to state standards.
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APPENDIX G

Career and Technical Skill Standards

First Round Skill Standards Adopted

YV VYVYY

Agriculture Science One and Two Skill Standards*
Family and Consumer Sciences Skill Standards
Marketing Education Skill Standards

Automotive Technology Skill Standards

Second Round Skill Standards Adopted

VVVYVYVY

Agriculture Mechanical Engineering Technology
Plant and Environmental Horticulture Science*
Early Childhood Education and Services
School Counseling Program

Computer-Aided Drafting and Design
Information Technology

Third Round Skill Standards Adopted

VVVYVVY

Agriculture Business Systems
Animal Science/Veterinary Medicine*
Business Education

Culinary Arts

Health Occupations

Hospitality and Tourism

Residential Building Construction

Fourth Round Skill Standards

Y VYV

\

Agriculture Leadership, Communications, and Policy—Adopted 12-4-04

Natural Resources and Wildlife Management*—Adopted 12-4-04
Metalworking—to be presented to the State Board Winter 2005

Welding—to be presented to the State Board Winter 2005

Information Technology Curriculum Guide—doesn'’t require State Board adoption

Fifth Round Skill Standards and Curriculum Guides

VVVVVY

Three Agriculture Curriculum Guides

Three Trade and Industry Education Standards
Clothing and Apparel Standards

Health Occupations Curriculum Guide
Hospitality and Tourism Curriculum Guide
Marketing Curriculum Guide

*Quialifies for one Graduation Credit in Science
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CTE Program Quality Criteria

Career and Technical Education (CTE) has established 10 program quality criteria
standards to provide guidelines to initiate and direct the development and improvement
of programs and to create consistency in education programs from district to district.
The 10 programs quality criteria are:

1. Standards and Instruction. The CTE Program has been organized and sequenced
around career paths with clear performance standards leading students to entry-
level employment, job advancement, entrepreneurship, advanced education and
training, and/or personal use. Instruction is performance-based and integrates
academic knowledge and skills, which reflect current and emerging technologies and
practices in business, industry, and the home environment.

2. Leadership and Citizenship Development. Students develop leadership, citizenship,
interpersonal, and employment skills by participating in community service projects
and cooperative, individualized, and competitive instructional activities through
involvement in the Career and Technical Student Organizations.

3. Practical Application of CTE Skills. Practical application of CTE skills is
accomplished through classroom simulation and/or work-based learning
experiences. These experiences are directly related to, and coordinated and
evaluated with, regular classroom instruction through involvement in a supervised
work-based learning experience.

4. Qualified and Competent Personnel. CTE education teachers are competent and
gualified with the appropriate occupational proficiency. In addition, instructors,
administrators, guidance/counseling staff, and instructional support staff are involved
in an ongoing program for professional development designed to enhance the
quality of instruction.

5. Facilities, Equipment, and Materials. Facilities, equipment, instructional materials
and supplies comply with health and safety standards, reflect and/or simulate current
and emerging technologies and applications, and are of sufficient quantity and
guality to meet the instructional objectives and individual needs of all students.

6. Community, Business, and Industry Involvement. Individuals that represent the
community, business, industry, students, parents, districts, staff, postsecondary
agencies, and labor, serve on a subject-area advisory committee or technical skills
committee to provide guidance. Staff uses the advice of the advisory committee in
the design, development, operation, evaluation, and support of each program area.

7. Career Guidance. Career and technical education staff, guidance counselors, and
other resource personnel provide career guidance services to ensure that students
enroll in CTE courses/programs that are consistent with their aptitudes, interests,
abilities, and career-path goals.

8. Program Promotion. There is a systematic plan of program promotion to inform
students, parents, counselors, other subject-matter teachers, administrators, board
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members, community members, and business and industry representatives, of
options, advantages, quality, accountability, and availability of CTE education
programs.

9. Program Accountability and Planning. There is a systematic program assessment
using input from instructors, administrators, students, other staff, and advisory
committee or technical skills committee members which ensures that the program
scope, design, content, instruction, and administration is meeting the program
objectives. The annual assessment process is used to develop a Program
Improvement Plan for the short- and long-range administration and operation of CTE
education programs.

10. Student-Teacher Ratio. High quality instruction in CTE is dependent upon
maintaining a student-teacher ratio that ensures effective instruction and safe
working conditions. CTE courses are action-oriented, applied-learning activities.
Under these conditions, appropriate class size must be maintained.
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APPENDIX H
STATEWIDE PROFESSIONAL DEVELOPMENT ACTIVITIES

The State’s organizational system and culture support professional development as
evidenced by the Nevada State Board of Education Plan, the Regional Professional
Development Programs and Statewide Coordinating Council, the Nevada SAGE School
Improvement Process, and the Account for Programs for Innovation and the Prevention
of Remediation. In addition to the NDE, school districts, RPDPs, and institutions of
higher education, other professional development providers available to Nevada’s
teachers include the Nevada Mathematics Council, the Nevada State Science
Teachers’ Association, the Nevada Association of School Administration, and the
International Center for Leadership in Education and the Southwest Comprehensive
Center.

Professional Development Opportunities for Administrators. Effective school
leadership is one of the most critical ingredients for improving student achievement.
Providing professional development to practicing school administrators throughout
Nevada is essential. The increased demands of accountability on schools and districts
translate into changing expectations for school leaders. Professional development
efforts in the state address the need to ensure that highly qualified individuals in urban
and rural communities are leading Nevada schools.

Nevada Association of School Administrators (NASA). The Regional
Professional Development Program State-wide Coordinating Council continued to
provide support to NASA in 2006-2007. Sponsored activities included superintendents’
workshops and principals’ workshops such as “Breaking Ranks Il — High School
Reform” and “Best Practices for Principals for Improving Student Achievement:
Leadership; Curriculum; Instruction; Assessment and professional Development”.

UNLV Center for Outreach in School Leadership Development. The UNLV
Center for Outreach in School Leadership Development and the Southern Nevada
Regional Professional Development Program sponsored the 5th annual Nevada
Administrators Leadership Institute in Las Vegas in the summer 2007. This institute
provided over 400 administrators from around the state with a variety of workshops with
offerings on professional learning communities, using data for school improvement,
strategies to improve student behavior, and strategies for encouraging ELL students.
The UNLV Center and the Nevada Association of School Administrators are co-
sponsoring a Breaking Ranks Il and Breaking Ranks in the Middle workshop in Las
Vegas for secondary school administrators in November 2007. This workshop focuses
on high school and middle school reform. There will be a follow-up workshop on both in
Spring 2008.

Professional Learning Community Administrator Online Forum. There are
13 out of 17 districts supporting professional learning communities as a sustained,
intensive school improvement professional development process for increasing student
achievement. Since April 2005, the NDE has moderated a Professional Learning
Community Online Forum to support administrators at the school and district levels who
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are promoting, developing, and/or supporting PLCs in Nevada schools. The PLC forum
is located on the NDE website under the Administrators’ section. A list of resources is
provided, as well as informational documents on PLC components and implementation.
Currently there are 115 participants that include school, district, Regional Professional
Development Program, NDE staff members and members of the State Board of
Education. Administrators have posted their own stories about PLC implementation at
the school and district levels, have asked and fielded questions, and have shared
resources. A significant shared concern is finding creative ways to provide sufficient
time for meaningful collaboration on a regular basis. Dr. Rick Stiggins, founder of the
Assessment Training Institute, provided information and fielded questions for two weeks
in November 2005 on quality classroom assessment for learning. Dr. Paul LaMarca,
former Director of the NDE Office of Assessment, Program Accountability and
Curriculum, provided information and fielded questions for two weeks in April 2007 on
balanced assessment. The forum is shifting to include other topics having to do with
school improvement that are of interest to administrators.

Professional Development Opportunities for Teachers. NCLB requires that
all core academic teachers receive “high-quality professional development” that meets
the criteria contained in the definition of professional development in Title X, Section
9101(34) of ESEA in order to meet the “highly qualified” requirements and be effective.
The districts as a whole are almost at 100% in terms of meeting the Title Il, Part A
performance target that all core academic teachers receive “high quality professional
development”.

Regional Professional Development Programs (RPDPs). The legislation that
established the Regional Professional Development Program (RPDP) included a
mandate for an annual self-evaluation report from each region. These reports are
available for the twelve month period from July 2006 through June 2007. They provide
details on needs assessment, activities and evaluation. Following are highlights from
the reports.

Northeastern Nevada Regional Professional Development Program (NNRPDP)

(serving Elko, Eureka, Humboldt, Lander, and White Pine County educators)

Regional coordinators, a contracted evaluator and a technology specialist work to
gather school site and class level needs assessment and evaluation data. The
NNRPDP is written into the professional development plan of every school and district
improvement plan. Profession development is provided in the areas of effective
instruction, collaboration and instructional leadership. Curriculum content is often
delivered to provide effective instruction through collaboration and assessment. The
NNRPDP is also active in the new teacher induction and coaching programs. In the few
schools needing intensive technical assistance, the regional coordinators developed
classroom observation tools and feedback protocols to record and measure what
changes teachers made to their instruction and how these changes impacted their
students. In addition to collecting and analyzing data, several regional coordinators
completed site studies at three schools as a way to qualitatively and quantitatively
describe what happens to the school, teachers and students with focused, intensive
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professional development intervention at the school level.

The NNRPDP has a very close working relationship with the education program at
Great Basin College, with the University of Nevada and the NDE through the
Northeastern Nevada Math Project and with the Great Basin Writing Project. These
partnerships create additional professional development opportunities for the teachers
of Northeastern Nevada.

Northwest Regional Professional Development Program (NWRPDP)
(serving Pershing, Storey and Washoe County educators)

Over 2,200 staff participated in NWRPDP sponsored professional development
activities during the 2006-2007 school year, and over 7,000 participants in terms of
duplicated counts.

NWRPDP trainings focus on the following key areas: Nevada’'s academic standards,
assessment of student performance, instructional planning and pedagogy, and core
curriculum content (math, science, language arts, and social studies). The NWRPDP
supports schools designated “in need of improvement” based upon making adequate
yearly progress. It provides direct assistance in school improvement planning, provision
of professional development in support of school improvement plans, on-site mentoring
and coaching, professional learning community facilitation, and instruction. School and
district improvement plans are the primary method for determining professional
development needs and designing initiatives to meet those needs.

The “Student Learning Facilitator Program” (SLF) provides in-depth training in the
elements of strategic, standards-based instruction to a teacher leader or team of
teachers selected by the principal. Over a two-year period, participating teachers
become site-based specialists in increasing student learning through the effective
application of classroom assessments, essential understandings, and differentiated
instruction. The SLF teacher facilitates collegial conversations among staff members to
provide a focus for successful professional development aimed at increasing student
achievement.

Participants’ learning and use of new knowledge and skills are assessed through a
variety of written post-tests, surveys, interviews, classroom observations, and tracer
studies. Links between RPDP professional development and resultant changes in each
teacher’s students is identified through the use of case studies and the analysis of
disaggregated and cross-tabulated data. Each district in the region is beginning to
implement formative assessments and this data has the potential to provide more
specific information about how the implementation of professional learning impacts
student achievement. Based on the results from document analysis and the level of
implementation of the standards for staff development, there is still a need for regional
trainers to design the evaluation of their programs in order to make a link from their
programs on teaching effectiveness to student achievement.

The NWRPDP collects various types of data to document the effects that professional
development offered in our region has on student achievement. Student work samples,
teacher observation data, teacher and administrator reports, benchmark assessments,
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CRT results, and HSPE results all provide insights into how effective ongoing work with
schools and teachers has been in improving student achievement. Across the various

initiatives implemented through NWRPDP, there is a generally positive trend in student
achievement in English/Language Arts, math, and writing.

Southern Nevada Regional Professional Development Program (SNRPDP)
(serving Clark, Esmeralda, Lincoln and Nye County educators)

During the 2006-2007 school year the SNRPDP provided services to 379 schools,
which was an increase of 34 schools over the 2005-2006 school year. There were
20,716 participants who attended RPDP professional development sessions, of which
7,563 of those attendees were unduplicated. This is an increase of 454 teachers from
the preceding year without an increase in staff. There were 1,051 teachers who had
trainers model lessons in their classrooms or were observed by trainers to receive
feedback on use of specific strategies. This was an increase in work with individual
teachers of nearly 100% from the previous year. Regional trainers held 204 in-services
for literacy and math specialists and department chairs to support the facilitation of
professional development at each specialists’ specific site.

While the SNRPDP works on or close to the school site as much as possible, because
of the region’s size professional development is also provided regionally and district-
wide, as well as on-line. Various services were provided to low performing schools
including assigning a regional trainer to the school to work with staff in specific content
areas and on instructional strategies, as well as assigning an administrator on special
assignment to work with the school’'s administration collecting, interpreting, and
analyzing data to write a school improvement plan and implementing the changes being
recommended.

Over 90% of the professional development offered is based on the content teachers
teach at specific grade clusters for specific subjects. Embedded in the professional
development is pedagogy (“Teacher Expectancies” and “Components of an Effective
Lesson”), instructional practices to deal with special populations, and examining
assessment including discussing how instruction and assessment are currently being
delivered. The Clark County School District new teacher appraisal form was changed
three years ago to subsequently include “Teacher Expectancies” and “Components of
an Effective Lesson”. The Backwards Assessment Model (BAM) is the primary structure
to deliver professional development. This focuses professional development on the
state standards, the implementation of instructional practices that will result in increased
student achievement and student achievement. The SNRPDP uses a limited “trainer of
trainers” model, as well as mentoring, and modeling lessons. University classes are
offered to teachers and administrators. Administrator professional development
offerings include data collection and interpretation, and evaluation and supervision of
classroom instruction which results in increased student achievement.

The SNRPDP has continued implementing the Certificate Programs in areas of
identified shortage. These programs allow teachers to meet the NCLB “highly qualified”
teacher requirements under the High Objective Uniform State Standard of Evaluation
(HOUSSE) by receiving 150 hours of professional development. The credits earned with

88



the science or math certificate count towards a master's degree and, upon passing the
Praxis examination, participating teachers are licensed as middle school teachers in
mathematics or science.

To correlate its professional development activities with student achievement, RPDP will
revise its program evaluation beginning in the 2007-2008 school year. Changes in
teachers’ content knowledge over each RPDP 3-credit course will be evaluated
(pre/post content test), as well as changes in their understanding of the “Components of
Effective Lesson” and “Teacher Expectancies” (pre/post survey questions embedded
within the pre/post test). A random sampling of teachers who have taken the courses
will be observed to evaluate classroom implementation. Comparisons will be made
between students of RPDP-trained and observed teachers to students who have not
had RPDP-trained teachers using state criterion referenced tests (CRTSs), high school
proficiency examinations, and local tests. The trainings are reviewed by the regional
trainers and director to ensure they meet the professional development standards
adopted by the Statewide Coordinating Council of the RPDPs.

The Clark County School District made district-wide AYP for 2006-2007. Refer to the
SNRPDP 2006-2007 Self-Evaluation Report for a table showing the correlation between
the number of elementary teachers participating in literacy training and CRT scores in
reading, as well as individual schools with correlations. Classroom teachers completing
programs of study with the RPDP, middle school Math, and middle school Science
Certificate Programs, are reporting gains on their unit tests. Teachers across all content
areas have written about the changes in instructional and assessment strategies they
are now employing in their classrooms and how those changes are benefiting their
student’s understanding of the subject matter.

Western Nevada Regional Training Program (WNRTP)
(serving Carson City, Churchill, Douglas, Lyon and Mineral County educators)

In the 2006-2007 school year the WNRTP followed WestEd’s recommendation and
began the process of moving from a service delivery model to a performance
assessment model of professional development which focuses on measuring the
changes in behavior or performance which occurred as a result of the professional
development received. For this model to be effective the staff developers and the school
must collaboratively develop a plan for professional development and data collection
which measures the impact of the professional development over time. The WNRTP will
start the current year by developing performance assessment projects at each of the
current professional development sites. This change will allow for more effective
measurement of the effect of high quality professional development opportunities on
student performance and practice.

In 2005-2006 the region adopted a case study approach as part of its in-depth
evaluation system which allowed the region to incorporate and review the quantitative
data elements including test scores, numerical observations, etc. along with qualitative
elements such as interviews, surveys, and classroom observations to present evidence
of program success. Each of the five case studies listed demonstrates changes in
professional practice related to professional development provided. In a majority of the
cases listed, a change in student performance also occurred. WestEd’s
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recommendation to utilize the RPDP Staff Development Standards Rubric to review the
effectiveness of its services on each of its major projects was also followed.

Professional development was provided at every site in the region. Approximately 80%
of the professional development took place at the school site being served. A total of
1,589 teachers and administrators participated in training offered. Support services
were provided to schools and districts based on the needs identified in school and
district improvement plans. Schools and districts that were identified by the state as
being “in need of improvement” received the highest priority for support services. Mini-
grants were issued for schools not making AYP and the focus was on the review,
revision, implementation, and evaluation of each school’s school improvement plan.

Adoption of the case-study method led to a commitment by the WNRTP to ongoing
training with follow-up coaching. Every teacher and administrator had the opportunity to
be observed and receive feedback and coaching about the instruction in their classroom
and building. The Teach for Success Classroom Observation Protocol (T4S) project
was present in 51 of the 52 schools. According to the participating administrators, that
initiative positively affected teacher and administrator practices which let to measurable
changes in instructional practices at their sites. Student engagement improved by 10%
over last year’s T4S observation data, effective instructional practices increased by
11%, and learning environment improved by 12%.

Other professional development opportunities centered on school improvement
planning, regional administrator’s forums, a new counselor strand, and new teacher
mentoring. Numerous in-service credit opportunities for professional development were
offered. In many cases schools established for credit opportunities for staff members as
they participated in the school improvement process. Because all district in the region
use a variety of reading programs and approaches, stand alone Nevada Early Literacy
Intervention Program training was not offered to teachers. Instead the region embedded
NELIP training into the new teacher induction programs in Carson City, Churchill,
Mineral and Douglas counties. It provided training upon request to an elementary school
in Lyon County.

Forty-one of the 53 schools served made AYP with five showing growth, seven showing
success and one identified as exemplary. Of those schools served, 75% increased the
percent of proficient students school wide in mathematics, and 90% increased the
percent of proficient students in English/Language Arts.

West-Ed Statewide Evaluation

The statewide evaluation of the RPDP is conducted by WestEd, which serves as the
third-party evaluator. A final evaluation report dated January 31, 2007 was provided by
WestEd that covers the biennium July 2004 through June 2006. The Executive
Summary provides the following highlights of the evaluation results:

¢ District superintendents have offered support for RPDP and its services.
e The RPDP Regional Boards are meeting the letter of the law in overseeing the
program.
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e The regional structure is viewed as enhancing professional networking.

e The role of the Statewide Coordinating Council requires re-definition.

e The RPDP has developed and maintained collaborative working relationships
with a number of state and local improvement programs.

e The RPDP regions have adopted different approaches to providing professional
development support.

e The RPDP staffing pattern has shifted to a direct-service approach with some on-
site support.

e The RPDP provides targeted services to low-performing schools.

e Large numbers of teachers and administrators (total = 11,808 in 2004-2005 and
12,128 in 2005-2006) have participated in RPDP training.

e Teachers and administrators have consistently rated RPDP services as valuable.

e The RPDP has not systematically used the professional development standards
it adopted to gauge the quality of its services.

e RPDP reports effects in quality of classroom instruction.

e Classroom observations show 30-75% of teachers performing at proficient level
on standards-based instruction.

e Relationship of RPDP training to classroom observation is present but
inconsistent.

e Student achievement as measured by the state-adopted CRT has been
improving slightly for 3" grade, flat for 8" grade, and mixed for 5" grade.

e Cross-year comparisons for student achievement by region show promising and
at times mixed results.

e RPDP focus on select schools shows signs of positive results.

e RPDP reports on indicators of student achievement impact.

“Implications and recommendations for RPDP action include: setting aside a percentage
of each regional budget to bolster self-evaluations; focusing future self-evaluations on
impact on teaching and learning; improving procedures for gauging quality of RPDP
professional development services; continuing work with low-performing schools; re-
defining and specifying the role of the Statewide Coordinating Council; and developing
and disseminating knowledge about what works.” (p. ii)

The Nevada State Coordinating Council for the RPDP revised their strategic plan in
January of 2005 for the 2005-2010 time period. This reflects changes in RPDP focus to
include assistance to low-performing schools and active participation in the school
improvement process. The foundation of the long-range plan is the statute that
established the RPDPs and the following areas of focus:

e Training for educators in the standards established by the Council to Establish
Academic Standards for Public Schools

e Training through the Nevada Early Literacy Intervention Program (NELIP) in the
fundamental literacy skills

e Training for teachers and administrators in assessment and measurement of
student achievement and effective methods to analyze student performance data
for the purpose of improving student achievement
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e Training in specific content areas, and the effective teaching methodologies for
each particular content area

e Training in the methods to teach basic skills such as phonics and mathematics
computation

e Incorporate training to address needs of IEP and LEP students.

Each of the RPDPs has incorporated an administrative strand into their five year
professional development plan. Leadership academies have been developed for
prospective and aspiring principals as well as for veteran principals.

2007 Mega Conference. In April 2007, the International Center for Leadership in
Education again partnered with the NDE to conduct the State’s annual training
conference for over 300 educators. The 17 Exemplary Schools, 78 High Achieving
Schools, 8 Title | Distinguished Schools, and 9 Mega Conference Highlighted Schools
were honored at the conference. The Mega Conference Highlighted Schools were
selected to present at the conference on best practices for increasing student
achievement.

Intervention Systems. Intervention systems for academic and behavioral
supports consist of four components:

1. Data-Based Decision Making: Rigorous, systematic, and objective measures to
obtain and use reliable and valid information

2. Collaborative Outcome Planning: Instructional practices, strengths and needs of
students, and environmental considerations to improve outcomes in students’
performance

3. Monitoring for Progress: Analyzing data to determine if students need academic
and/or behavioral interventions; Keeping track of students’ progress towards
established criteria while interventions are being implemented

4. Interventions: Changes in instructional practices and/or environmental factors
that are provided in response to students’ academic and behavioral strengths
and needs; Multi-tiered structure.

Currently in Nevada, school districts are planning for and implementing multi-tiered
intervention systems. Twelve districts are operating pilot schools as part of a statewide
initiative, and other school and district initiatives are in place as well. Integration with
district and school improvement planning exists as part of this effort. Professional
development is and will continue to be carried out by state, district, and school leaders.

92



APPENDIX |

Glossary of Acronyms

ACT
AP
APIP
AYP
CRT
CTE
DIP
ELA
ELPA
ESL
FRL
HSPE
IDEA
IEP
ICLE
LEP
NAEP
NASSA
NCCAT
NCLB
NDE
NRS
NRT
PLC
PSAT
RPDP
SAGE
SAT
SIP
STIP

American College Test

Advanced Placement

Advanced Placement Incentive Program
Adequate Yearly Progress

Criterion Referenced Test

Career and Technical Education

District Improvement Plan

English Language Arts

English Language Proficiency Assessment
English as a Second Language

Free or Reduced Price Lunch

High School Proficiency Examination
Individuals with Disabilities Education Act
Individualized Educational Program
International Center for Leadership in Education
Limited English Proficient

National Assessment of Educational Progress
Nevada Alternate Scales of Academic Achievement
Nevada Comprehensive Curriculum Alignment Tool
No Child Left Behind Act

Nevada Department of Education

Nevada Revised Statutes

Norm Referenced Test

Professional Learning Community

Preliminary Scholastic Aptitude Test

Regional Professional Development Programs
Student Achievement Gap Elimination
Scholastic Aptitude Test

School Improvement Plan

State Improvement Plan
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APPENDIX J
GLOSSARY OF TERMS

Adequate Yearly Progress - An accountability system prescribed by the federal government to
determine annually if schools are making progress toward narrowing the achievement gap and

ensuring that all students are proficient in the areas of mathematics and English language arts by
the 2013-2014 school year.

All Levels - As used throughout this document, this refers to all education agencies that are
required under state or federal laws to develop and implement improvement plans, schools,
districts and the Nevada Department of Education.

Alignment of Curriculum, Instruction, Assessment, and Professional Development - Refers
to the match between student learning expectations, what students are taught, what students are
tested on, and the ongoing preparation of teachers.

Content and Achievement Standards - Content Standards define what students should know
and be able to do. Achievement standards also known as achievement standards define the level
of achievement (what students have to do to demonstrate knowledge/skill).

Criterion-Referenced Tests - Tests specifically designed to compare student performance
against Nevada’s content and achievement standards.

Limited English Proficient - Refers to students who are learning English as a second language
and qualify for English language learner services. Also commonly referred to as English
language learners (ELL).

Millennium Scholarships — Scholarships funded by tobacco settlement funds for eligible
Nevada students to attend institutions of higher education in Nevada.

National Assessment of Educational Progress — Known as the Nation’s Report Card, NAEP is
a national assessment given to representative groups of students in each state for purposes of
looking at state performance over time and comparing states to one another.

No Child Left Behind Act (and its various Titles, such as I, 11, 111, 1V, V) - The commonly
used name to refer to House Referendum 1, the 2001 Reauthorization of the Elementary and
Secondary Education Act ESEA).

Norm-Referenced Test - Tests designed to compare student performance against the national
average of student performance.

Paraprofessional - Individual who works under direct supervision of a licensed teacher to
provide instructional assistance to students.
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Persistently Dangerous Schools - In accordance with No Child Left Behind, Nevada has
developed and adopted an Unsafe School Choice Option Policy that includes a state definition of
“persistently dangerous schools” based on the percentage of criminal citations issued for various
violent criminal offenses. This policy also allows school choice to students who become victims
of certain violent offenses.

Professional Learning Communities - A school that operates as a community of continuous
inquiry and improvement characterized by supportive and shared leadership, shared values and
vision, collective learning and application of that learning, supportive conditions, and shared
personal practice.

Schools In Need of Improvement - This refers to schools, districts, or states which have not
demonstrated adequate yearly progress (AYP) in the same area for two consecutive years or
more.

Supplemental Education Services — These services are defined in the No Child Left Behind
Act of 2001 (NCLB) as tutoring and other high-quality academic enrichment services provided
in addition to instruction during the school day to increase the achievement of eligible children.
Supplemental education services are included in the list of consequences for failure to make
adequate yearly progress (AYP) for three consecutive years.
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