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Executive Summary

The 2005 Nevada State Legislature passed Sena{&B)I 525 that continued the fund-
ing of the Nevada Early Childhood Education (ECE)gPam and appropriated
$3,032,172 in the 2005-06 fiscal year and $3,132idthe 2006-2007 fiscal year for
early childhood education. The money must be uyatiddNevada Department of Educa-
tion (NDE) to award competitive grants to schoaitidcts and community-based organi-
zations for early childhood education programs.okdig to SB 525, the grants are “to
initiate or expand pre-kindergarten education protg.” In addition, the grants must
have a parenting component, as specified in thggnadi legislation for the Nevada ECE
Program. Families are eligible for the progranhéyt have a child up to the age the child

is eligible to attend kindergarten.

In July 2005 NDE awarded a competitive grant to 10 school dittrand community-
based organizations to operate an early childhdodation program based on the rec-
ommendations of peer reviewers. Eight of the siwgfakapplications are school districts,
including Carson City, Churchill County, Clark CaynDouglas County, Humboldt
County, Pershing County, Washoe County, and White.F'he two remaining applica-
tion were Great Basin Community College in Elko #imel Classroom on Wheels Pro-

gram which operates three programs in four counties

During 2006-07, the ten Nevada ECE projects pral/gkrvices to 1,055 families at 41
different sites, including 1,073 children and 1,@dults Of the 1,073 children served in
Nevada ECE during the 2006-07 school year, 949l were in the Nevada ECE
program on December 15)06. Using the figures of 949 children and thaltatvard
amount of $3,152,479, the average cost of the Nef#&E program per child in 2006-07
was $3,322This per child cost underestimates the total cbptaviding an early
childhood education program to children since tlewation does not include the
monies from all the funding streams that suppostada ECE project sites. That is, some

Nevada ECE projects are funded with both Nevada &t@és as well as other funds.

The purposes of this report are to describe theabl@¥ECE projects and populations they

served and to report the results of data collestefbur program outcome indicators in
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early childhood education and parenting. The evalnaddressed five major questions:

How is the funding spent on the program?
Who is served by the program?
How do projects implement Early Childhood Education

What are the outcomes of Early Childhood Education?

o c w0 nh e

Does the Nevada Early Childhood Education Prograwe la longitudinal impact
on the program children and parents? (The resulfsis question are presented
separately ilNevada Early Childhood Education Program 2006-0OAditudinal
Evaluation Reporavailable at the Nevada Department of Education

The remainder of the executive summary is diviced key sections of the evaluation,
followed by a set of key findings and conclusiormf the evaluation. Many of the find-
ings in this evaluation report are consistent whi findings from the two previous
evaluation reports in 2004-05 and 2005-06.

Nevada ECE Participants. The profile of Nevada ECE families is that manydav
provided their children with limited formal eduaaial experiences prior to the program,
are from minority ethnic backgrounds, are learriimglish as a second language, and a
sizeable number of families are poor. For many liasyiNevada ECE gives them an im-
portant opportunity to better their lives by prawgl their children with developmentally

supportive experiences to prepare them for school.

Adults cited two primary reasons for participatingNevada ECE: to better prepare their

child for school and to improve their child’s charaf success in school.

Nevada ECE served families with a large range afnmes; however, the largest portion
of families represents the poorer segment of thpladion. Thirty-one percent of Nevada

ECE families (326 families) have incomes under 820,

Most Nevada ECE children (880 children or 82 peticéiadl not participate in any educa-
tional program before participating in Nevada E@#iqg 89 percent (951 children) did not

participate in any other educational program waileolled in Nevada ECE.
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When asked what would Nevada ECE children do ¥ thd not participate in the early
childhood education program, parents reported &as¢ majority of children (955 children
or 89%) would spend all or a part of the time anhke—either with their parents (65 per-
cent), grandparents or other adult family membBrg@rcent), or with siblings (5 per-
cent). About 20 percent of the children (218 claigrwould spend all or a part of their
time in a structured or semi-structured early diolod setting. In other words, the major-
ity of children would not attend any structuredsemi-structured early childhood educa-

tion program prior to entering kindergarten withdlévada ECE.

The typical Nevada ECE family included two parentepresenting 74 percent of fami-
lies (777 families). Single parents headed 148liam({14 percent).

The adult Nevada ECE population is primarily fem&g5 females (90 percent) and 105
males (10 percent). Most adult participasts between 20 to 29 years old (471 adults or
44 percent) or between 30 to 39 years old (469%sdul43 percent). The Nevada ECE
adult population also included a small number ehtparents (5 adults or less than 1 per-
cent). The ethnic composition of Nevada ECE adslpsimarily Hispanic (658 adults or
62 percent) and White (321 adults or 30 perceiifty-Fwo percent of Nevada ECE

adults (558 adults) speak Spanish as their prinaaguage and 46 percent (484 adults)
speak English.

Overall, Nevada ECE projects served children tharekfour years old. Like their parents,
Nevada ECE children represent several ethnic grauigis Hispanic (62 percent) and
White (26 percent) representing the largest groBpgect staff identified 52 percent of
Nevada ECE children (560 children) with limitednar English language skills.

Nevada ECE Program Development. One way to help develop a quality early
childhood program is to draw upon effective or elsded programs and practices when
planning program activities. As mentioned previgublevada ECE funded 10 projects
that operated 41 sites. The evaluator visited iB@#1 sites, with at least one site from
each of the 10 projects. Twelve of the 13 siteslaseommercial early childhood educa-
tion program as their primary curriculum: severssused multiple commercial pro-

grams. Many of the programs are effective resebasg®ed programs: five sites uddigh

Vi
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Scopethree sites used tl&reative Curriculumand three sites used tBeholastic’s
Building Language for Literacysingle sites use@uriosity Corneror PreSchool Core

Knowledge Curriculum

Nevada ECE Program Implementation.  Nevada ECE funds purchased the services
of 91 staff, for a total of 66.63 FTE. The 91 siaffluded seven administrators, 37 teach-

ers, 33 teacher aides, two family specialistssapport staff, and four “other staff.”

Of the 37 teachers in the Nevada ECE program, &$hess (86 percent) meet state re-
qguirements for instruction of pre-kindergarten dreh.Twenty-eight of these 29 teachers
(94 percent) have an early childhood educationfiwatie and/or endorsement. The re-
maining teacher has an elementary teaching cattiéfiand was employed full-time in a
pre-kindergarten program as of July 1, 2002, and,tmeet state requirements. In other
words, most teachers in the program have speddiaihg and/or experience in early

childhood education.

Of the eight teachers who do not meet the critgriae state requirements for instruction
of pre-kindergarten children, two have elementaaching certificates and are long-term
teacher substitutes for the early childhood teapbsition in their respective school dis-
tricts. These two school districts were unableite & teacher who met state require-
ments, so filled the position temporarily with letegm teacher substitutes. The
remaining six teachers have worked in the earlidbbid education program at Class-
room on Wheels for several years. To enable thesiets continue their job status, after
the new state requirements went into effect in 2092, these six instructors were

“grand-fathered in” to the state requirements.

All instructors and aides received some trainingrau2006-07. Overall, projects
provided teachers and aides with the most hounsisiing inCurriculumand
Developmental Areaste-help staff learn early childhood education Ipeattices as well
as the curriculum models implemented at the preje&taff received the least amount of

training inChildren with special needperhaps because many projects did not serve

Vii
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children with special needs, and those that ditlalsorated closely with special

education teachers.

Intensity of Services Offered. The number of service hours that Nevada ECE pro-
jects offer to program participants is an importaariable in determining the potential
impact of the program. The more hours of servideretl typically result in the more
hours of service attended—increasing the likelihttaprogram would impact partici-

pants positively.

Projects offered an average of 9 to 10 monthsmwiein early childhood education and
an average of 9 to 10 months of service in pargréducation during 2006-07, following
a traditional school year calendar. On averaggept®offered between 471 and 480
hours of early childhood education for 2006-07,ed&png upon the age of the child. The
10 projects scheduled three to four year olds asedykear olds an average of 471 hours.
One project offered services to children underdlyears old, for an average of 480

hours.

Projects offered an average of 105 hours of pargmducation during 2006-07, which

includes 74 hours of parent and child activitied @b hours of parenting education alone.

All projects used a variety of strategies to inwoparents in the program. All 10 projects
provided parent/teacher conferences and nine psopeovided opportunities for parent

and child together activities.

Levels of Participation. It is important to distinguish between serviceet by pro-
jects and participation in services. Nevada ECHlotm participated in early childhood
education services an average of 275 hours, whialslight increase from the total aver-
age hours of 264 reported in 2005-06.

Overall, Nevada ECE adults participated in an ayee 13.8 hours in parenting educa-
tion during the program, less than the 19.3 hoepsnted in 2004-05 and the 15.8 hours
reported in 2005-06.

viii
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One reason why the average hours of participaboedrly childhood education and par-
enting are less than the average hours of sergfée®d is that some ECE children and
adults did not participate for the entire progragary entering after the school year began

or leaving before the school year ended.

Retention and Reasons for Leaving. Nevada ECE projects retained the majority of
families in the program. Eighty-five percent of el ECE families (897 of 1,055 fami-
lies) who enrolled in the program during 2006-07enill in the program at the end of
the school year. For comparison, 84 percent oflfaswwho enrolled in the Nevada ECE

during 2005-06 were still in the program at the ehthe school year.

Overall, the families who were in the Nevada ECé&gpam during 2006-07 spent an av-

erage of 9.4 months in the program, more than ®e®nths in 2005-06.

Of the 158 families who left the program, the masthmon reason why families exited
was that the family moved out of the area servethbyECE project (65 families or 41
percent). The next most common reason was thatattent or child switched to a differ-

ent program (18 families or 11 percent).

Program Delivery Indicators . Based on ratings by an Early Childhood Education
Evaluator, the projects scored relatively high @rstib-indicators—from an average of
4.0 to 5.0 on a five-point scaleanguagehad the highest rating at 5.0he indicator,
Languagerefers to the use of oral language through bosisgs, rhymes, and talking.
Nevada ECE projects scored high on this indicagéaabse all the projects use a variety

of materials and activities to support childrerfaldanguage development.

The evaluation also compared ratings from 2006-0f7 matings from the first year
(2001-02) and fifth year (2005-06) of the progr&@werall, the data shows that Nevada
ECE projects showed an increase in the averaggsatiom 2001-02 to 2006-07 on all
17 indicators. The results also show that the gatwf seven of the 17 indicators in-
creased 2005-06 to 2006-07 and the ratings of didators decreased. However, all of

the changes from 2005-06 to 2006-07, whether aease or decrease, were small, rang-
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ing from a decrease of -0.31 to an increase of, &3dgesting the changes were minor

across the Nevada ECE program.

Educational and Developmental Outcomes of Nevada EC  E. The primary pur-
pose of the state evaluation is accountability—etate program participation in Nevada
ECE to outcomes for children and adults. The evaloanvestigated the performance of
children and adults on four outcome indicators: imaécator in early childhood educa-

tion and three indicators in parenting.

In early childhood education, Nevada ECildren met the expected performance level
on assessments measuring receptive vocabularyxgnelssive communication. How-
ever, agrowing number of children are not included in #malysis of these assessments
because they do not have the English language skitnrollment to take the assess-
ments. That is, projects reported that 391 of {B&3 children (36 percent) in the project
did not have sufficient English language skillctmplete the early childhood assess-
ments in English when the children first enrolladNievada ECE. In these cases, project
staff waited to test children until the childrerdrsufficient English skills to be tested.

For some children, this meant that they did noehére required four months between the

pretest and posttest dates to be included in thlysis.

In parenting skills, Nevada ECHlults exceeded the expected performance levedd on
three indicators. ECE adults exceeded the expgetddrmance level for achieving at
least one parenting goal, increasing the amoutingf they spent with their children in
meaningful interactions, and increasing the amottitne they spent reading with their

children.
Conclusions.

The 2006-07 school year is the sixth year of theada Early Childhood Education Pro-
gram. This evaluation report presents data ongyaaint characteristics (e.g., age, ethnic-
ity, family structure), project operations (e.dafBng, intensity of services offered),
ratings of the services provided by Nevada ECEegatejbased on program delivery indi-

cators of effective early childhood programs, aathan child and adult outcomes.
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The two overall conclusions about the 2006-07 NevaGE program are: Nevada ECE
projects have improved the quality of their ealyidhood programs since 2001-02 when
the Nevada ECE program began and Nevada ECE mdjact positively impacted pro-
gram participants in early childhood development parenting skills. Other conclusions
and key statements about the Nevada ECE progrdodeie-

[ Nevada ECE projects have implemented higher queditly childhood programs
from 2001-02 to 2006-07 based on increases invbiage ratings of all 17 pro-
gram delivery indicators of effective early childftbprograms. While the overall
quality of the early childhood education prograntsrbt increase from 2005-06 to

2006-07, the projects scored relatively high orsab-indicators—ranging from an
average of 4.2 to 5.0 on a five point scale, priogdittle room for improvement.

L3 All Nevada ECE projects are helping to improve #dydarenting skills and chil-
dren’s language development and school readindts dlevada ECE projects
showed gains on all child and adult measures acéegbed the expected perform-
ance levels on all four statewide outcome indicatmed for family literacy pro-
grams

L A growing number of children are not included ie tmalysis of the early child-
hood education outcome indicator because they tbawe the English language
skills to take the English language assessmemtraliment. In these cases, project
staff waited to test these children until they batficient English skills. As a result,
some children did not have the required four mobgtsveen the pretest and post-
test dates to be included in the analysis.

[ Nevada ECE children, including children learning English language, are more
likely to succeed in kindergarten because of tpaiticipation in the program.

[ Projects recruited many families who were in nesdl @uld benefit from the
Nevada ECE program. Many families had multiple eroic and social
disadvantages (e.g., limited educational experidiméed skills in English). At
enrollment, most Nevada ECE children started beleir peers on a measure of
school readiness.

[ For many families, Nevada ECE was the only str@ctwopportunity to better pre-
pare their children for school. Most children frddevada ECE families did not
participate in any preschool or toddler progranobeNevada ECE and many Ne-
vada ECE children did not participate in any ottvexgram while in Nevada ECE.

[ The vast majority of children would have stayeti@nhe with their parents, grand-

parents, siblings, or other family member for alpart of the time if they did not
participate in Nevada ECE.

xi
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L The majority of early childhood education teach8& percent) meet new state re-
quirements for teaching pre-kindergarten childiiére teachers who do not meet
the criteria of the new state requirements weteeefgrandfathered in” due to their
previous experience and employment in existingyednlldhood programs (six
teachers) or were long term teacher substitutésahers). Of the qualified teach-
ers, almost all (94 percent) have an early childheducation certificate or en-

dorsement.

L The average cost for providing the Nevada Earlydbloiod Education Program in
2006-07 was $3,322 per child. This per child costarestimates the total per child
cost for providing an early childhood educationgseon to children since the calcu-
lation does not include the monies from all theding streams that support Nevada
ECE project sites.

Projects offered services in early childhood edooatf sufficient intensity and du-
ration, which if attended regularly, would positivenpact Nevada ECE children.

Most children attended services in early childheddcation at a level which could
show positive benefits of the services they reakive

Most parents attended Nevada ECE parenting eduacsgiwices regularly enough
to benefit.

Projects retained 85 percent of families enrolfetievada ECE during 2006-07

until the end of the school year, about the santeea84 percent who completed
the program in 2005-06.

Although Nevada ECE projects have established searig childhood education pro-
grams, Nevada ECE projects can still improve theices they provide to families. Be-

low are five recommendations for improvement.

1. Continue to adopt, implement, and provide trairimgtaff in high-quality, re-
search-based early childhood programs and pracficam all staff in Nevada Pre-
Kindergarten Content Standards.

2. Examine the project’s ratings on the 17 progranvdeg} indicators of effective
early childhood education programs and developraragmprovement plans for
indicators that received a rating of “3” or “4.”

3. Monitor children’s attendance in the early childdamucation program and de-
velop policies to replace those children who argblmto attend frequently with
children who are more likely to attend.

4. Whenever possible, ensure early childhood classsdwawe or have use of an out-
door playground with equipment for pre-kindergartbrndren to provide an out-
door curriculum that improves gross motor developime

Xii
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5. In classes that include large numbers of childréh little or no English language
skills, research and implement practices that yeoa fit with program and chil-
dren characteristics to facilitate the learnindcaflish.

The Nevada Department of Education can help pej@etet their goals by considering

five recommendations.

1. Continue to locate and provide technical assistancetraining in high-quality
early childhood education programs and practicesduding information and train-
ing in the Nevada Pre-Kindergarten Content Starglard

2. Continue to monitor project activities to ensurghhguality early childhood edu-
cation projects based on the 17 program delivaticaiors for effective early
childhood education programs.

3. Continue to work with projects to improve servigeshe 17 program delivery in-
dicators by having projects develop improvemenhgl@r those indicators in
which projects were rated low.

4. Establish a Task Force to examine assessmentnmstits that would accurately
measure the impact of Nevada Early Childhood Edoicain learning English for
the growing number of children who enter the progyaith little or no English
skills.

5. Continue to monitor data collection for the sta@evevaluation.

Xiii
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Chapter I. Introduction

The 2005 Nevada State Legislature passed Sen&d(&B) 525 that appropriated
$3,032,172 in the 2005-06 fiscal year and $3,132idThe 2006-2007 fiscal year for
early childhood educatiohAccording to SB 525, the grants are “to initiateegpand
pre-kindergarten education programs” that are stersi with ‘August 2000 Public Sup-
port for Prekindergarten Education For School Rewradis in Nevada—a publication
from NDE. The publication identifies a list of feags that contribute to an educational
setting in which a child can receive high-qualigylg care and education. The grants
must also have a parenting component as speaifigteioriginal legislation for the Ne-
vada Early Childhood Education (ECE) Program.

In July 2005, NDE announced a competitive proceselect the school districts and
community-based organizations to operate the eailghood education programs for the
2005-2007 biennium. To qualify for funding, apphtsihad to already operate a Nevada
ECE program and provide a detailed descriptiotefgroposed early childhood educa-
tion program, the proposed parenting program, awdthe money would be used to sup-
plement and not supplant money that would otherlwéssexpended for early childhood

education programs.

NDE received applications from the 10 school dissrand community-based organiza-
tions that operated a Nevada ECE project in th&Z@biennium. A panel of peer re-
viewers judged the 10 applications using criteggaedoped for the program. Eight of the
successful applications are school districts, idiclg Carson City, Churchill County,
Clark County, Douglas County, Humboldt County, Rerg County, Washoe County,
and White Pine. The two remaining application wiesen Great Basin Community Col-

lege in Elko and Classroom on Wheels Program.

Table 1 shows the ten early childhood educatiofepts, the amount of funds each pro-

ject received in 2006-07, and the number of earliglhood education sites by projett.

! The 2001 Nevada State Legislature funded Nevadg Ehildhood Education with $3.5 million.
2 . . . .
Four projects supported early childhood educagtimgyrams at more than one site.
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All together, the ten Nevada ECE projects fundedienrsB 525 supported 41 early child-

hood sites which served 1,070 children during @6207 school year.

Table 1. The 2006-07 Monetary Awards and Number of Earliidblood Education Sites

Nevada ECE Project Monetary Award Number of Sites
Carson City School District $240,800 2
Churchill County School District $119,350 1
Clark County School District $1,354,500 11
Classroom on Wheels (COW) $322,050 13
Douglas County School District $82,900 1
Great Basin College $119,350 1
Humboldt County School District $184,185 1
Pershing County School District $120,150 1
Washoe County School District $491,200 9
White Pine County School District $117,994 1
Total $3,152,479 41

According to SB 525, projects can use the fundsriittate or expand pre-kindergarten

education programs.” For the purposes of the etialudinitiate’ is defined as starting a

new pre-kindergarten program where one did not gxeviously, serving new children,

based on when the Nevada ECE Program originalitestan 2002 ‘Expand’ is defined

as adding a new classroom to an existing pre-kgadegn program, which then serves

new children, or improving the services offereaddren at existing pre-kindergarten

programs, such as by providing more staff or newensds. Table 2 shows the number of

sites that projects initiated or expanded during6207. The 10 projects initiated 26 pre-

kindergarten sites and expanded services at 16rexjwre-kindergarten sites.

Of the 1,070 children served in Nevada ECE duriveg2006-07 school year, 949
children were in the Nevada ECE program on Decerhb&006. Using the figures of

949 children and the total award amount of $3,1B2,4he average cost of the Nevada

3For Classroom on Wheels, the definitions are baseathen the program originally received funds from

the Nevada State Legislature in 1999.
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ECE program was $3,322 per child slightly more3Bgl16 per child cost in 2005-06.
This per child cost is an estimate of the totalgield cost of providing an early
childhood education experience since the calculatioludes both children from project
sites fully funded by Nevada ECE and children frmmoject sites funded by multiple
sources. To determine a precise per child cogtrforiding an early childhood education
experience funded in whole or part by Nevada EGE& etvaluation would have to collect
budget information from all the funding streams thapport children from project sites
partially funded under Nevada ECE. As a result 38&22 per child figure
underestimates the actual per child cost for edmllglhood education because it does not
include the monies from all the funding streamspiaject sites only partially funded by
Nevada ECE. For comparison, the average per cbgdtfor participation in the national
Head Start program is $6,934 for FY 2002.

Table 2. The Number of Initiated and Expanded Early Chillth&ducation Sites

Nevada ECE Project Initiated | Expanded
Carson City School District 1 1
Churchill County School District 1

Clark County School District 6 5
Classroom on Wheels 7 6
Douglas County School District 1

Great Basin College 1
Humboldt County School District 1

Pershing County School District 1

Washoe County School District 7 2
White Pine County School District 1

Total 26 15

Organization of Report

Following this chapteriChapter II: Early Childhood Education Evaluatiaescribes the
components of the statewide evaluation of Nevada.EDapter Ill: Early Childhood

Education Program Implementatigmovides additional project level information abou
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the administrative context of Nevada ECE projecttuding staffing patterns, profes-
sional qualifications, and inservice trainitighapter IV: Early Childhood Education Par-
ticipant Characteristicpresents descriptive information of Nevada ECEilias)
children, and adultChapter V: Early Childhood Education Serviaescribes the edu-
cational services that projects offer to partidipgifamilies. The next chapteChapter

VI: Participation in Serviceseports on children and adult participation in perg ser-
vices. This chapter helps distinguish between ¢neices that projects offer and the ex-
tent to which the families participate in servic€bapter VII: Early Childhood
Education Project Descriptiongresents a rating of each project on program esfin-
dicators for early childhood education programs amiscription of the projecthapter
VIII: Participant Outcomegresents data on the educational progress of progaatici-
pants.Chapter IX: Testimonialprovides a description written by Nevada ECE famil
of the benefits they received from participatiomafly, Chapter X: Conclusions and
Recommendatior@resents the conclusions of Nevada ECE implementhaised on the

results reported in all previous chapters of thfsort.
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Chapter Il. Early Childhood Education Evaluation

Senate Bill 525, Section 14 identifies specificlaation requirements for early childhood
education programs funded under the legislatioee (&ibsections 5, 6, and 7 of SB 525

in Appendix A.) Essentially, the three key compdsesf the evaluation are:

+ a description of the programs of early childhoodcadion,

+ asummary of the data showing the effectivenedsadinators of early childhood
education and parenting, and

+ alongitudinal comparison of the data showing tifieciveness of different pro-
grams.

This report, the Nevada Early Childhood Educatieal&ation Report 2006-07, presents
data on two of the three elements of the evaluaparject descriptions and a summary of
the data showing the effectiveness on indicatoesadiy childhood education and parent-
ing. Data on the third evaluation component (a itmainal comparison of the data show-
ing the effectiveness of different programs) isspreed in a separate repdtgvada

Early Childhood Education (ECE) Program 2006-07 gitadinal Evaluation Reporgn
children who participated in the Nevada ECE prognai2003-04 and enrolled in grade 2
in 2006-07, children who participated in the Nev&dzE program in 2004-05 and en-
rolled in grade 1 in 2006-07, and on children whdipipated in the Nevada ECE pro-
gram in 2005-06 and enrolled in kindergarten inG20@.

The Nevada Department of Education establishedaaly Ehildhood Education Evalua-
tion Design Team in summer 2006 to develop an ew@l design consistent with the

evaluation requirements outlined in SB 525. Theliatson Design Team identified five
primary research questions to guide a statewidkiatran of the early childhood educa-

tion progrant'

* In addition to the statewide evaluation, projeutsst also participate in program monitoring adst
Program monitoring involves two parts. Local prégamust submit a mid-year and an end-of-year pesgre
report to the state Early Childhood Education Cowtbr to describe progress toward meeting program
objectives and in implementing the strategies tetrtfee objectives as outlined in the project appian. In
addition, the state Early Childhood Education Camatbr conducted site visits to determine projeche
pliance with program requirements.
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How is the funding spent on the program?
Who is served by the program?
How do projects implement Early Childhood Educa®ion

What are the annual outcomes of Early ChildhoodcBtion?

S

Does the Nevada Early Childhood Education Prograwe la longitudinal impact
on the children and parents it serves?

The five research questions are based on informagiguested by the Nevada Legislature
and questions of interest to NDE, drawing from pas evaluations of the Nevada ECE
and Even Start programs. The five primary resequdstions are restated below—
followed by sub-questions. Together, these questama sub-questions guided data col-

lection for the statewide evaluation
Research Question # 1How isthe funding spent on the program?

This research question addresses the concern optarwam dollars are used at the local
level. It provides both program-level and projestdl data on the amount of state expen-

ditures on ECEThe specific sub-questions in this research areéisied below.

¢ How many ECE grants were awarded and to which azgians? What are the fund-
ing levels for ECE projects?

¢ How many ECE sites did each recipient operate?
¢ Were ECE grants used to initiate or expand eaiildlebod education programs?

¢ What is the average cost of the program per ppaiti?
Research Question # ANVho is served by the program?

An interest of the Nevada Legislature is to desctiie people who participate in ECE.
This research question addresses the legislatatei®st by focusing on the participants.
Specific sub-questions to be addressed under tingapy research question are listed be-

low.

¢ How many families, children, and adults participat&CE? What are the character-
istics of families participating in ECE, e.g., fagstructure, income level?
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What are the background characteristics of theladml and their parents who partici-
pate in ECE (e.g., gender, age, race/ethnicity paimdary language)?
What is the educational history of ECE children?

How long (how many months) do children and adudtigipipate in ECE? How many
families leave the ECE program before the end e@&tthool year?

Research Question # 3dow do projects implement Early Childhood Education?

This question focuses on a range of implementassues. An important issue is to de-
termine what services are provided in early chiwtheducation and the quality of those
services. The specific sub-questions in this rebearea are listed below.

¢

What is the nature of services in early childhoddaation and parenting education
offered by the projects? What activities, if ang,atojects offer for parents and chil-
dren together?

How do ECE projects implement key components diyednildhood education and
parenting education services?

How well do projects implement quality indicatofsppogram delivery for early
childhood education programs based\mvada Family Literacy Programs—Quality
Indicators for Program Delivery?

What is the educational background of ECE staffav¥mds of continued training
have ECE staff received to implement the earlydtlubd education project effec-
tively?

On average, what is the intensity (hours) of threisesprovidedin early childhood
education and parenting education?

To what extent do childreparticipatein early childhood education and to what ex-
tent do adultparticipatein parenting education services?

Research Question # AVhat are the annual outcomes of Early Childhood Education?

This set of research questions is designed to asldine annual impact of the program on
early childhood education and parent involvemerasnees. The specific sub-questions
in this research area are listed below.

¢

14

What gains are observed for ECE children on measafrdevelopmental progress?

What gains are observed for ECE adults on meastifgarenting skills, including
parenting goals, parent and child together timd,raading time with the child?
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Research Question # 3Does the Nevada Early Childhood Education Program have a
longitudinal impact on the children and parentsit serves?

This set of research questions is designed to asldine longitudinal impact of the pro-
gram on children and adults. The specific sub-gomstin this research area are listed be-
low.

¢+ What longitudinal gains are observed for ECE clkitdon measures of developmental
progress?

¢ What longitudinal gains are observed for ECE aduftsneasures of parent involve-
ment?

As mentioned previously, the results to the lordjital evaluation are presented in a sep-
arate evaluation repoftlevada Early Childhood Education (ECE) Program 2006
Longitudinal Evaluation Report.
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Chapter lll. Early Childhood Education Implementati  on

This chapter presents a first look at the Nevadig R®jects and how they are imple-
mented by examining their administrative and openal issues. The chapter examines

staffing patterns, professional qualifications, amkrvice training.
Staffing Patterns

Project directors were asked to report the numbpaidl Nevada ECE staff and their full-
time equivalents (FTE) or whether they were paidontractTo avoid duplicating staff
counts, we asked project directors to count eadfhrsember only once according to his
or her primary assignment area even though staffilmees may perform multiple roles
and functions. Table 3 presents the number of atafiss all 10 projects at the end of the

project year, their FTE, and the number of theat eh contract.

Table 3. The number of Nevada ECE staff by position

Position Number of FTE of Number on
Staff Staff Contract
Administrators 7 2.53 -
Teachers 37 32.48 -
Aides (educational assistant) 33 27.1 -
Family Specialists (home-visitor/advocate) 2 1.75 -
Support Staff (secretary, clerk) 6 1.57 -
Others 4 1.62 -
TOTAL STAFF 91 68.63 -

Nevada ECE program funds purchased the services stiaff for 2006-07, many of
whom are part-time or funded part-time with Nev&@ZE funds. The 91 staff included
seven administratotsvho managed the program at the project sitese&ahers who

instructed in the early childhood education clas88deacher aides who assisted in the

> Although all 10 projects have an administratoml{E@hildhood Education funds were used to pay enly
portion of the salary of seven administrators\a firojects, from as little as 10 percent up to fiézent of
their salary. Five projects used other funds t@sujptheir administrators.
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early childhood classes; two family specialists wiarked primarily on parenting
activities, including home visits; six support $tafich as a secretary or clerk; and four
“other staff” which included a teacher on specgdignment who helped coordinate the
program, two maintenance staff to maintain the sthases for the COW program, and a

bus driver.
Professional Qualifications

Project directors reported the qualifications @tladministrative and educational staff
(teachers and aides) in terms of their highest lefveducation and years of professional
experience in their position. For teachers, théuateamn also collected data on the type of
teacher license/certificate and endorsement. Dathetype of certificate and endorse-
ment held by the early childhood teachers are itappbecause of state requirements re-
garding teachers in early childhood education @ogr. According to state law, a teacher
must hold a special license or endorsement in earlgghood education to teach in a pro-
gram of instruction for pre-kindergarten childfefihe law does not apply to a teacher
who holds an elementary license, is employed fiktin a prekindergarten program as
of July 1, 2002, and continues to teach full-timeiprekindergarten program after July 1,
2002.

Table 4 shows the highest level of education atthior Nevada ECE administrators,
teachers, aides or para-professionals, and fapdgialists. Although there is no specific
required education level for administrators, allesseadministrators have at least a four-

year college degree and six have at least a mastegree.

Of the 37 teachers, one has a Ph.D., 10 have &eNMsadegree, 21 have a Bachelor’s de-

gree, three have an Associate’s degree, and thareedhigh school diploma or GED.

Of the 33 aides, four have a Bachelor’s degreehawe an Associate’s degree, and 23
have a high school diploma/GED. There are two fasplecialists: both have a high
school diploma/GED.

® See Nevada Revised Statutes 391.019 and Nevadmiatiative Code (NAC) 391.087 for the complete
list of qualifications, provisions, and exceptidasthe revised law.

10
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Table 4 also shows that Nevada ECE instructorsadnanistrators had more experience
than other Nevada ECE staff. Five of the seven adinators (71 percent) have over 10
years experience. Of the 37 teachers, nine (2&pgrhad more than 10 years of experi-
ence. Of the 33 aides and two family specialistg, {14 percent) had more than 10 years

of experience.

Table 4.Highest Level of Education and Experience of Neva@& Project Staff

Adminis- | Teachers | Aides Family
trators Specialists
Highest Level of Education
Did not complete dinloma/GE 0 0 0 0
Hiah school iploma or GEI 0 3 23 2
AA 0 3 6 0
BA/BS 1 21 4 0
MA/MS/M.Ed 5 1C 0 0
Ph.D./Ed.L 1 1 0 0
Years of Experience in primary area
Less than 1 ve 0 1 4 1
1-5 vear. 1 15 13 1
5-10 vear 1 13 11 0
More than 10 vea 5 9 5 0

In terms of state requirements for teachers iryednildhood education programs, 29 of
the 37 teachers (86 percent) meet the requirembnemnty-eight of these 29 teachers (94
percent) have an early childhood education ceatiéi@nd/or endorsement. The remaining
teacher has an elementary teaching certificatexnasdemployed full-time in a prekinder-
garten program as of July 1, 2002, and thus, aksetsrthe state requirements. In other
words, most teachers in the program have speddiihg and/or experience in early

childhood education.

Of the eight teachers who do not meet the critgriae state requirements for instruction
of pre-kindergarten children, two have elementaaching certificates and are long-term
teacher substitutes for the early childhood teapbsition in their respective school dis-

tricts. These two school districts were unableite & teacher who met state require-

11
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ments, so filled the position temporarily with letegm teacher substitutes. Of the six
remaining teachers, three have an AA degree aeé tiave a high school degree/GED
certificate. All six teachers have worked in theyeeahildhood education program at
Classroom on Wheels for several years prior taJthe 1, 2002. To enable these staff to

continue their job status, the five staff were fgtdathered in” to the state requirements.
Inservice Training

Inservice training is a critical part of providiggality services to Nevada ECE families

so that staff can learn about best practices ily ealdhood education and receive train-
ing in the program models (e.gligh Scopg projects adopt. Table 5 presents the number
of projects that provided training to teachers aiags in eight inservice areas by specific

hour ranges. The results show that project sta#fived substantial training in 2006-07.

Table 5. Number of Projects That Provided Teachers andsAidaining by Hour Ranges

Inservice Topics No | Oto5| 6to | 11to | Over
hours | hours | 10 15 15

hours | hours | hours

a) Curriculum 0 1 3 0 6
b) Developmental areas 1 1 4 0 4
c) Learning environment 1 1 6 0 2
d) Children with special needs 1 4 1 3 1
e) Classroom or behavior management 0 2 3 3 2
f) Pedagogy-instructional strategies 1 1 4 1 3
g) Assessment 0 2 5 1 2
h) Involving parents 0 4 2 1 3

Overall, projects provided teachers and aides th&t imours of training i€urriculum
andDevelopmental Areas help staff learn early childhood education Ipeattices as

well as the curriculum models implemented at thgguts. Staff received the least
amount of training irChildren with special needperhaps because many projects did not
serve children with special needs, and those ftildatdllaborated closely with special

education teachers.

12
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Chapter IV. Early Childhood Education Participant
Characteristics

The characteristics of Nevada ECE participantdased on data from 10 projects that

provided services to 1,055 families, including B@hildren and 1,070 adults who par-

ticipated in services from July 1, 2006 throughel@0, 2007Table 6 shows the number

of families, adults, and children served by praject

Table 6. Number of Nevada ECE Patrticipants by Project

Project Families Children Adults Total
Participants

Carson City 88 88 92 180
Churchill County 37 38 37 75
Clark County 302 315 307 622
Classroom on Wheels 178 178 179 357
Douglas County 19 20 21 41
Great Basin C.C. 35 35 35 70
Humboldt County 45 46 45 91
Pershing County 43 44 44 88
Washoe County 287 288 289 577
White Pine County 21 21 21 42
Total 1,055 1,073 1,070 2,143

In addition to the families served, all 10 projettsintained a waiting list for 2006-07.

The 10 projects, which include 41 separate siggmnted they had 1,450 families waiting

to enter the program. The project that had theelrgumber of families was the State-

wide Classroom on Wheels (COW) program which reqgb&65 families.

13
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Characteristics of Families

Household Composition. The largest percentage of families that particigpaeNe-
vada ECE described themselves as couples (777id¢aroil 74 percent), followed by sin-
gle parent families (148 families or 14 percermtjeaded family households (116
families or 11 percent), and “other” family strues (14 families or 1 percent). Extended

families encompass children living with grandpasestepparents, or guardians.

Figure 1. Structure of Nevada ECE Families
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11% 1%
Single Parents
14%

Couples
74%

Family Income Level. Although family income level is not a criterion fNevada
ECE eligibility, the evaluation collected informati about family income to describe the

population served in the program. The data in Eduindicate that while the program

Figure 2. Income of Nevada ECE Families
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served families with a large range of incomes ldngest portion of Nevada ECE families
represent the poorer segment of the populafibinty-one percent of Nevada ECE fami-
lies (326 families) have incomes under $20,000jets did not collect data on the in-

come level of six families.

Reasons for Participating in Early Childhood Educat ion. Parents were asked to
provide up to two reasons why they wanted to paste in Nevada ECE. As shown in
Figure 3, the two primary reasons for enrollingha program were to better prepare their
child for school (874 families or 83 percent) aadmprove their child’s chance of suc-

cess in school (69dults or 65 percent).

Figure 3. Reasons for Participating in Nevada ECE
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Characteristics of Adults

Age. ’” Most adults were either 20 to 29 years old (474tadu 44 percent) or between
30 to 39 years old (468 adults or 44 percent). Bohdts (less than 1 percent) were under
20 years old, 99 adults (9 percent) were betweesndl9 years old, and 23 adults (2

percent) were over 50 years old. Data were unavaifar three adults.

Figure 4. Age of Nevada ECE Adults
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Gender. Most of the parents who participated with theidatan in Nevada ECE were
female. Of the 1,070 adults, 966 (90 percent) iemaale and 104 (10 percent) were

male.

Figure 5. Gender of Nevada ECE Adults

Male
10%

Female
90%

! Age was determined at the beginning of the prograan as of September 1, 2006.
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Ethnicity. The 10 projects served primarily Hispanic and Whdelts. Of the 1,070
adults, 658 (62 percent) categorized themselvéisgmnic, 321 (30 percent) categorized
themselves as White not of Hispanic decent, 3&(8gnt) as Black, 31 (3 percent) as

Asian, 12 (1 percent) as American Indian, and 1@eftent) adults categorized them-

selves as “Other.”

Figure 6. Ethnicity of Nevada ECE Adults
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Language Spoken at Home. Of the 1,070 participating adults, 558 (52 percest)
ported speaking Spanish at home, 484 (46 perogpyted speaking English, and 28 (3

percent) reported speaking “Other.”

Figure 7. Language of Nevada ECE Adults
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Characteristics of Children

Age . Data were available on all but one of the 1,07&clin: 12 children (1 percent)
were less than three years old; 158 children (1&gm¢) were three years old; and 902

children (84 percent) were 4 years old.

Figure 8. Age of Nevada ECE Children
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Gender. The 10 projects served equal numbers of male andléchildren. Of 1,073

children, 538 (50 percent) were female and 535&@ent) were male.

Figure 9. Gender of Nevada ECE Children
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8 Age was determined at the beginning of the prograan as of September 30, 2006.
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Ethnicity. Of the 1,073 children, 669 (62 percent) were Hispe2v7 (26 percent)
were White not of Hispanic decent, 43 (4 percem)erBlack, 27 (3 percent) were Asian,

13 (1 percent) were American Indian, and 44 (4 gx@)owvere categorized as “Other.”

Figure 10. Ethnicity of Nevada ECE Children
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English Language Skills . Of the 1,073 children, project staff identified 5&tildren
(52 percent) as learning English as a second lgegwéh limited or no English language
skills: 513 children (48 percent) had English laaggi skills, not learning English as a

second language.

Figure 11.English Language Skills of Nevada ECE Children
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History of Participation in Non-Early Childhood Edu cation Programs.

Nevada ECE plays an important role in the livesltoldren as reflected in their lack of
participation in other educational programs. Of1t@73 children, 82 percent (880 chil-
dren) did not participate in any other educatigoragram prior to Nevada ECE, and 89
percent (951 children) did not participate in atlyen educational program while in Ne-
vada ECE. Without Nevada ECE, many children mayhaot participated in any educa-
tional program before enrolling in school. For mahydren, Nevada ECE helped

prepare them for school.

Table 7.Number of Children Participating in Non-Nevada ERi&grams Before
and Simultaneous with Nevada EEE

Non-Nevada ECE Programs Before Nevada| Simultaneous
ECE Program | with Nevada
ECE Program
Head Start 27 2
Even Start 18 29
Title | Preschool 9 4
Early Intervention, Early Childhood Special Eduoati 39 46
Other Preschool or Infant/Toddler Program 70 19
Migrant Education 7 8
None 880 951
Other 41 17

Status If Child Did Not Participate in Early Childh  ood Education Program

An important question is what would Nevada ECEdreih do if they did not participate
in the early childhood education program? Projeadif asked participating adults at en-
rollment what would the child do if he/she did patticipate in Nevada ECE—based on
a list of possible choices as shown in Table 8h@f1,073 children, the majority of chil-
dren (955 children or 89%) would spend all or péthe time at home—either with their

parents (69 percent), grandparents or other aaulily member (15 percent), or with sib-

% Children can participate in more than one option.
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lings (5 percent). Smaller percentages of childvenld spend all or a part of their time
attending day care (94 children or 9 percent) naling another preschool or in-
fant/toddler program (124 children or 11 percelmt)other words, at least 80 percent of
the children would not have attended any structoresemi-structured early childhood
education program prior to entering kindergartethaut Nevada ECE. Thus, the Nevada
Early Childhood Education program provides manydrbn with an important opportu-

nity to be better prepared when they enter schmthay are more likely to succeed.

Table 8.The Status of Children if They Did Not Participatehe Nevada ECE Program

Status of child if not in the Nevada ECE program Number of
Children*

a) Attend day care 94

b) Stay with grandparents or other adult family member 165

c) Stay at home with parents 736

d) Stay at home with siblings 54

e) Attend other preschool or infant/toddler program 412

f) Other(specify) 30

The profile of Nevada ECE families that emergesiftbe descriptive analyses is that
many Nevada ECE families have provided their chitddwith limited formal educational
experiences prior to the program, are from minagttynic backgrounds, are learning the
English language, and a sizeable number of famaliegpoor. For many families, Nevada
ECE gives them an important opportunity to betteirtlives by providing their children

with developmentally supportive experiences to arepghem for school.

19 The number in Table 8 total more than the childrethe program because children can participate in
more than one option.
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Chapter V. Early Childhood Education Services

Nevada ECE projects are required to provide sesvitearly childhood education and
parenting education. This chapter describes temgity of these services to children and

parents and the types of parenting services prdwa@arents.
Intensity of Services

A very important piece of information is the numbéhours Nevada ECE projects of-
fered participants in early childhood education pacenting education. Typically, re-
search has found that the more hours participgesdsin program activities, the larger

the impact.

To determine the intensity of educational servieesasked directors to report the sched-
uled hours per month and duration of instructiominths for early childhood education
and parenting education, as shown in Table 9. Tineber of projects that offered the

service is shown as well: not all projects offevszs in all areas.

Table 9.Average Scheduled Hours of Parenting and Earlyd@bibd Services

Service Area Number | Hours per | Duration of Total
of month instruction Average
projects in months Hours
Early Childhood Education
Under age 3 1 40.0 12.0 480.0
Age 3 and 4 10 51.2 9.2 471.0
Age 5 10 51.2 9.2 471.0
Parenting Education
Parent alone 9 23.4 9.1 30.8
Parent and child are involved together 10 8.1 9.1 3.77

Early Childhood Education. The results show that 10 projects served threeup f

year old children as well as five year-old childege ineligible for kindergarten. One

project served children under three years old.
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The scheduled hours of early childhood educatifferéid only slightly among children

of different age groups. On average, the 10 prejecheduled three to four year olds as
well as five year olds an average of 471 hoursadiehildhood education (51.2 hours
per month for 9.3 months). One project scheduléldrem under three years old an aver-

age of 480 hours of early childhood education (@0r& per month for 12 months).

For comparison, we looked at the scheduled houesudy childhood education per
month in Nevada ECE projects from 2004-05 and 20@®uring 2004-05, Nevada ECE
projects scheduled an average of 444 hours foe tlaréour year olds and 448 hours for
five year olds. In 2005-06, Nevada ECE projectedalted an average of 437 hours for
three to four year olds as well for five year oldis.other words, Nevada ECE programs
offered more hours of early childhood educatiorgpam in 2006-07 than for the two

previous years.

Parenting Component. According to the original legislation for the NewalCE Pro-
gram, Nevada ECE projects must have a parentingponent. Project directors reported
that all 10 projects provided some parenting edocaervices in 2006-07. Nine projects
provided parenting services to parents alone dridDgrojects provided parent and child
together (PACT) time. On average, nine projectsrefi a total of 30.8 hours Barent-

ing education alone-3.4 hours per month for 9.1 months. In additidhptojects offered
an average of 73.7 hours@arent and child time togethei8-A hours per month for 9.1
months. In other words, most adults could receit@al of about 105 hours of parenting
education during 2006-07, which is about the sasnhi@ 102 hours offered in 2005-06,
but more than the 56 hours offered in 2004-05.

Types of Parenting Services

Ten project directors were asked to identify thgrde to which (not provided, provided
to a few families, provided to some families, amovided to most families) they pro-
vided five types of parenting services to partitipgadults. Table 16hows the number

of projects that provided the five different paregtservices. The evaluation found that
although some projects do not provide all five &, each project provides at least four

services and six projects provide all five spedifervices to at least a “few families.”

23



Nevada Early Childhood Education Evaluation Rep2a06-07

The most frequently conducted strategy was paeaifer conferences: 10 projects con-
ducted parent/teacher conferences with “most fasili The next most frequently strat-
egy was parent and child activities together (PA@NE, followed by having parents
volunteer in the classroom. Home visits was thstleanducted strategy, four projects

did not provide home visits.

Table 10.The Number of Projects That Provided Various Pangrervices to Families

Type of Parenting Service Not Few Some Most
provided | families | families | families
a) Parenting classes/workshops 1 2 3 4
b) Parent and child together activitigsg., family
) i ; . 0 0 1 9
literacy nights, field trips)
c) Parent/Teacher Conferences 0 C 0 10
d) Home Visits 4 2 0 4
e) Parents volunteer in the classroom C 0 5 o)
f) Other 0 0 2 5
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Chapter VI. Participation in Services

Chapter IV showed that many Nevada ECE familieehaultiple disadvantages, includ-
ing limited educational experiences, poverty, amitéd English proficiency. Chapter V
showed the amount of services and types of ser(ioceparenting education) that Ne-
vada ECE projects offer to address the educatimeedis of these families. This chapter

will present the extent to which Nevada ECE farsilparticipated in the services.

For families, we examinéd
+ the percentage of families still participating e forogram in June 2007,
+ how many months families participated in the pragrand

+ the reasons they exited the program during the year

For children, we examinéd

+ the number of hours children participated in eanjydhood education.

For adults, we examinéd

+ the number of hours adults participated in pargnsiducation.

The results are presented in three sections: fgmaitiycipation, child participation, and

adult participation.
Family Participation
Program Completion Rate.

A requirement of SB 525 is to determine the pergabf participants who drop out of
the program before completiohhe results show that 158 of the 1,055 familiesl@vada
ECE (15 percent) left the program during the 200&¢€hool yearIn other words, 85
percent of the families completed the program 206207, which is similar to the per-
cent of families who completed the program durimg previous three years. That is, 87
percent of Nevada ECE families completed the pragraboth the 2003-04 and 2004-05
school years and 84 percent in 2005-06.
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Length of Participation in Program.

Research has found that the length of time famgdeeticipate in Early Childhood Educa-
tion is positively correlated with the gains of #dun parenting skills and children in
school readines€learly, a primary purpose of the program is tairethildren and

adults in the program long enough so that theyreaoch program goals.

Figure 12 shows the number of families enrolletl@vada ECE projects by months in

the program. Data are available on all 1,055 fawiln the program.

On average, Nevada ECE families were in the prodoaran average of 9.4 months be-
tween their initial enrollment date and the enthef 2006-07 school year or their exit
date, more than the 8.9 months 2005-Bgyure 12 shows the average months of partici-
pation in two months intervals. The distributiorogls that the majority of families (724
or 69 percent) stayed in the program for severdtmanths. In other words, most fami-
lies started Nevada ECE at the beginning of thgnara year and stayed until the end of

the program year.

Figure 12.Number of Months Families Spent in ECE Program
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Reason for Exiting Program.

Project staff reported a range of reasons why B&families left the program. Table 11
shows the number of families that exited the pnogfar eight possible reasons. Overall,
the most common reason why families exited the qamgwvas the family moved out of
the area served by the ECE project (65 familie$lopercent). The other most common
reason given why families exited the program was time parent or child switched to a
different program (18 families or 11 percent). Bobg indicated that 18 families exited

the program for “Reason unknown.”

Table 11 The Number of Families Exiting the Program by &tea

Reasons for Exiting Program Families
Parent or child switched to a different program 18
Family moved out of the area served by the ECEnarag 65
Family stopped participating due to a lack of iagtr 6
Family was dropped due to incomplete participatiopoor attendance 12
Family crisis prevents further participation 14
Conflicts or problems prevents continued particgrat 13
Other reason (specify) 12
Reason unknown 18
Total 158

Child Participation
The primary component of Nevada ECE is early cluttheducation.
Hours of Participation in Early Childhood Education.

The amount of time Nevada ECE children participategarly childhood education
should be a positive predictor of performance atyehildhood measure®ata were
available for all 1,073 children. Overall, NevadaBchildren participated in early child-
hood education an average of 276 hours, whicheigrtbst reported in any previous year:

the 267 hours in 2003-04 was the highest repontedqusly.
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To obtain a better picture of the amount of timgdrhn spent in early childhood pro-
grams, the evaluator determined the total numbapaofs that children spent in early
childhood education within several hour rangeshasvn in Figure 13. The largest num-
ber of children (334 children or 31percent) attehde average of 301 to 350 hours of

early childhood education, followed by those wheraded over 350 hours (219 children
or 20 percent).

Figure 13.Hours Per Month Children Spent in ECE

over 350 hours

301-350 hours

251-300 hours

201-250 hours

151-200 hours

Hours Per Month

101-150 hours

51-100 hours

0-50 hours

0 50 100 150 200 250 300 350 400
Number of Children

Adult Participation

The evaluation collected data on adult participatioparenting education, the second re-
quired component for Nevada ECE participation. Gtsaponent is intended to better

equip parents to support their children’s socialpgonal, and academic development.

Hours of Parenting Education.

Data were available for 1,068 of the 1,070 adultigpants. Projects reported that 32

parents (3 percent) had yet to participate in argmting education services. While some
of these parents had just enrolled their childrethe program, other parents simply did

not participate in parenting services.
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Overall, the 1,068 adults participated in parengdgcation an average of 13.8 hours dur-
ing the program, which is less the average hoyrsrted in the three previous years: 15.8
in 2005-06, 19.3 hours in 2004-05, and 21.3 hogpsnted in 2003-04.

Figure 14 shows that the distribution in the totaiber hours in parenting education is
skewed. Most adults (684 adults or 64 percent)gypated in one to 15 hours of parent-
ing education. A smaller group of parents (67 paren6 percent), who participated in
over 30 hours of parenting education, substantiatlyeased the average hours in parent-
ing education (13.8) for the entire group.

Figure 14. Hours Per Month Adults Spent in Parenting Edooat
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Chapter VIl. Nevada ECE Project Descriptions

As mentioned previously, SB 525 requires three aamepts for the evaluation: project
descriptions, a summary of the effectiveness optiogects on early childhood education
and parenting outcome indicators, and a longitudiomparison of the data showing the
effectiveness of different programs. This chaptesents the project descriptions. The
evaluators visited all 10 projects in spring 20@aking a total of 13 site visits since sev-
eral projects operate multiple early childhood edion sites with different program

models!?

The evaluators collected information from eachgebpased on a common set of pro-
gram delivery indicators for effective early chitdid education programs. The program
delivery indicators were developed in June 200thkyNevada Even Start Statewide
Family Literacy Initiative. The Initiative develogehe program delivery indicators to
monitor, evaluate, and improve Even Spadjects within the State. In fact, Nevada de-
veloped two sets of indicators for Even Start: seefor program delivery and a second
set for program outcomes. Even Start projects his@togram delivery indicators as part
of the required local evaluation to assess therprogand build a program improvement
plan. NDE uses the program outcome indicators eopéhe statewide evaluation of all
Even Start projects in Nevada. Because Nevada EQEdes services in some of the
same areas as Even Start, the Early Childhood Edodavaluation Design Team de-
cided to use some of the Even Start program dgliamed program outcome indicators in

the statewide evaluation of Nevada ECE.

The Even Start program delivery indicators covenfigas of family literacy programs.

One area is Early Childhood Education Settingsiciudes 17 sub-indicators. The 17

L All of the sites visited at projects with multipdées were representative of types of early chiddhedu-
cation models offered at these projects. The et@lsalid not visit all the Nevada ECE sites in @ar€ity
School District, Clark County School District, Céasom on Wheels, or Washoe County School District
because of time and resource constraints. Cardgri&s two Nevada ECE sites, Clark County has tes,si
Classroom on Wheels has three projects with 13,sited WCSD has nine sites. Instead, the evalugiters
ited one of two sites in Carson City, three of téssin Clark County, one of three projects for€&Slmom

on Wheels, and two of the nine sites in Washoe Goun
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sub-indicators are placed on a 5-point rubric, Imcl “1” is “not at all descriptive” of

the program and “5” is “very descriptive” of theogram. The Nevada ECE evaluator fur-
ther developed the rubric by identifying specifiecdence to look for when using the ru-
bric to rate the project. The Nevada ECE evaluased the quality indicators from Early
Childhood Education Settings to rate and to desdhle quality of the implementation of
Nevada ECE projects. (See Appendix B for a cophefl7 sub-indicators and the Site

Visitation Form used by the evaluator.)

Nevada ECE Program Ratingsigure 15 shows the Nevada ECE program ratingb®n
17 sub-indicators of Early Childhood Program Seggiacross the project sites visited for
the first year of the Nevada ECE program in 2001t0@ fifth year in 2005-06, and the
sixth year in 2006-0% (See Appendix C for each project’s rating on thesdb-

indicators of Early Childhood Program Settings2006-07. See Appendix D for a sum-
mary of the last six years of project ratings fra@®1-02 through 2006-07).

In 2006-07, projects scored relatively high onsal-indicators—ranging from an aver-
age of 4.2 to 5.(Projects scored the highestloanguagea mean rating of 5.0’ he indi-
cator,Languagerefers to the use of oral language through basiksgs, rhymes, and
talking. Nevada ECE projects scored high on thiiciexor because all the projects use a
variety of materials and activities to support dreh’s oral language development. Pro-
jects also scored high on two indicators relategai@nt involvemenReading Readiness
andParents.All projects are required to develop and implenmarenting components

that promote spending time with their children,exsally reading with their children.

Projects in 2006-07 scored the lowestvironment-a mean rating of 4.23. In fact,
Nevada ECE projects have scored the lowe&ronronmentor the last four yearg&n-
vironmentrefers to whether the physical environment is saéan, well-lighted, com-
fortable, and age appropriate. Nevada ECE progatiged relatively low on this sub-
indicator because three projects did not have ptayygl areas or the most appropriate

playground areas and/or bathroom facilities.

12 The evaluator visited 10 project sites in 2001a6@ 13 project sites in 2005-06 and 2006-07. Sefren
the project sites are the same for the three years.
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Figure 15.Nevada ECE Program Ratings on ECE Indicators (17bzhkigh)
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The evaluation also compared ratings from 2006-@f ratings from the first and fifth
years of the program. Overall, the data showsNeatida ECE projects showed an in-
crease in the average ratings from 2001-02 to 2006k all indicators. The results also
show that the ratings of seven of the 17 indicatweeased 2005-06 to 2006-07 and 10
decreased. However, all of the changes from 200&-@806-07, whether an increase or
decrease, were small, ranging from a decrease3f t6 an increase of 0.31, suggesting

the changes were minor across the Nevada ECE pnogra

Project Descriptions. The project descriptions, starting on page 34ugethree sec-

tions:

¢ project information on location, intensity and duration of the eaHyid¢hood pro-
gram, staff, and child/adult ratio;

+ early childhood program includes information on curriculum, learning eivif
ment, pedagogy, and assessment and continuousviempent; and

¢ parenting program includes information on the types of activities doated to in-
volve parents in the early childhood education pgogand parenting activities.

Table 13 presents information on the child/stafbrand the primary early childhood
education curriculum for the 13 project sites @diby the evaluator. Overall, the 13 pro-
ject sites had a child/adult ratio from 4:1 to 18 The results also show that 12 of the 13
project sites used research-based, commercial @dltihood education programs as
their primary curriculum. Four sites usdgyh Scopethree sites used tiggreative Cur-
riculum, and three sites used tBeholastic’Building Language for Literacysingle sites
usedCuriosity Corneror PreSchool Core Knowledge Curriculuithe ECE projects
supplemented these curricula with a variety of ofitegrams, includingteap into Liter-
acy, Self-ConcepandTalking HandsOne site used a locally developed curriculum
(Light Up For Literacy that drew from several commercial early childheddcation

programs.

13 National Association for the Education of Young [@ren (NAEYC) guidelines state four year-olds
should be in groups of no more than 20 childrei ®iadults. Nevada ECE Projects meet the NAEYC
guidelines.

33



Nevada Early Childhood Education Evaluation Rep2a06-07

Table 13 Child/Staff Ratio and Early Childhood CurricullahNevada ECE Projects

Project Child/Staff Primary Early Childhood Education
Ratio Curriculum
Carson City School District 7:1 Curiosity Corneu¢8ess For All)
Churchill County School District 9:1 High Scope
Clark County School District
¢ Early Literacy Model 8:1 ¢ Creative Curriculum
¢ Classroom on Wheels Model 51 ¢ High Scope, Macmillan/McGraw-Hill Pre-K
¢ Community Based Model 91 Reading Program
+ Creative Curriculum
Classroom on Wheels 8:1 Scholastic’s Building Laggufor Literacy
Douglas County School District 5:1 High Scope
Great Basin College 5:1 Light Up For Literacy
Humboldt School District 10:1 Creative Curriculum
Pershing County School District 4:1 High Scope
Washoe County School District
¢ Early Literacy Model 8:1 ¢ Scholastic’s Building Language for Literacy
¢ High School Model 9:1 + Scholastic’s Building Language for Literacy|
White Pine School District 10:1 PreSchool Core Khemlge Curriculum

Carson City School District

Carson City School District (CCSD) used Nevada E@fls to initiate and expand early
childhood education programs at two project sispire and Mark Twain Elementary
Schools. Both sites ugeuriosity Corner which is the preschool componentSfccess
For All, as the early childhood education curriculdrhe evaluator visited Mark Twain

Elementary School as representative of the CCSIy E&ildhood Education Program.
Location. Mark Twain Elementary School, Carson City, Nevada.

Intensity and Duration. The Mark Twain Elementary School Pre-KindergaReogram
operates two half-day early childhood classes: &2B1:15 a.m. and 12:10 to 3:00 p.m.,
Monday through Thursday. Children receive 11 hgarsweek of early childhood educa-

tion.
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Staff. A full-time teacher, with K-8 certification and &CE endorsement, and two full-

time aides operate the program. One aide is bitihg

Number of Children. The program serves 20 children in each the moranmgafternoon

classes for a child/adult ratio of approximately ta 1.
Early Childhood Program

Curriculum. The Mark Twain Elementary Pre-Kindergarten Progus@sCuriosity
Corneras the early childhood curriculu@uriosity Corneris the preschool component
of Success For Alivhich Mark Twain and Empire Elementary Schools empént in kin-
dergarten through grade 5. Developed at John Heplmversity,Success For Als a
research-based, comprehensive school reform progpanaims to restructure schools to
ensure the success of every ch8dccess For Ajprovides the school with research-
based curriculum materials, extensive professidagélopment in proven strategies for
assessment, instruction, classroom managemengcing family support approaches.
Curiosity Cornerprovides the teacher with a kit of learning atitég and materials that
are theme-based for each week. Some themes caheoeghout the year includeun
With Families, Sensational Senses, Here We Go...poatagion, To Market to Market,
andArt andArtists. The teacher decides how long to spend on a ghesne and may
modify the units to meet student needs and interdste teacher also uses curriculum

materials from her 30 years of experience in earlidhood education.

Curiosity Corneremphasizes oral language development using thennaits, children’s
literature, oral and written expression, and lesgrdenters, called “labs.” Pre-reading ac-
tivities promote the development of concepts alpout, alphabet familiarity, and pho-
nemic awareness. The teacher uses the PeabodydgmBevelopment Kit for

additional materials and activities in languageeai@yment.

The program accommodates 20 Hispanic childrenenwo classes who are learning
English as a second language. The class has tveatahal assistants: one assistant is
bilingual and translates for children as needeatjsdooks in Spanish, interacts with the

Spanish-speaking parents, and translates writtéerials. At the time of the visit in late
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spring, most of the children spoke English durilags. The classroom contains many

bilingual books and other bilingual curriculum néés.

Learning Environment. The program is located in a large modular clagsrame-half

is used for classroom space and the other haddaipment storage, teacher planning and
preparation, and parent trainings. The classrooequspped with child-sized tables and
chairs as well as a child-sized bathroom. The abass contains well-developed and very
well-equipped learning centers, which include biakamatic play, manipulatives, art,
science, writing, language arts, computers, aneémaay. The materials in the dramatic
play area changes as themes change...one week afasther week a grocery story, and
another week a greenhouse. On the day of the thsitheme for the week was camping,
which gave children the opportunity to pretend @caba campfire. There was a “stream”
set up for fishing, and logs with a grate for cokiChildren had lanterns and bug catch-
ers, sleeping bags, and card games and were régdhe campfire. The materials in the
library area and listening centers also change thglthemes. The classroom also in-
cludes a very large children’s library and childeea encouraged to take books out daily.

A parent library of books and resource materiadsaaailable in an adjacent room.

The school has two early childhood playgrounddHerchildren. One is shared with chil-
dren in kindergarten through grade 3 and includesge multi-center climbing apparatus
plus additional gym bar climbers and swings. A selcemaller playground includes a

large sand area with appropriate toys and a tecyail.

Pedagogy.The program provides both a teacher-led group &intka large block of time
for active exploration in the learning “labs.” @re day of the visit, most activities re-
lated to the topic of “Insects.” In the Openingdl#; the teacher and the children enacted
a song sung to the tune of “head, shoulders, kaeg$oes”, entitled “head, thorax, ab-
domen.” The teacher then opened a discussion,@tkénchildren if they had seen any
interesting insects at their home last night. Bazher showed the children several jars of

honey and asked why they thought the colors oflifierent honeys varied.

The aide then introduced the various activitieslakke in the Learning Labs...honey

with bread at the snack lab...bee patterns and ipsecting in the art area... ... a camp-
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ing experience in dramatic play...insects and magrsfin the science area. For the next
hour children actively explored the labs...fishinglawoking in the camp area, experi-
encing and talking about the taste of honey irstieck area, reading and working puz-

zles, and watering their garden on the deck.

The teacher and aides use frequent positive re@foent and carefully listen to and con-
verse with the children. Staff often help childsaive their own problems, encouraging

children to talk and resolve issues among themselve

The three-member teaching team is well balancedhamkis well together. The teacher
provides the leadership for most activities whihe @ide works closely with the bilingual
children, making sure they understand and partieipathe activities. The other aide
works in depth with other children, often writingexdotal observations of individual

children to monitor their progress.

Previously, the teacher trained her assistantewtb draw out a shy child through the
use of questioning strategies, asking children tiqpresthat extend their thinking during
activities. The assistants often questioned stgdéig year to further the children’s learn-
ing. Program staff also used the concept of Keyabotary this year, highlighting key

words each week to make sure all the children kangvunderstand their meaning.

Assessment and Continuous ImprovemenOne of the teacher assistants administers
the Peabody Picture Vocabulary Test-1ll and therEsgive One-Word Picture Vocabu-
lary Test to all the children at the beginning and of the year. All staff keep notes on
daily observational forms to track the developikijs of the children, which they review
on Fridays to plan classroom activities. The progkaeps a file for each child with
his/her work samples. Staff spend time at the dérioh day discussing specific children
and which learning activities seemed most effecfifes year the Elementary School, in-
cluding the pre-kindergarten program, adopted_tit@éacomputer software program to

track individual children’s skill development.

Parenting Program. Parents are required to sign a Commitment Listde#dils their

commitment to the program. This includes providiragsportation, ensuring excellent
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attendance, participating in six school-relatedvats, and spending time each day with

their child reading, playing, and talking.

The teacher conducts a home visit at the beginoifitige year to discuss the program and
identify parenting goals. The teacher also holgarant conference in November and at
the end of the year to review each child’s “repad” with the parent. Parents receive a
weekly newsletter, written in English and Spanishich informs them of classroom ac-

tivities, upcoming field trips, etc.

The head teacher conducted three Family Storyte#iesions, helping parents learn spe-
cific techniques to read with their child. Paremggularly volunteer in the classroom or
make things at home for the classroom. Many pamsdisted with field trips, such as to
the public library and the Farm Day at the ParkeR& can check books or tapes out

from the classroom library as well as Parent Backpavhich include specific books and
activities for the parent and child to do togeti@eachers keep a parent phone log and re-
cord incoming and outgoing calls. Parents are @raged to contact teachers to facilitate

communication about their child.
Churchill County School District
Location. E.C. Best Elementary School, Fallon, Nevada.

Intensity and Duration. Churchill County School District operates two hddfy early
childhood classes, Monday through Thursday frond 70410:45 a.m. and from 11:45 to
2:45 p.m. This year the teacher added alternatiaysito the children’s schedule and
eliminated the monthly home visits. The childreceige an average of 13.5 hours of

early childhood education.

Staff. A full-time teacher and a full-time aide operate thassroom. The program also

includes parents who are required to volunteehénctassroom three times a month.

Number of Children. The Churchill County Pre-Kindergarten program sgri/@ chil-
dren per session for a child/adult ratio of 9 téldwever, the ratio is much lower be-

cause several parents are in the classroom daily.
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Early Childhood Education Program

Curriculum. The program usdadigh Scopea research-based program that addresses all
aspects of early childhood education. Based ochiiid development ideas of Jean
Piaget, the High/Scope Preschool Curriculum vielklen as active learners, who learn
best from activities that they themselves plamycant, and reflect upon. The children

are encouraged to engage in a variety of key esipees that help them to make choices,

solve problems, and actively contribute to theinayevelopment.

The teacher also uses tRarents Are Teacheg@ogram, which includes developmental
materials for parents and parent/child activitiest the teacher distributes to parents for

use at home.

Learning Environment. The classroom, located in the elementary schookatos
several large learning centers (dramatic play,Kdpart, computers, a library,
manipulatives, a water table), all equipped witladety of learning materials. The
classroom has four computers which children usutatly. The classroom does not
have separate bathroom facilities. Instead, thierem use the school’s bathroom

facilities across the hall.

The program uses an outdoor play area, which eféto protect the area from the wind
and the noise of the highway. The play area indwdmulti-use climbing apparatus,
swings, balance beams, and large tires. A largagtoshed was built by volunteers from
the nearby Fallon Naval Air Base to house outdooiigagment. Program staff hope to

build a tricycle trail with the assistance of adbconstruction company.

The class is culturally diverse, including Hisparidipino, and Native American chil-
dren. A couple of these parents worked in the ot&ss on the day of the visit. Several
children have Individualized Educational Programg eeceive the assistance of school
district staff.

Pedagogy.The classroom can be described a€hild & Family Centet because many
parents and other siblings are involved in clagsraativities daily. On the day of the

visit, one parent helped with the morning class @mel parent assisted in the afternoon
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class. Parents helped prepare the learning cebtergght in and assisted with snack, and

read to the children.

In developing her lesson plans, the teacher incatps the Nevada Pre-K Standards as a
general guide for daily activities in conjunctioftiwher ongoing theme. On the day of
the visit, the theme was farm and farm animalse dthildren played with a farm in block
area and other designated activities during aritvéthe morning. In circle time, the
teacher reatDuck on a bike”where the teacher demonstrated excellent highet-lev
guestioning skills, asking the children questiomshsas “do you remember what it is
about?” Later the children constructed horses babostruction paper to go with the

barns and chickens they had made previously.

The teacher calls children to participate with oall, calendar, and “weather bear.” The

teacher incorporates music into many aspects giribgram.

Assessment and Continuous Improvemeni he teacher administered the Peabody Pic-
ture Vocabulary Test and the Expressive One-WattlFe Vocabulary Test at the be-
ginning and end of the year to all children. Iniddd, she used the High Scope Literacy
Assessment to assess literacy ability, STAR eddgalcy diagnostic assessment, as well
as the Speed DIAL, a shortened version of Developahéndicators for the Assessment
of Learning assessment. The teacher also admm&tere-Kindergarten skills assess-
ment three times during the year to assess chilalmespecific skills needed for kindergar-
ten and completes an Exit Skills assessment a&rttlef the school year. The teacher
keeps individual children’s portfolios with ongoisgmples of the children’s work and
test results. Children who are suspected of hasfregial needs are referred to the Early

Childhood Special Education program for furthereasment and placement.

Parenting Program. Parents are required to sign a Parent-Teacher &mmtrwhich

they agree to participate in several activities) sghool-wide Family Activity Nights

(e.g Reading Night and Multi-Culturdllight); four parenting classes; three parent-
teacher conferences; at least three classroom teauwisits per month; and the comple-

tion of one reading log per month.
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The teacher conducted a number of workshops fopdinents and children togeth&he
parents planned a number of in-class festival$udhiicg a picnic in the park with chil-
dren’s activities and an end-of-year celebratidme Pprogram provides books, games, and

other resources the parents can check out to ukeimhomes.

Clark County School District

Clark County School District (CCSD) used Nevada HQ@tffls to initiate and expand ear-
ly childhood education programs at 11 project sité® 11 project sites represent three
distinct models of providing early childhood edueatservices: Early Literacy, Commu-
nity-Based Child Care, and Classroom on Wheels (F@Mtels.

Early Literacy.The early literacy projects are located at eleamgrdchools in areas des-
ignated as empowerment zones. The projects squiaally developing children from the
school’s attendance area. Because of the large enohlfamilies who applied, the
schools used a lottery to select children for ttegy@am. All the project sites in this model
useCreative Curriculumas the primary early childhood education curriouin conjunc-
tion with the Macmillan/McGraw-Hill Reading Prograifhese are supplemented with
Ready, Set, LeagindRiver Deep—which emphasizes the use of technology to fatdlita
literacy learningThe Nevada ECE program supported six early litepaioject sites:
Bracken Elementary, Cunningham Elementary, G.Erisi&tementary, McCaw Elemen-

tary, McWilliams Elementary, and Warren Elementary.

Community-Based Child Caréhese early childhood education projects are éutat
community-based childcare centers that voluntefmethe program. Under this model,
children with special needs who have an Individedlication Plan are placed in
childcare centers that primarily serve typicallyeleping childrert* CCSD places a
Special Education early childhood teacher and aimuantional aide at the community-

based childcare centers to work with these childéenimportant feature of this model is

% The parents of the children with special needscé¢he child care placement in lieu of other amioAt
each child care center, ECE program staff selsatall group of typically developing peers to papite
in the program. The typically developing childre®r &olunteers selected from the child care centstist-
ing population. These typically developing childreceive instruction from the Special Educatiorches
and assistant as well as participate in the progreatuation.
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the role of the Special Education teachers placeka childcare centers. The Special
Education teachers are teacher-mentors who prosadgeng in early childhood education
to all the child care center’s instructors and sides a result, the Special Education
teachers help to improve the overall quality ofélaely childhood activities conducted at
these centers, benefiting all the children whonattdhem. The Nevada ECE program
supported three community-based child care siteselMountain Creative Learning

Center, Creative Kids Learning Center in Hendersod, Variety Day Home.

Classroom on Wheels The Classroom on Wheels Model is unique in thetetrly
childhood education project is located on a schoslconverted into a mini-early child-
hood learning environment. The Classroom on Wharelgram in Clark County adopted
High Scopeas the early childhood education curriculum. Aeotlnique feature of the
Classroom on Wheels Model is that it also suppexitdt literacy and parenting educa-
tion. While children attend the early childhood edtion program in one bus, parents can
attend adult literacy, computer literacy, or paireneducation classes in another bus that

accompanies the early childhood bus.

The Clark County School District ECE project sugpdrtwo Classroom on Wheels sites:

at Halle Hewetson Elementary School and at C.CnBarElementary School.

The Clark County School District (CCSD) Nevada E@&gram developed district level
activities in parenting education and staff deveiept in which all ECE project sites

could patrticipate. In parenting education, the CESIE program offered four activities.

» TheSTAR (SiTogether and Read) Progra@CSD developed th®TARprogram
which provides families with a tote bag monthly taaning a book and activity,
helping parents learn specific skills in reading-¢o-one with their child.

* Nurturing Parents & Families Serie3he Clark County Department of Family
Services developed this program which inclusiggwo-hour workshops covering
topics such as understanding the developmentastagearly childhood, stress

15 The Classroom on Wheels Model, described hetagisame model implemented in the Statewide
Classroom on Wheels Program. The main differentgaisClassroom on Wheels Model described here is
funded jointly between Clark County School Distacid the Statewide Classroom on Wheels Program.
Other Statewide Classroom on Wheels buses aresgetsarily funded with other school district ECB-pr
ject funds.
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management techniques, establishing routines,mgpfpioblems, and using posi-
tive discipline methods.

* Ready td_earn ProgramlLas Vegas’ Public Broadcasting Service station, KLV
developed the program to hedprents learn to view a TV program with their
child, read a book about the program, and then tatmp related activity to-
gether.

» TheFamily Storyteller ProgramThe University of Nevada Reno Cooperative
Extension Office developed and offered Haamily Storytellemprogram. It pro-
vides monthly workshops for six months to help ptgs@nd children learn to en-
joy reading together.

* Nevada Virtual Pre-K Program. The CCSD ECE prognaimed staff and fami-
lies in the Nevada Virtual Pre-K program and preddkits for all families and a
lending library of program materials at each site.

In staff development, the CCSD ECE Program condiuctenthly trainings which in-
cluded workshops on early childhood assessmen&b{fg Picture Vocabulary Test-llI,
Expressive One-Word Picture Vocabulary Test, Pasichanguage Scale-lll), Macmil-
lary McGraw-Hill EarlyReading CurriculumEncore System/IEP ProcedurBghavior
ManagementPositive Behavior SupportEnglish Language LearneGreative Curricu-
lum, Early Literacy, Family Storyteller for Englidgtanguage Learners, Nevada Virtual
Pre K program, Portfolio Assessment, ClassroomriegrEnvironment, ECE Parenting
Programs, Child Development, Intentional Teachitrgt8gies, Nevada Math Standards,

and Interventions in the Pre-K Classroom.

The evaluator visited J.T. McWilliams Elementarh8al as representative of an early
literacy model, Lone Mountain Learning Center ggesentative of a community-based
child care model, and the bus that went to botheHaéwetson and C.C. Ronnow Ele-
mentary Schools as representative of the COW mé@eh project is described briefly

below.

Early Literacy Model
Location. J. T. McWilliams Elementary School, Las Vegas, abav.

Intensity and Duration. The McWilliams Early Childhood Literacy Program ogkes a
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morning class from 9:00 to 11:30 a.m., and an dien class from 12:35 to 3:06 p.m.,
Monday through Thursday. Children receive approxaiyalO hours per week of early

childhood education.

Staff. A full-time teacher and full-time aide operate gvegram. The teacher is licensed
in early childhood education and elementary edanaiihis teacher has taught in early

childhood programs internationally. The aide isngibial.

Number of Children. The program serves 15 children in the morning sessnd 15
children in the afternoon session for a child/adafito of 7.5 to 1. On the day of the visit,

11 children attended in the morning and 14 in fiteraoon.
Early Childhood Program

Curriculum. The McWilliams Early Childhood Literacy Program stkeCreative Cur-
riculumas the primary early childhood curriculu@reative Curriculums a research-
based program that includes well-developed learoamjers and extensive time periods
for children to actively explore and interact wikieir environment. The program includes
seven literacy components: literacy as a sour@emjalyment, vocabulary and language,
phonological awareness, knowledge of print, letéerd words, comprehension, and

books and other texts. The curriculum is linketNevada Pre-K Standards.

The teacher also uses tReady, Set, LEAP! Programwhich is an interactive, multi-
sensory literacy program using different technatabiools.For example, theeapPadis
an interactive technology platform which allowsldren to listen to different stories,
learn vocabulary and concepts, and engage in aesi\dlone or in small groups. The
LeapDesk Workstatiois a computer software program that speaks theesafletters of
the alphabet and pronounces them in the contesgpexdific words. Children can manipu-

late the plastic letters, numbers, or shapes tmbgting words and simple sentences.

The program serves primarily Hispanic children. akdge is Hispanic and frequently uses

Spanish in the classroom and in working with theepts.

Learning Environment. The classroom is located in a wing of the schodl @ntains
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several learning centers (blocks, dramatic playjimadatives, art, language arts, science
and computer center) geared to the developmengalsnaf the children. A new tool cen-

ter was added this year. The bathroom facilitydigeent to the classroom.

The early childhood program uses the regular schiagground that accommodates the
younger elementary children. The playground istied@n the other side of the school, a
considerable distance from the preschool classrowaking opportunities for indoor-
outdoor classroom activities difficult. The teachgported that some play equipment,
such as a tricycle and balls, are brought in ferinsassessment of gross motor skills, but

are not a regular part of the outdoor activities.

The classroom is relatively small and contains nraagerials: most walls and shelves are
covered with children’s artwork and past proje@ise classroom appeared well
organized and the children are actively involvedlircenters around the room. The
classroom contains a number of materials reflectiegHispanic culture, including

books, dolls, and clothing in the dramatic playaare

Pedagogy.The teacher incorporated the new State Preschant§tds into the daily
lesson plans. On the day of the visit, the childeamned abowgnails. The science area
contained a small aquarium with several snailsssawetral books on snails and slugs.
During the extended activity, several children ledlat the snails with magnifying
glasses and small lenses. The teacher therSraiti Trail to the children, which led to
the follow up activity during center time of makisgail trails with white crayon and

black paper.

On the day of the visit, all activities were langaand literacy rich. The teacher used
several unique approaches to expressive languHge children made pizza wheels
(consistent with the transportation unit) with iiéas, sauce, and cheese. They worked in
small groups with the teacher who used words sacbrg over, around, thick, thin” and
sang a version of wheels on the bus to explaiptbeess of spreading the sauce. He
carried a “W” card in his pocket which he brought to emphasize “W” words as the
children observed nouns that began with “W.” Theecher did not use music and song

frequently on the day of the visit.
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The activities planned for the children were appadp for their ages, which in this
classroom, included three, four, and five year-oldg activities are open-ended,
allowing children from a range of developmentaklevand language abilities to

experience success. Routines are followed caredullykept simple.

The program focuses on literacy and language dpretat. The teacher talks with the
children throughout the day, carefully pronouncamgl reinforcing word recognition and
vocabulary development. The aide uses some Sphunigtrimarily speaks in English.
During activity time, the teacher often reads théd or small group of children, helping
the children acquire and understand new vocabtiany the book. On the day of the
visit, staff and children used Spanish very litfide children were engaged with the

teacher and understood his directions in English.

Assessment and Continuous Improvemeni he teacher administered the Peabody Pic-
ture Vocabulary Test and the Expressive One-WattuR Vocabulary Test to the chil-
dren at the beginning and end of the year. In addihe completes a Developmental
Continuum Assessment fro@reative Curriculunthree times a year (November, Febru-
ary and May) and keeps a Child Progress and Plgritéport on each child that includes
work samples and anecdotal notes. He also hashildeen do a figure drawing at the be-
ginning of the year. He shares this data with #meilies at the end of the year during par-

ent conferences.

This teacher used a unique approach to lesson, pteigidualizing them for all children
across skill levels and domains. The teacher mamtn individualized math assessment
form and a differentiated instruction form, inclodilevels of mastery, for all children in

each session.

Parenting Program. Parents are invited to participate in the pargndictivities that all
the Clark County early childhood education programesinvited to attend. For example,
Cooperative Extension provided four half-day pargntrainings throughout the year. On
the day of the visit, parents were reminded to ggir children up to participate in a mu-

sic concert, with Jim Gill, at Sam’s Town.
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The PBS Station (KLVX) offered workshops to the fizes twice a year.

The teacher makes available Virtual Pre-K matet@mfamilies and sent them home on a

regular basis for parents and children to enjogtiogy.

The teacher also provides opportunities for themiarto participate in the curriculum.
On the day of the visit, one of the children bravigha delivery vehicle for Guerra’s Tor-
tillas that he had made with his father to contiéio the transportation unit. Other fami-

lies had constructed different vehicles out of baatd which were on display.

Parents receive @aTARbook monthly with interactive activities for therpat and child
to do daily. The teacher has parents record theiatrad PACT time and reading time

they spend with their children.

Classroom on Wheels (COW) Model

Location. The Classroom on Wheels (COW) bus parks in fror@.@f. Ronnow Elemen-
tary School in the morning and Halle Hewetson Eletawy School in the afternoon. The
COW teacher drives the bus during the lunch bredwéen sites.

Intensity and Duration. This COW Bus operates two half-day early childhotadses,
four days a week. Children attend class from Mortheyugh Thursday from 8:30 a.m. to
11:00 a.m. or from 12:00 noon to 2:30 p.m. Childreceive 10 hours per week of early

childhood education.

Staff. Two full-time teachers, one funded by the Neva@&Bprogram and one funded by

the Classroom on Wheels Program, operate the progith a CCSD teacher aide.

Number of Children. The program serves 16 children in both the moraimg) afternoon

sessions for a child/adult ratio of a little oveto5l.
Early Childhood Program

Curriculum. Classroom on Wheels uses two early childhood ettutptogramsHigh
Scopes a well-researched early childhood educatiogm that covers all aspects of

early childhood education, allowing children torptaeir day, make choices of activities
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and materials, and then review their work. Thehegas carefully follow th&lan-Do-
Reviewapproach in the classroom. The second prograheidacmillan/McGraw-Hill
Pre-K Reading Programdeveloped by Bank Street School of Education iw Nerk

City. This program provides a model for developskdls in listening and speaking, pho-
nological awareness, print and book awareness @angrehension, and drawing and
writing skills. The curriculum contains eight unde various topics and includes Big

Books, Sing Along Charts, and CD’s with interactiiagmes and songs.

The teachers on this bus have also integratedtaesiromPeace in the Preschool Cur-
riculuminto the class and activities fro8econd Stem conflict resolution, anti-violence

curriculum.

The program serves primarily Hispanic children vaine non-English speaking. The
COW teacher and the CCSD aide are Hispanic anmtbidil. At the time of the visit in
mid-spring, children spoke in both English and Sglato each other.

Learning Environment. The COW bus is a mobile early childhood educatiassroom,
equipped with folding panels that flip out and b®@eomini-learning centers (blocks,
dramatic play, manipulatives, art, sand and watgy, pvriting center, listening center,
reading area) when the classroom is in sessionlelnring centers contain a wide vari-
ety of learning materials considering the limit@pase on the bus, 8 feet by 39 feet. All
centers have signs in both English and Spanish@egtro de Escuchar/Listening Center,

Area de Escribar/Writing Center).

On the day of the visit, all three COW bus stafjaged children in activities and conver-
sation. The theme of the week was transportatibe.t€acher read the bodk,ove
Trucksand then led the children in the soidhé Long Short and Tall of ItNext, using

a planning board showing the learning centers, ehitti chose where they wanted to
start working. They use a classroom managemergmyahere they take their Velcro-

backed name shapes to the centers and attachareematching Velcro shape.

The early childhood program has a long activityetithat allows children to work in-

depth on activities. The back of the bus contamaraarea with an easel and other art ac-
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tivities available. On the day of the visit, chédrpainted with tempera paints on the ea-
sels, used small cars to draw patterns on papeénvarked with various colors of play
dough. In the middle of the bus, several childremk&d at a small sand table filled with
water and utensils for measuring and pouring. Caiildirew on paper and wrote letters in
the writing area. Several children built a commyiaigether with blocks and engaged in
conversation and cooperative play. Children madssturant in housekeeping (in the af-
ternoon session) and used word cards to developsn&ome children cared for plants

they started for Mother’s Day gifts.

The children do not have use of a playground at@aiwdoes limit gross motor devel-

opment. However, each session closes with actirgssand movement.

Staff are positive and clear with children. There three rules: use your name tag to es-
tablish your place in the learning center, cleamryarea before you move to another cen-
ter, and take turns. Behavior problems appear tafgeand enthusiasm for learning is

apparent.

PedagogyProgram staff plan activities for children apprapeifor their ages and devel-
opmental stages using the McGraw-Hill curriculunitaias their guide. The teachers re-
view the daily schedule with the children duringadingroup time; have children plan
where they are going; and allow a large block mktifor children to choose their own ac-
tivities, to discuss the activities in which thegricipated, to read a book, and to sing a
song. Lessons are presented in English and Spasiskll as some American Sign Lan-

guage.

The class made several field trips, such as th.dlseé/egas Library, the Lied Children’s
Museum, Anderson Dairy, and the Shark Reef at Mayd@ay Resort. The teacher in-
corporates learning activities into every fielgptrOn the day of the visit, children were
excited about a field trip with their families toetfire station, consistent with the trans-

portation theme, on the following day.

Assessment and Continuous ImprovemenBrogram staff administer the Peabody Pic-

ture Vocabulary Test and the Expressive One-WoctuRs Vocabulary Test as part of
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program evaluation. They also administer the BrigaBicreening Tool to each child three
times a year and use the Creative Curriculum (Pitejress and Planning Report to

summarize each child’s developmental progress.

Staff maintain individual child portfolios with wikisamples and test results. Staff write

observations about child skill development regylar note cards posted around the bus.

Program staff have sent children to Child Finddssessment. No special education ser-

vices are available to this program.

Parenting Program. Staff encourage parents to be involved in the ednillglhood pro-
gram. The program uses t8& AR Programsending a book home once a month with
guidelines for the parent on reading the book (egking their children questions, such
as, Do you remember how the story endeB@jents participate in PACT and teachers
log their participation. There is a provision farents to volunteer in the classroom and

participate withVirtual Pre-K. This program makes use of a parent suggestion box.

Classroom on Wheels provides several opporturfitiegarents to improve their
parenting skills and literacy skills. To improverg@ating skills, staff encourage parents to
attend the community-based parenting programs oeedi previously, i.e., the County’s
Nurturing Parents & Families Progranthe Cooperative Extension Officdamily

Storyteller Programand the PBRead, View and Dworkshops.

To improve their own literacy skills, parents cdtead the Computer on Wheels Pro-
gram, which offers English as a Second Languagecamputer literacy classes in a sepa-
rate bus parked alongside the early childhood busedtain days. On these days, parents

drop their children off at the COW bus and walk roteetheir own classroom.
Community Based Child Care Model

Location. Lone Mountain Creative Learning Center, Las Vetasjada'®

Intensity and Duration. The Lone Mountain Creative Learning Center (LMCldifers

Y Thisis a private child care center, a communégédu option for parents whose child has been &sbess
and qualified for an early childhood special ediacaprogram.
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preschool/day care to over 184 children: 30 chiigrarticipate in the Nevada ECE pro-
gram. In 2006-07, the two Nevada ECE classes ad@ptalternate day classroom
schedule: 8:00 AM to 1:00 PM on Mondays and Wedagsdand 8:00 AM to 1:00 PM
on Tuesdays and Thursdays. Fridays are reservgrifent trainings and activities and

teacher in-service. Children receive 10 hoursymek of early childhood education.

The ECE program is integrated into two classrooviedl¢w Room and Purple Room)
serving children enrolled at LMCLC for full-servicare. 30 children attend preschool in
each classroom. Typically, 11 children with speneé¢ds and 4 children designated as
typical peers are served by the ECE program onengiay, and are divided between the

two classrooms.

Staff. A full-time early childhood special education teacdivides her time between the
two classrooms and is responsible for most of Hsessments, observations, record keep-
ing, staff development, and onsite administratibthe program. Two additional

teacher’s aides are employed by the Clark Countyp&district, one per classroom. In
addition to the ECE staff, four teachers (2 pessiaom) are employed and supervised by
LMCLC. All teachers assigned to these classroora®aperienced and have at least a

child development associate (CDA) credential.

Number of Children. The project serves 30 children: 22 children hawezgp needs

with Individualized Educational Programs and eigjtitdren are typically developing
peers. The Yellow Room serves children who aregraedantly three years old turning
four, and the Purple Room serves mostly childregiaé for kindergarten in fall, 2007.
Because the 30 children are in two separate classan the morning session, each with
different numbers of children it is difficult toedtify a specific child/adult ratio for the
morning classes, though the ratio would never ek@&. On the day of the visit, 26

children attended in the Yellow Room and 22 inReple Room (7:1 ratio).
Early Childhood Program

Curriculum. The Lone Mountain Creative Learning Center Pre-ingdrten program

useCreative Curriculumas the primary early childhood curriculum. This rebeimpha-
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sizes interactive learning through explorationanetully designed learning centers. The
Nevada Pre-Kindergarten Standards are used to thedesson plans. The program also
contains literacy activities that emphasize boaka aource of enjoyment, vocabulary and
language, phonological awareness, knowledge of, peitters and words, and basic com-
prehension. Program staff supplements the curmecwlith Ready, Set, Leap'an inter-
active, multi-sensory program that uses technotogyrovide literacy activities,

including alphabet recognition, phonemic awarer@sspre-reading lessons. The teacher

also uses thMacmillan/McGraw-Hill Curriculumfor thematic units.

Staff also use activities and materials, e.g.,gyesind puppets, from tikeace Begins in
the Preschoola conflict resolution violence prevention curricmuleveloped by the
Clark County Neighborhood Justice Center. In additthe Lone Mountain Center
teaches all children some sign language. All teactexeive workshops in teaching

American Sign Language and utilize thiee Can Sigourriculum throughout the year.

Learning Environment. Each classroom is large, well lit, and equippedwthild-sized
tables and chairs and a wide array of learning nadseappropriate for the age range in
the classroom. The very high ceilings in the classrs, however, can cause the noise
level to become very loud. On the day of the vibié professional team in one classroom
said that the noise had been a major consideratitvaining during the year and they had
found ways to improve the sound quality. The naisithe Purple classroom seemed ex-
cessive, though the children were engaged apptefyia activities. The learning centers
are labeled and indicate the number of childrereémh center. Child-sized bathroom fa-

cilities are adjacent to each classroom.

The Center has a beautiful, carefully planned oartgidayground area appropriate for dif-
ferent age groups. The playground includes a nuskiclimbing apparatus and a second
smaller climber, tricycle trails, swings, shadeddsplay areas, and a children’s garden,
allowing the children to plant vegetables and flosv@ he program includes special adap-
tive equipment (e.g., adaptive scissors, writinglements, etc.) which are frequently

used with special needs children.

The three and four year-old classrooms are vegeland well equipped, containing a
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wide variety of learning materials and are paracyllanguage-rich with books, signs,
labels, puppetd,EAP materials, computers, etc. These larger classrd@wes 30 chil-
dren, beyond the group size limit recommended liyoNal Association for the Educa-
tion of Young Children (NAEYC), especially for tiergear olds, but within the licensing

standards for Clark County.

The classrooms include children from several etgmaps, including Caucasian, Black,
Asian, and Hispanic. The classrooms contain a nuwibdiversity-oriented books, dolls,
and other learning materials. The program serviddreh with special needs as deter-
mined by the Clark County School District. Theiteigration into the classroom supports

the growth and development of all children plagethis program.

Pedagogy.This early childhood project is different from otheodels funded under Ne-
vada ECE in that the early childhood special edocdateacher does not have her own
classroom but rather acts as a trainer and memtdiné Center’s preschool classroom
teachers. The Nevada ECE children, most of whonre Ihadividualized Educational Pro-
grams, are mainstreamed into the two regular @dasss. Program staff work with both

their own children and the Center’s other childirethese different classrooms.

The program is literacy-rich. On the day of thetyishildren in the Yellow Room fol-

lowed theMcGraw-Hill Bank Streeprogram with the morning message, poem, and circle
time songs. The teacher read to the children inevhmup and in small groups. They
practiced writing letters and some traced their @arithe children worked in center-
based activities usingreative Curriculumand were free to make choices using a class-
room management system where they posted theirsiamtiee centers according to the
number of children allowed in each center. Childreame guided and questioned about
their work and thinking. They were allowed to sointerpersonal problems with adult

help. Children were free to manage personal ngeds bathroom, hand-washing) and
make personal choices for participation. For examgliring snack-time, one child was

allowed to choose to read a book instead of ppgioig with the group.

The Purple Room activities focused on animal attisiand followed similar routines as

the Yellow Room.
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The outdoor classroom is an extension of the indtamsroom. Each area of the play-
ground had activities set up and the children eatéihrough these activities as they would
in classroom centers. On the day of the visitcthilren participated in bean bag and

music activities as well as playing on the equipna riding bikes.

On Fridays, the ECSE teacher meets with the stafi the two rooms to discuss class-
room procedures, techniques for working with thidean with special needs, and teach-
ing strategies. The teacher also closely coordsnatth the School District speech

therapist and occupational therapist that see rmoathe children during the week.

Assessment and Continuous Improvemeni he teacher administered the Peabody Pic-
ture Vocabulary Test and the Expressive One-WoctuRs Vocabulary Test to the pro-
gram children at the beginning and end of the @nwgyear. Program staff also completed
the Brigance Developmental Screening Test on elaitth &s well as the Creative Cur-
riculum Developmental Continuum Individual ChildoRle three times during the year.

Staff keep daily observations of individual childi®progress in a large notebook.

Parenting Program. In September, the teacher met with each familyain the pro-
gram requirements and the various early childhaodaula. Teachers hold IEP meetings
with the family for those children with special dedo determine their individual goals
twice during the year. The teacher maintains regrdatact with parents through notes,
letters, flyers, phone calls and at school pickigvada ECE families also participate in
the many Lone Mountain Learning Center eventsuuhidg theFall Festival theOut-

door Thanksgiving FeastheDinner with Santaand theSpring FlingCarnival. On the

day of the visit, parents were signing their cleldup to participate in a musical confer-
ence to be held at Sam’s Town Hotel and Casindyifieg children’s musical artist, Jim
Gill.

Program staff also encourages parents to partecipahe different CCSD parenting pro-
grams, including th&lurturing Families Family Storytellerand PBS literacy workshops.
The teacher senc&arbooklets home regularly with each child as welRasvity Back-
packs that she sends home monthly. The teachdultateacks family participation in

the literacy activities to make sure that the foarsaccurate and that the parents meet
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their commitment to the ECE program by interactintp the children at home. The

teacher conducts parent conferences at the eing gefr to discuss child progress.
Statewide Classroom on Wheels Program

The Classroom on Wheels Program operates threedaidhood projects in Nevada:
Clark County, Storey/Lyon Counties, and Washoe @owith funds the program re-
ceives from a variety of sources. Classroom on ¢hedso receives Nevada ECE funds
which the program uses to support the provisiogaoly childhood education activities at

13 separate locations or stops.

The Classroom on Wheels Program provides earlglebdd education services in con-
verted school buses painted black and white tawbkeHolstein cows. The buses be-
come mobile preschool classrooms, equipped witlcadhnal materials, a computer and
printer, and a bathroom. They are typically parkefiont of elementary schools for a
two hour session, from two to four days a weelerofnoving during the lunch break to a

second school site.

In addition to the early childhood bus, the Classtmn Wheels Program in Clark and
Washoe Counties also includes a second bus fotsadbkre they can attend adult educa-
tion and parenting education classes. The secanduqpports the parenting education

program required of all Nevada ECE projects.

The evaluator visited the Washoe County Schoolridts€lassroom on Wheels project as
representative of the Classroom on Wheels Prograchyisited the bus that provided

services at Echo Loder Elementary School and Fredrdher Middle School in Reno.

Statewide Classroom on Wheels: Washoe County School District

Location. The Classroom on Wheels bus parks at Echo Logané&iitary School in the

morning and Fred W. Traner Middle School in themfoon; both are in Reno, Nevada.

Intensity and Duration. This Classroom on Wheels program operates twomesai
day, four days a week, Monday through Thursday.mbening class is from 9:00 to

11:30 a.m. at one school. The staff then drivedtiseto the second school site, where
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the afternoon class operates from 12:30 to 3:00 @midren receive 10 hours per week

of early childhood education.
Staff. A bilingual teacher and one aide work in the classr.

Number of Children. The program serves 15 children in both morningaftetnoon
sessions for a child/adult ratio of approximately i 1. Parents volunteer in the class-

room on the day they provide snack.
Early Childhood Education Program

Curriculum. The Pre-Kindergarten program usholastic’s Building Language for
Literacyas the primary early childhood curriculum. It isegearch-based program with
emphasis on helping children learn to read. Theaum emphasizes oral language,
phonological awareness, letter knowledge, and guaa# print. The teacher supple-
ments the program with tiReady, Set, Leapising thd_eapPadand thelLeapSchool

Deskfor literacy-based activities.

This teacher also uses strategies fromReggioEmilia Approachwhich involve ex-
tended projects based on children’s interests and-depth system of documentation to
“make the learning visible” for the children, teach, and parents. In tiikeggio Emilia
Approachteachers are seen as researchers, always obsandrmpcumenting what the
child is working on, and then facilitating the legng through carefully selected materials

and provocative questions.

Almost all the children in the program are Hispaiike teacher is Hispanic and speaks
Spanish and English interchangeably during clalss.class sings songs mostly in Eng-
lish but read books in Spanish first and then iglish later in the session. At the time of
the visit in late spring, the evaluator observeidtchn speaking both English and Spanish

among themselves during center time. Some chilsipeie only Spanish.

Learning Environment. The Classroom on Whedisis is a mobile early childhood edu-
cation classroom—equipped with folding panels tblt out into learning centers when

the classroom is in session. The bus containsl@sizied bathroom facility but has no
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hot, running water. Staff use an antibacterial tsatufor hand washing. The COW bus
contains unique, mini-learning centers (blockspdaic play, manipulatives, art, sand
and water play, reading area, quiet area, and @utanarea) geared to the developmen-
tal needs of the children. The learning centersatora wide variety of learning materials
considering the limited space on the bus (8 fe&@®bieet). When the weather is good,
staff take easels, art materials, and the sanavatet table outside in front of the school

for expanded learning centers.

The last part of each session is spent outdooesnidrning class uses the playground
space at Echo Loder Elementary School and thenswalthe Community Services
Agency Head Start Program to use their well-deediogarly childhood-oriented play-
ground with a tricycle trail and many tricycledaege shaded multi-use climber, a sand
box, and many outdoor toys (balls, bouncers, @dsicks, shovels and pails, etc.) The
afternoon class, located at Traner Middle Schamschot have play equipment for young
children. Instead, the teachers use either a gessylocated next to their bus or walk
across a long field and through a passagewayeaaetl kindergarten playground located
at the adjacent elementary school. These outdeasanise some safety issues because
cars drive directly by the COW bus to pick up meddthool students with preschoolers

close by.

Pedagogy. The class uses tiieggio Emiligphilosophy of extended projects based on
children’s interests, of collaborative work in shwbups, and of documenting children’s
work through their drawings and words. For examibie,walls of the bus had several
collaborative group murals of past activities. Téachers also made several classroom
books which include the children’s drawings aneé-&etling of the story in their own

words.

On the day of the visit, the theme was “TransitoiKindergarten”. Children talked
about concerns they had about going to kindergasterh as leaving their COW bus
teachers, not knowing their new teacher, leavieg finends, and making new ones.
They sang a song, with lots of movement, aboutihgld year-end party ... “Come on

everybody, it's time to have a party”. They réambk out Kindergarten, Here | Comlgy
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Nancy CarlsonThe teacher started by asking the children to réoalstory from the pre-
vious day and to discuss the character’s concdrmgtayoing to kindergarten. The ECE
teacher demonstrates excellent questioning skilish as “What do you think will hap-

pen? ... What is your plan?... “What do you think wihould do?” Children transition to

center time with the directive “go explore.”

During Center Time, children made mortarboard hzdgj)ted on easels, and played at the
sensory table with water, water play toys, deceeatocks, and other elements at the back
of the bus. Children rotated through snack ceitethe middle of the bus, several chil-
dren worked in the block center, played dress ujramatic play, and played literacy
games with the teacher aid, read books, and warkdtle computer. Many children used

writing in their center play.

Assessment and Continuous Improvement.he staff administered the Peabody Picture
Vocabulary Test and the Expressive One-Word Pictia@abulary Test to all the chil-
dren at the beginning of the year and at the etadf Beld parent workshops this year to
train the parents to complete the Ages & Stagestumaire themselves. Staff also ad-
ministered the Pre-K Portfolio Assessment develdpethe WCSD Early Childhood Of-
fice to assess specific developmental areas arddiy awareness. The teacher keeps a
file on each child that contains the assessmerdsjinlg and writing samples, and docu-

mentation photos of activities in progress.

The teacher refers children to Child Find when appate. The teacher does not become
involved in the IEP process for those children tded with special needs. The school
district ECE office encourages teachers to att&firheetings and will provide a substi-

tute, if needed.

Parenting Program. Parents are involved in the program in several walgsy bring in
snacks regularly and volunteer in the classroomdaryseach month. (A mother with two
young children helped out in the morning sessiBarents are required to attend various
workshops, offered in English and Spanish, in tA&EResource Van which travels to
their site during certain weeks in the school yé&aee WCSD workshops above.) Parents

are encouraged to check out materials from the C¥ak which includes a lending li-
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brary of educational toys, child and adult bookesphool art materials, and craft kits.

The staff of this COW bus also offered monthly wsiré&ps, usually conducted in the
school building. In addition, the teacher holdsgpéiteacher conferences in November
and June during the school year to report on pssgred show parents how they can help

their child at home.

Staff send out homework sheets every Thursday spelce the homework back the fol-

lowing week along with records of PACT time anddieg times.

Douglas County School District
Location. Jacks Valley Elementary School, Minden, Nevada.

Intensity and Duration. Douglas County School District (DCSD) operatesaning
pre-kindergarten class, Monday through Friday f@&60 to 11:40 a.m. Children receive

12.5 hours per week of early childhood education.

Staff. A half-time early childhood teacher with an ECElersement, and three parapro-

fessionals operate the program.

Number of Children. The program serves 20 children in the ECE Progfidma.class-

room child-staff ratio is 5 to 1.
Early Childhood Education Program

Curriculum. The Pre-Kindergarten Program at Jacks Valley tisgls Scopeas the pri-
mary early childhood curriculum, supplemented key/Glalifornia Early Literacy Learn-
ing (CELL)program that the entire school uses. The teacheruses materials from the

Parents as Teache(®AT) program in Homework Bags.

Both High Scopeand CELL are research-based and address different eleiwfethis pre-
kindergarten progranigh Scopas an early childhood classroom model that coaérs
aspects of early childhood education. Children ptaere they are going to work in
Centers and then review their work at the end oft€dime. TheCELL program focuses

on literacy skills, emphasizing skills to mastegyhalbetic principles, phonemic
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awareness, and concepts related to printed matéhalCELL curriculum includes
shared and independent reading, read-alouds, terddtive writing as well as various

phonological activities.

Parents as Teachers (PAiB)a parenting program which includes parent paciet
signed to help parents understand the importantieeafrole as their child’s primary
teacher. Packets contain information on developat@néas and activities for the parent

and child to do together.

The classroom contains numerous materials thatatetthe Hispanic culture (e.g., dolls,
books). In addition, one aide is Hispanic and sp&gbanish and translates materials, as

needed.

Learning Environment. The learning environment is large enough and snged to ac-
commodate large group, small group, and indiviéduaavities. All materials are age-
appropriate. Learning centers are well organizetithe materials in the centers reflect
the center’s purpose. The learning centers indilioleks, dramatic play, manipulatives,
art, writing, language arts, music, and a compegeter geared toward the developmental

needs of the children.

The environment is clean with child-size furnituBathroom facilities adjoin the class-

room. The teacher posted the safety proceduremrgsans, and curricular guides.

The school has developed a very large early chiddhmayground area with an extensive
tricycle path surrounding a variety of age-appratericlimbing equipment, sand boxes,

swings and picnic tables.

Pedagogy. The classroom session includes large group antl groap time, a short
self-selected activity time and outdoor time, udimg plan-do-review approach idigh
Scope On the day of the visit, the class started ttay in groups where children dis-
cussed what they planned to do during Center Tirhe.classroom learning theme was

“what type of animals live in the ocean?”
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The environment is language-rich and the childrerread to in small and whole group
contexts. Children are allowed to choose bookshduriansition times. On the day of the
visit, the group time included shared reading wizereyme (“Wiggle, wiggle, little fish”)
was presented in print and the children followexhgl The children listened to Dr.
SeussOne Fish, Two Fish, Red Fish, Blue Fisfifie teacher used a “pinky partner”
technique to encourage children to discuss cectamgepts with each other. One of the

aids directs a daily music time with movement, viahtice children enjoyed very much.
Assessment and Continuous Improvement.

The teacher administered the Peabody Picture Vémablest and the Expressive One-
Word Vocabulary Test in the fall and again in tpersy. In addition to these program
evaluation assessments, the teacher conductedgioegng assessments from tHegh

Scopeprogram to document child progress.

The teacher also worked with the early childhooetsd education teacher to discuss the
children’s progress. The pre-kindergarten teacbeuchented progress in portfolios that

are kept on all children.

Parenting Program. Parents sign a contract and agreke part in 70 percent of school
events, some school wide, others preschool-oriefiteel pre-kindergarten events in-
cluded an orientation and get acquainted picnierganight, pumpkin patch, scrapbook
making, making a holiday game, a sock hop, andream social. The teacher said that
she initially had difficulty obtaining parent panpation and held a meeting to review the

requirements. She reported that most parents averreeting their agreement.

The teacher conducted two home visits, one atélgenhing and one at the end of the
year. The teacher asked parents to choose theipergonal goals during the first home

visit. Parents can volunteer in the classroom,gosimacks, or make classroom materials.

The teachers developed Homework Bags that staff seme weekly. The Homework
Bags include a variety of activities from the Pa&seas Teachers program for the parent
and child to do together. The teacher also semndse&ly newsletter to parents, in English

and Spanish, letting families know what the chitdaee working on in the classroom.
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Great Basin College Firefly Preschool Program

Location. Great Basin College, Mark H. Dawson Child and Fa@enter, Elko,
Nevada.

Intensity and Duration. Great Basin College operates two half-day earlidbbiod liter-
acy classes on Monday through Thursday from 9:A0L.t80 a.m. and from 1:00 to 3:30

p.m. Children receive 10 hours per week of earlidblbod education.

Staff. Program staff include a full-time teacher, fourftimhe aides (two per session),
and various student interns. The full-time teadfee a teaching degree with an early

childhood education endorsement.

Number of Children. The program serves 16 children per session witrethdults for a
child/teacher ratio of about 5 to 1, which is lowdren student interns are present. There

were ten students in the morning class on the G#yeovisit.
Early Childhood Education Program.

The Mark Dawson Child & Family Center received Aegditation from the National As-
sociation for the Education of Young Children (NAEYin 2005. Since then, staff com-
plete a self assessment of the program annualtg @i NAEYC Checklist to renew their
Accreditation Certificate. Staff also complete tharly Language and Literacy Classroom
Observation (ELLCO) which examines literacy andjlaege practices and materials in

early childhood classrooms.

Curriculum. As in previous years, the Nevada ECE classroorovialla master curricu-
lum plan outlined for all the Center’s preschoassrooms. This Center has 10 preschool
classrooms with about 150 children. The past Direahd Preschool Coordinator devel-
oped a literacy-based curriculum, callaght Up for Literacydrawing strategies and
materials from several sources. This curriculunoiporateghe Creative Curriculum,

the Self-Concept Curriculunand theAnti Bias Curriculum TheCreative Curriculumis

a research-based curriculum that emphasizes itterdearning in carefully designed
learning centers, using the classroom environmeaheaeffective teaching tool. Tiself-

Concept Curriculumdgeveloped at the University of Nevada, Reno, fosusethe devel-
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opment of the child’s self-concept with units thatow the development of the child in a
natural, logical, and sequential process. This mpldees the child at the heart of the
curriculum, focusing on experiences that will entethe child’s development and that
are based on what is relevant to his or her lifehsas family, school, and community.
TheAnti-Bias Curriculumpromotes projects that emphasize acceptance ctespe co-

operation in the classroom and in the community.

The Child & Family Center operates as a lab scharatollege students enrolled in the

Early Childhood Education and Nursing ProgramsraaGBasin College.

The teaching team carefully develops lesson placsrporating the new Nevada Pre-
Kindergarten Content Standards. All the classroantke Child and Family Center focus
on general themes with theme-related books, vigaog, boxes for dramatic play and
other resource materials available through thlerally; however, each class moves at its

own pace, based on children’s interest levels.

The Center has a large number of diversity-relataterials, from books to puppets to
flannel board stories. One aide speaks Spanisistiagsseveral children learning Eng-
lish. The teacher will also use Spanish occasignglich as by naming objects or reading

a book in both English and Spanish to help buitdidge for English language learners.

Learning Environment. The classroom contains exceptionally well-devetbaed well-
equipped learning centers (blocks, dramatic planipulatives, art, writing, science,
language arts, and computer centers) geared ttetredopmental needs of the children
between three and five years old. Child-sized loathr facilities are adjacent to the class-
room and shared with an adjoining classroom. Tasstbom also shares a kitchen with

the classroom, allowing for many cooking activities

The outdoor playground is very large and well egagwith two extensive multi-unit
play stations and many other early childhood clmghunits. The playground includes a
large sand box with child-sized dump trucks andckbaes, a tricycle path with many tri-

cycles and wagons, and an expansive grassy aredress.

The Child and Family Center contains a Family latgrLibrary with walls lined with

63



Nevada Early Childhood Education Evaluation Rep2a06-07

early childhood books, flannel board stories, videterials, puppets, and dramatic play
prop boxes. The Library contains over 3,000 itex@lable for checkout. The Library
contains large sofas, chairs and a rug. Staff eageufamilies to stay before and after

class to read with their children, play with a pepmr check out a book.

Pedagogy.The classroom uses a thematic approach, beginatigweek with a story
and following up with activities related to therstaluring the week. The classroom
schedule and activities allow for large group tismall group time, and a long self-
selected activity time; for teacher-directed anidebhoice activities; for indoor and ex-
tensive outdoor activities; and for age-appropréaativities for different age levels of
children. On the day of the visit, the central tleeimcused on dinosaurs. During the
opening Circle Time, the teacher involved the dkitdin reading a book on dinosaurs by
asking the children many questions and to makeigtrens about what happens in the

book, since they read the book the previous day.

The children then moved to centers, working onowggiactivities most of which were re-
lated to the theme of dinosaurs, such as creatayglpugh dynoramas of the age of dino-
saurs, tracing dinosaur feet on paper, drawingimstof dinosaurs, playing a game about
dinosaurs on the computer, and pretending to op#dlogists tracking down dinosaurs
in the dramatic play area. Two boys read a bookithmosaurs to each other and two
others played with blocks and small plastic dinosaMost learning areas contained

books related to dinosaurs.

Staff use transition time from one activity timeaaother to introduce or reinforce spe-
cific information needed to prepare children fandergarten, such as names, telephone
numbers, etc. For example, after a group circle tithhe teacher asked children to identify

the first letter of their first name before goimga the next activity.

Assessment and Continuous Improvemenihe teacher administered the Peabody Pic-
ture Vocabulary Test, Expressive One Word Pictusedbulary Test, as well as the Brig-
ance Screening Inventory to the children at thenmagg and end of the school year. The
teacher also keeps an oral language checklisteonohidren. In addition, the teacher uses

a Preschool Portfolio Assessment to track childymss based on the Nevada Preschool
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Standards. The Checklist includes basic informatiioout self and social and emotional
development, language, early literacy and writmgthematics, and physical develop-

ment.

The program served a large number of children dividualized Educational Programs.
The early interventionist and the speech therdmmst the Elko County School District
work with these children at least once weekly. Rmday of the visit, the speech therapist
conducted an activity on her “sound rug” where Ishe the children repeat different
speech sounds, allowing her to work with the emgmmip as well as the individual stu-

dents targeted for intervention.

Parenting Program. Program staff encourage parents to participatkarearly child-
hood education program. Parents often visit andntekr in the classroom and provide

snacks for each session.

An important part of the parenting program is teailve parents in their child’s learning
at home. The program developed a “Homework on Vié&lbgram. Once a month,
children take home a lightweight, child-sized sasie on wheels that contains a literacy
activity and book for children to complete with ithgarents. As mentioned previously,

staff encourage parents to checkout books fronfréimeily Literacy Library.

The school holds monthly parent participation esestich aa Trikathonand a‘Bucka-
roo Breakfast’during the Annual Elko Cowboy Poetry Festival. Teacher holds Par-
ent/Teacher Conferences twice annually to reviencttild’s progress and she sends

home a monthly newsletter in English and Spanish.

Humboldt County School District
Location. Grass Valley Elementary School, Winnemucca, Nevada

Intensity and Duration. Humboldt County School District operates a morrang after-
noon pre-kindergarten class, Monday through Thyréaen 8:35 to 11:15 a.m. and
12:10 to 2:55 p.m. Children receive 11 hours pezlnaf early childhood education.

Staff. A full-time teacher (K-8 certification with ELL @orsement) and full-time aide
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operate the classroom. There is also a prograndic@tor who conducts parent involve-
ment activities and tests the children. The coaidinis in the class half-time and parents
volunteer in the classroom often. Parents are red@nd are trained to serve in the class-
room one session per month. On the day of the Wit parents participated in each ses-

sion.

Number of Children. The program serves 20 children in the morning sassnd 20
children in the afternoon session for a child/adafio of 10 to 1: it is lower when the co-

ordinator and/or parents are in the class.
Early Childhood Education Program

Curriculum. The Humboldt County Pre-Kindergarten program ofteliseracy-based,
family oriented progranmCreative Curriculumis the primary curriculum. Th€reative
Curriculum, developed by Teaching Strategies Inc, focusedewrloping an experien-
tially rich, developmentally appropriate environrhérat responds to the creativity of
children and teacher€reative Curriculumncludes well-planned learning centers that
allow for child choice and self-directed play, shggbups, and supportive teaching de-
signed to ensure future academic success. Theageweht of language, mathematical

reasoning, and scientific thought are emphasizexighout the centers.

The assistant teacher who has been with the progjrasa its inception has continued to
introduce theZoo Phonicd’rogram to the children which introduces the abethahrough

animal puppets and interactive activities.

Learning Environment. The Grass Valley Pre-K Program made many changeyehr.
The program moved into a new portable unit, sdbugenter-based, child-directed, ex-
ploration. The children have a large block of titmevork in centers in this building.
Centers in this building include art, library, matianipulatives, a large dramatic play
center, a listening center, puzzles, blocks, alimlise, woodworking, a tent, science cen-
ter with aquarium, a flannel board center, a lathwuiet activities, computers with
printers, and a writing center. A second classroshere children are greeted and re-

leased and where whole and small group activiéiks place, is located at the end of a
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hall of a new wing of the school. Bathroom facggiare adjacent. It is well organized and
includes a language arts and listening centerreafar manipulative toys (puzzles,
legos, games, etc.), a science area, a writing arngappet show space, a small dramatic

play area, and a computer center, as well as a [@emt growing unit with grow lights.

This year, the program opened a pre-kindergartéshoou play area with slides and a
multi-structure climber. The school also fencedanfl improved an area off of the kin-
dergarten wing. It contains a large sand areaga leoncrete-surfaced area for bike rid-
ing, and an outdoor easel. This space will alstudean area for gardening. Water play

activities, painting, and chalk activities were danted on the day of the visit.

Pedagogy On the day of the visit, the theme was “Trapsitio Kindergarten.” The
teacher greeted the children in quiet activitieshbtes and in centers for a period of about
20 minutes. Children were engaged in writing aés, building puzzles, and discus-
sion. The teacher held a circle time, where slHedtan children to participate in calen-
dar and weather activities. She readdk out Kindergarten, Here | Comdsy Nancy
Carlson. The class then went to the portablericdended center-based time with par-
ent volunteers actively stationed at centers tsassth computers and art. Children

used a clothespin system to sign-in and plan dwtivities. While the children were
working, the teacher, the program director, the aiml two parents circulated among the
children questioning and directing the learningtigh the children’s experiences. The

teacher asked open-ended questions such as “wkatouareasoning?”

The children used the new small outside play avb&h included a new art easel. The
teacher rolled a shopping cart full of outside pquent (balls, jump ropes, sand toys, and
paint) into the space and the children had an eei@time to play. They returned to the

smaller classroom for a snack of bananas and milk.

Children are very aware of the classroom routifiée. class uses a behavior chart with
clothespins with the children’s names as a behamemagement technique. The child’s
name is called when misbehaving and the clothespwed down. The teacher uses this
technique to help the child to be aware of inappate behaviors and change the behav-

ior within the class period. The child has eveppartunity and is expected to move the
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clothespin back up to the acceptable level withandlass period. The teacher stated that
her goal was to respond immediately to approphbatevior and allow the children to

end the day in the acceptable range. In addidaedular classroom activities, the school
counselor reads with the children on a bi-weeklyifjausing a story to illustrate and dis-

cuss a social-emotional issue.

Assessment and Continuous Improvemenihe program coordinator administered the
Peabody Picture Vocabulary Test and the Expre€3neeWord Vocabulary Test to all
the children. Staff keep work sheets in the chiitdendividual folders to show parents

their progress.

Parents are required to conduct biweekly activitiéh their children, using activities
contained in the Literacy Backpack program. Atehd of an activity, children are re-
quired to draw a picture of their favorite partloé activity. The parent writes the child’s
dictation of their narrative about the picture. Teacher keeps the drawings in a special
portfolio for each child as a record of their inveinent and improvement through the

year.

Parenting Program. The program coordinator implements the parentiog@m. Par-
ents sign a contract that requires they be invoindte early childhood program six
hours per month, including volunteering in the stasm once a month. As mentioned
previously, parents receive training and directrohow to support the children’s learn-
ing. In addition, the teacher developed a systeposters in each learning center that
explain the value of the center, what children Vaérn by participating in the center, and
guestions to ask the child to support the childahing through play. On the day of the
visit, one grandparent in each session workederathcenter, guiding the children and
discussing their paintings. Another parent helipeitie computer center to assist the

children with loading software.

Parents are also encouraged to attend monthly Pdigints, conducted by community
resources and stafh monthly calendar is sent home to keep parentsnméd of school

and classroom activities.

68



Nevada Early Childhood Education Evaluation Rep2a06-07

The program coordinator developed Literacy Backpadkscribed previously, which

include the materials and descriptions of actisif@ the parent and child to do together.

Pershing County School District
Location. Lovelock Elementary School, Lovelock, Nevada.

Intensity and Duration. The Pershing County School District Pre-Kindergaf®rogram
operates two half-day early childhood classes, Mgridrough Friday from 8:15 to 10:45
a.m. and from 12:10 to 2:40 p.m. Children recetveud 12.5 hours per week of early

childhood education.

Staff. Program staff include a full-time teacher and twib-ime teacher aides. The Pre-
Kindergarten program integrates daily with the £&hildhood Special Education
(ECSE) Classroom, which has a full-time teachertanee aides.

Number of Children. Both morning and afternoon sessions serve 18remjdhe ECSE
classroom serves 10 children. The integrated dassrwith between 13 to 14 children

normally, has a child/teacher ratio of around 4 to
Early Childhood Education Program

The Pershing County Pre-Kindergarten Program redeaccreditation from the National

Association for the Education of Young Childrer2905-06.

Curriculum. The Pershing County Pre-Kindergarten Program Hegs Scopes the
primary curriculum. As described previougiigh Scopds a research-based early child-
hood program in which children plan their actisti@ctively participate in learning cen-

ters, and complete the cycle by reviewing what tieyduring the day’s session.

The class also uses the Pre-K portion ofHbeghton Mifflin Reading’rogramwhich
Lovelock Elementary School implements. The teacises thé\lpha FriendsBig Book
each day to expose the children to the lettereebtphabet. This program emphasizes
alphabet recognition, oral language and vocabulawelopment, and print awareness and

beginning phonics.

69



Nevada Early Childhood Education Evaluation Rep2a06-07

Learning Environment. The Pershing Pre-Kindergarten program is uniqubanit pro-
vides an “inclusive” environment, combining childrgcom the Nevada ECE classroom
with the school district’s early childhood spe@ducation classroom daily. All the chil-
dren from both classes spend time in each roomaemdngaged with staff from both
programs. After the opening circle time, the chaldin each classroom are divided and
spend the rest of the session in the other clagsrdbe outdoor play area is shared at the

end of each session by both classes.

The two classrooms are adjacent to each other. @asisrooms are clean, well lit, well
organized and equipped with child-sized tablesaairs. Child-sized bathroom facilities
are adjacent to the classroom. Each classroomelvasasd learning centers (blocks, dra-
matic play, manipulatives, art, writing, sciendbrdry and computers) as well as a loft
for quiet activities. Adaptive equipment is kepihparily in the ECSE room, but can be

moved to the other classroom if needed.

The school expanded the outside playground areadommodate the two early child-
hood classrooms. The playground includes a langteloor climbing apparatus, a sand
box, tricycles, wagons, appropriate adaptive outgdey equipment, and a narrow tricy-
cle trail. The program plans to widen and expamrdtticycle trail so it encircles the entire

playground.

The learning centers contain a variety of learmaerials appropriate for the wide age
range and developmental levels of all the childreany of whom have special needs.

Children in this program are between 3 and 5 years.

Staff use positive language and encourage positaélict resolution techniques, using
theHigh Scopanodel as a guideline. Staff provide the childrethwnany choices daily

during the long open activity period and opportyifar collaborative planning and learn-
ing.

Pedagogy.The ECE teacher and the ECSE teacher plan theicelar together on Fri-
days, using IEP goals and daily observations df leikiels as guideposts. The two teach-

ers conduct different but complementary activifmsthe two classrooms based on
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selected themes (e.g., farm life, weather, dinagaur

The program emphasizes literacy activities, incoapog many classroom writing ex-
periences, teacher and child-made books, and pddraschild-made books include the
children’s own words, drawings, and photos. Chitdirequently read their own books.
The children also visit the school library onceeelwand during a field trip to the Love-

lock Community Library: all families obtained libyacards.

On the day of the visit, the theme was “gardeni@hildren planted flowers in their
hand-crafted wooden flower boxes, made flower fmt8/1other’s Day gifts, and read
The Billy Goat in the Gardert large group time, the teacher called out a nema
children’s names and they proceeded to the othesom. Children from the other
classroom, in exchange, then joined the circlegehing activities. Using both English
and Spanish, the teacher involved the childreralandar activities and opening songs.

The teacher incorporated Spanish and sign langanéméer lesson.

In the ECE classroom, the teacher then asked dalchvwehere he/she planned to work
and the child moved into active exploration of @fi¢he learning centers: painting at the
easel in the art area, building with blocks onftber, playing with dinosaurs on a work
table, reading books in the loft, etc. Outdoor laem activities (water table play and
flower planting) were incorporated into the certiased time block. The teacher and
aides worked with children at the various learreegters, individually and in small

groups.

In the ECSE classroom, the theme was also flowsdgpanting. Several children used
flowers and created arrangements. Other childrayepl with building blocks or toys and

several children worked on the computers. Some lvealls by themselves.

After the open activity time, the children in th€E classroom came together and the
teacher gave each child a bouquet of artificialvBies which they sorted into flower pots
by color as a circle time activity. She closedleitime with a song, the children had their

snack, and made choices in center-based play.

Assessment and Continuous Improvemensgtaff administered the Peabody Picture Vo-
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cabulary Test and the Expressive One-Word Pictarealulary Test at the beginning of
the year and will again at the end of the year. §tteol also administered the Phono-
logical Awareness Literacy Screening Test to alldcan. The teachers kept observa-
tional notes based on the COR areas (Initiativejgb&elations, Creative
Representation, Music and Movement, Language atedddy, and Logic and Math) used

in High Scope

Parenting Program. The teachers require parents to sign a contrabedieginning of
the program. In the contract, parents agree to teimpne goal at home with their child,
participate in the preschool program at least taars per month, and attend any required

trainings or meetings.

Parents are also encouraged to attend Developnteresthool nights held monthly. For
example, Preschool night activities this year ideldi math night, art night, movement

night, child CPR night, literacy night, game nigimd a family picnic.

A monthly newsletter is distributed in English @planish, which discusses the chil-
dren’s activities, planned field trips, trainingc. In addition, staff encourage families to
check out books from the school’s Literacy Centet backpacks from the program that

contain materials in English and Spanish.

Washoe County School District

Washoe County School District (WCSD) used Nevad& HE@ds to initiate and expand
early childhood education programs at nine sitég. fline sites represent two distinct
models of providing early childhood education sessito families: early literacy and

high school early childhood centers. The evaluaisited one site from each model.

Early Literacy ModelLocated primarily at elementary schools, thesgepts typically
serve children from the school’s attendance arba.Nevada ECE program supported
five early literacy project sites: Anderson, Bodtigline, Johnson, and Veteran’s Memo-

rial Elementary Schools.
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High School Early Childhood Center Mod&hese early childhood education projects
arelocated at high schools. The high schools bengfirbviding students in Child De-
velopment classes with a practicum to learn abary ehildhood education and Nevada
ECE benefits by receiving extra assistance in kagscoom with the children. The Ne-
vada ECE program supported four high school ednildicood education projects: Hug,
Reed, Sparks, and Wooster High Schools.

All early childhoodeducation programs in Washoe County School Disiset Scholas-
tic’s Building Language for Literacgs the primary early childhood curriculum. It isea
search-based program on how children best leareath The curriculum emphasizes oral
language, phonological awareness, letter knowleagye concepts of print. Each teacher,
then, supplements the program with many other cawialeand self-developed materi-

als.

In 2006-07, the Washoe County ECE program useé&#nly Language and Literacy
Childhood Observation Tool (ELLCG@) assess the quality of early language and &iyera

environments and instruction.

The Washoe County School District Nevada ECE progtaveloped district level activi-
ties in parenting education and staff developmemthich all ECE project sites could
participate. In terms of parenting education, disECE staff made available two parent-
ing education activities to all ECE project sites.

* The COW Adult Learning Facility (CALF) Van. The CALF Van visits each
early childhood program regularly during the ydtahouses learning materials
and books available for families to check out. Bgr2006-07, the CALF Van
offered Make-It and Take-It Workshops and threésenf parent/child literacy
workshops in both English and Spanish. TReddy to Learn SeriegRead, Do
and Viev, developed with the local PBS Station, consi$ts»oworkshops in
which parents learn to view a television prograrthwheir child, read a follow-up
book together, and then engage in an activity tageiheFamily Storyteller
Program,offered in collaboration with the University of ieda Cooperative
Extension Office, consists of six workshops whieaah parents how to read
interactively with their child. Th&loney on the Bookshelf Prograaiso offered
in collaboration with the Cooperative Extensiomsists of four workshops
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designed to help parents teach their children mommyagement skills through
the reading of children’s books and related adtisit

* Family Literacy Festivals. WCSD sponsored two Family Literacy Festivals: one
in December 2006 and a second in May 2007. Duhed-tteracy Festivals, fami-
lies and children participate in literacy activitiat learning stations.

In terms of staff development, the WCSD centralyeatildhood staff provided monthly
trainings in early childhood related topics. In 8017, training included sessions Bam-
ily Resource Centers, Born Learning, Child Abuseé @hild Neglect, Special Issues for
Infants and Toddler Teachers, Eye Care in Earlyi@tood, Literature for Early Child-
hood, Indoor Large Motor Activities, Raising Chidrin the Internet Agéges & Stages
Questionnaire, The Early Childhood Language aneéraity Classroom Observation
Toolkit (ELLCO) Review, ECERS ReviandVirtual Pre-K.

The evaluator visited Veteran’s Memorial Elementachool as representative of an Ear-
ly Literacy model and Sparks High School as repregire of high school early child-

hood center model. Each is described briefly below.

Veteran’s Memorial Elementary School Preschool Prog ram
Location. Veteran's Memorial Elementary School, Reno, Nevada

Intensity and Duration. Veteran’s Memorial Elementary School Pre-Kindergau®ro-
gram operates two half-day early childhood sessiglmmday through Thursday from
8:45to 11: 15 a.m. and 12:20 to 2:50 p.m. Childezreive 10 hours per week of early

childhood education.

Staff. A full-time teacher (certified in ECE and spe@aducation) and a full-time bilin-

gual aide, nearing completion of a Bachelor's DegneEducation, operate the program.

Number of Children. The program serves 17 children in the morninglZrathildren in

the afternoon for a child/adult ratio of approxieigt8 to 1.
Early Childhood Education Program

Curriculum. The class uses the ScholastiBlslding Language for Literacgs the pri-
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mary early childhood curriculum. It is a researesdéd program based on how children
best learn to read. The curriculum emphasizeslangluage, phonological awareness, let-
ter knowledge, and concepts of print. The teaclser ases th&®eggio Emilia Approach
which is a program developed in Reggio Emiliaylahd taught and modeled at the Uni-
versity of Nevada, Reno. The model emphasizes casgechildren’s inherent interests
and competence, working on long term projects dfesed on children’s ideas, and
documentation of the children’s ongoing learning photos, the children’s words, their

works of art, etc.

Learning Environment. This year, the class moved to a new modular dassiplaced
behind the school. The classroom contains manyilegcenters, including a language
arts and puppet center adjacent to the listeningecend computer, a combined
home/store dramatic play space, a block areagaceishelf, an art table and sensory ta-
ble, and a math/manipulative area. Bathrooms #ibthys and girls are located off the

room, in a small hallway and shared by the elenmgmtausic department.

The early childhood program uses the older childrptayground which is adjacent to

the portable, located in the front of the buildiftgloes not contain early childhood play-
ground equipment or fencing. The teacher bringdearning materials for activities. The
playground for young children is being remodeledrahe summer and should be avail-

able and appropriate for the 2007-2008 school year.

The program provides services to primarily Hispdearning English as a second lan-
guage. The aide is bilingual and uses Spanish agtish in the classroom and acts as the
“bridge” for both parents and the children at tlegibning of the year. Both teachers
celebrate and respect the two cultures in the Cldss classroom contains books, songs,

and videos in both English and Spanish.

Pedagogy.The classroom schedule allows for an extensivessddicted activity time,
small group and large group time, and outdoor tifte schedule is posted and there are
teacher-made books for the children with photossamgble drawings on both the daily
schedule and on various routines (fire drills, ooidplay, classroom rules, etc.). The

teacher read Very HungryCaterpillar using a flannel board activity wherdaten
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placed elements of the story as they were encaahterthe reading. This was part of a
unit on insects and plants. Many activities linkied story to children’s learning; a favor-
ite food graph was on display and a collectionholdecen’s still life paintings entitled

“painting Sophia’s flowers’ was on display in th& eenter.

During center time, the children worked throughtht class...some in the dramatic play
area playing store and others at the art easeleSbitdren made necklaces based on the
Very Hungry Caterpillarothers read in small groups, built floor puzzlasworked with
manipulatives. Some children worked for a longetwith wheels and ramps investigat-
ing angles and speed. Children had snack timerasfeenter based time and followed a

rebus chart to know how many banana chips and mmaigtws they were allowed.

During outside time, the staff brought out equiptreerd materials to augment the limited
playground. Some children rode tricycles. Otheldcln brought indoor activities out-

side, such as puzzles and writing.

The teachers are attentive to the children’s negmsak slowly and carefully, providing
them with new words in English. Staff used positemforcement and redirection as

guidance techniques.

Assessment and Continuous Improvement he teacher completed the Peabody Picture
Vocabulary Test and the Expressive One-Word Pidtieeabulary Test on all children

and had the parents complete the Ages and StagestiQunaire. The teacher also uses
the Pre-Kindergarten Portfolio Assessment develdpettie School District, which

tracks skill development in various areas, inclgdianguage Arts, Book Han-

dling/Concepts of Print, Math, Social/Emotional E®pment, and Personal Data.

The teacher maintains a portfolio for each chilat tontains work samples, art samples,
photos, etc. The teacher shares these portfolitsparents at end-of-year conferences.
This program serves children on IEPs who are hgamipaired and have hearing aids,
receiving services from a School District speedrdhist twice a week. The teacher has
her degree in both Early Childhood Education andyE2hildhood Special Education so

she is well trained to work with both groups ofidren.
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Parenting Program. The parents are required to sign an Adult PartimpaContract
where they agree to attend workshops conducteddsALF Van and by the classroom
teachers. Most parents attended the four-sessiomly Storyteller Progranand the four
workshops put on by the teach€tassroom Orientation Workshop, Music and Literacy
Workshop, Homework Activities Worksharm theVirtual Pre-K Curriculum Some par-

ents volunteered in the classroom and other papeefsared snacks for the children.

The program sends home weekly Activity HomeworkikBaghich includes journals, and
specific activities for parents to complete witkitichild. On the day of the visit, the
children took home an activity asking them to cuit letters in print and put them in a
paper bag to return to school. The teacher keepsigoing record of PACT time and

reading time by each family.

The teacher holds parent/teacher conferences timigeg the year to report on progress

and encourage parents to be actively involvedeir tthild’s learning.

Sparks High School “Little Railroaders” Preschool P rogram
Location. Sparks High School,ittle Railroaders PreschopBSparks, Nevada.

Intensity and Duration. Sparks High School operates two half-day pre-kigaeen
classes, Monday through Thursday from 8:30 to 14:6@ and from 12:30 to 3:00 p.m.

Children receive 10 hours per week of early chitwtheducation.

Staff. A full-time teacher and full-time aide operate gregram. In the morning pro-
gram, a Washoe County ECE special education teactteher aide assist with four spe-
cial education students, each alternating evergrathy. In addition, the teacher allows
three students taking Child Development | anddbsks at the high school to assist in the

early childhood program. On the day of the visite digh school student was present.

Number of Children. The program serves 18 children per session forld/atlult ratio
of 9 to 1 in the morning and 6 to | in the afternpib is lower when the Child Develop-

ment high school students are present.
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Early Childhood Education Program

Curriculum. The Pre-Kindergarten program ussholastic’s Building Language for
Literacyas the primary early childhood curriculum. It isegearch-based program on
how children best learn to read. The curriculum leaszes oral language, phonological
awareness, letter knowledge, and concepts of grivd.teacher supplemerntanguage
for Literacywith theHoughton Mifflin Pre-K Programwhich includes thematic kits and

materials, and with many self-developed materi@mfher many years of teaching.

The program serves many children learning Engpsimarily Hispanic children as well
as some children from other cultures. The teacideria Hispanic and frequently speaks
Spanish in the class, assisting those childrennaal translation, and with the many
parents who speak Spanish only. The teacher isitepBpanish and, was practicing it
with the children throughout the day of the viSihe classroom contains many materials
reflecting diverse cultures. Staff send all commeations home to the families in English
or Spanish, as needed. On the day of the visitiiteof study was “Mexico”. The
teacher brought in artifacts from Mexico (sombreh@ss, sandals, etc.) for the children

to explore.

Learning Environment. The classroom is located at the end of a wingp@ftigh school
with its own separate entrance for the pre-kindeegafamilies. Bathrooms are located

across the hall. The program purchased new plaggrequipment, adjacent to the new
Sparks Community Learning Center, which includé@slging equipment and a slide, an
outdoor art easel, and a balance beam. The teadtsroutdoor classroom equipment,

such as water tables, balls, frisbees, jump rdpda,hoops, etc, for activities.

The large classroom contains 11 well-equipped Iegreenters (science, blocks, dra-
matic play, math/manipulatives, art, writing, laage arts, listening, woodworking, mu-
sic, and computer centers). The classroom incladeft area housing a library, puppets,

a doll house, and an enclosed housekeeping area.

Pedagogy.The teacher uses a theme-based approach, workitapias for a week or

longer. On the day of the visit, the theme was MexiDuring group time the teacher in-
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troduced items from Mexico (brought in by one o tthildren), talked about Mexico on
the map, and readairs and Pelitoswvith the children talking about hair color andttee,

relating the book to individual children’s hair letynd color.

The classroom schedule allows for a balance bettessmer-directed and child-choice
activities. On the day of the visit, during childi® choice time, children were busy with
their painting (exploring color mixing), working thi play dough, exploring the Mexican
artifacts, and writing on white boards. They mofresn area to area taking their name-
tags with them and sticking them on the backs eif tthairs. All staff engage the chil-
dren in their “play” in the different learning cen$, use positive language and redirection

if needed, and are effective role models for thglsichool students.

The morning program serves children with specialdse An ECE special education
teacher or aide assist in the classroom everydayether, the two teachers plan devel-
opmentally appropriate activities for these chitgnelated to the class theme, that sup-
port the children’s IEP goals. A speech therapmtke in the classroom, as needed,

assisting the children with speech and languagdsiee

Assessment and Continuous Improvemenihe teacher administered the Peabody Pic-
ture Vocabulary Test and the Expressive One-WottlR# Vocabulary Test, and the
Ages and Stages Questionnaire to the childrereabélginning and end of the year. She
also conducts ongoing assessments of each child tie¢ Pre-Kindergarten Portfolio As-
sessment developed by the WCSD ECE Office. Aetiteof the school year, the teach-
ers gives the portfolios, which includes work saespbf art, writing, etc., to the

children’s next year kindergarten teachers.

In addition to the portfolio assessment to tradkdghrogress, program staff developed an
individual notebook for each child with work sanmgléomework sheets, photos, etc.,

which staff present to parents at the end of tlae.ye

Parenting Program. Staff encourage parents to read with their childgrehome and
have established a classroom library for parenthézkout books and learning games.

Parents are asked to keep monthly reading log$aanities receive a children’s book
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when they return the log at the end of the month.

Parents are required to attend monthly workshope \ariety of programs, such Bam-
ily Storyteller, Read, View and Do, Nevada VirtBa¢-K, or Money on the Bookshelf,

which promote parent and child together time (PA&divities.

Staff sends home weekly “homework” for the childeerd their parents, using tlm

Track for KindergarteProgramandSTARbooklets(Sitting Together and Reading).

White Pine County School District
Location. McGill Elementary School, McGill, Nevada.

Intensity and Duration. White Pine County School District operates a haly-darly
childhood program, Monday through Friday from 8t6@.1:00 p.m. Children receive 15

hours per week of early childhood education.

Staff. Program staff include a three-quarter-time teaahera three-quarter-time aide
who operate the early childhood program as wedl tsee-quarter-time Parent Outreach

Coordinator who works with parents and families, iswalso in the classroom most days.

Number of Children. The program serves 20 children with two adultsafchild/adult
ratio of 10 to 1. When either the Parent Outreasbr@inator or a parent volunteer is pre-

sent, which is about half the time, the ratioi® 1.
Early Childhood Education Program

Curriculum. The White Pine County Pre-Kindergarten program tise€ore Knowl-
edge Program-Preschoak the primary early childhood education curriouland sup-
plements it with th€alifornia Early Literacy LearnindCELL) Program Both programs
are research-based programs, which are also usibe loyher grades in McGill Elemen-
tary School. The early childhood education teatihked the Core Knowledge Program

with the Nevada PreK Standards to ensure that anogictivities support state standards.

TheCore Knowledgérogramis based on research in cognitive psychologyshpports

the premise that children must learn a grade-bglegcmre of common material to ensure

80



Nevada Early Childhood Education Evaluation Rep2a06-07

a sound preschool and elementary school educatiather words, the curriculum fo-
cuses on a set of fundamental competencies andisp@owledge appropriate for the
age group. The competency areas include Movemeat,L@nguage, Autonomy/ Social
Skills, Nursery Rhymes, Fingerplays and Songs,yBtmk Reading and Storytelling,
Emerging Literacy Skills in Reading and Writingdadathematical Reasoning to name a
few. TheCELL Programincludes a basic framework for daily literacy wsities that in-
cludes oral language activities, phonological skileading aloud, shared reading, guided

reading, independent reading, interactive writengg independent writing.

Learning Environment. The White Pine County Pre-Kindergarten prograimoigsed in
two large, connecting classrooms. One classroamsad primarily for large group activi-
ties, such as circle time at the beginning of tag dtory book time at the end of the day,
as well as free play time before the program befginthe day. The second classroom
contains the various learning centers, includifigrary and listening area, a writing area,
blocks, dramatic play, math, art area, science, geta, etc. The teacher ensures that all
the centers contain materials that support statedards and will rotate the centers de-

pending on the theme being presented.

The early childhood education teacher expandssidmming environment beyond the
classroom by using the local town environment fgregiences, going on several field
trips during the year. This year, the class magld frips to the hospital, a dentist’s office,
the sheriff’s office, fire station, Railroad Musewand train station, a machinery shop, and
the Future Farmer’s Fair. All the field trips be@wurricula for class-made stories, writ-

ing and art activities, wood and box constructi@rg] other projects.

The program uses two adjacent playground areancedl-in smaller playground area
developed exclusively for the Pre-K program, whiommunity volunteers constructed.
It contains a tricycle trail and a central graveaawith animal climbers and a beam
walker. The lower, main playground used by the o#iementary children has swings
and a multi-use climber with slides, forts, etod?am staff hope to expend pre-k play-
ground area next year to include a sandbox. Cliulelfacilities are directly across the

school hall from one of the classrooms.
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Pedagogy.The classroom focuses on literacy and cognitivevitiess, offering the chil-
dren many opportunities for hands-on exploratioth @erbal interactionOn the day of

the visit,the teacher opened the first Circle Time with tbva songAnimal Action

with the children acting out various animal moveiseiihey then sang about the days of
the week, and heard a weather report from oneeottiidren. The children also added to

their weather graph on numbers of sunny days, gldagls, rainy days, and snowy days.

Afterwards, the children went outside to their gieund where they rode tricycles
around the trail, played in the sandbox, and itechwith staff in play. The children then
returned to the classroom where they had snack tleaning up their tables when they

were done.

Children had a 30 minute center-time where theypshavhich of the many centers they
wanted to play at. Three children went to the anter where they painted with water
colors, two boys went to block center and maders¢ticks and moving equipment
with blocks, two other children wrote stories & tieracy center, and three children
caught play fish at the science center with fishpotes. After center time, children re-
turned to the for large group activity classroonevehthe teacher read a story, asking

children questions about the book as she read.

Staff are very positive and allow the children éttle their own problems, using the Sec-

ond Step program, which is also used school wide.

Assessment and Continuous Improvemenihe McGill Pre-K Project Coordinator ad-
ministers the Peabody Picture Vocabulary Test hadEkpressive One-Word Picture
Vocabulary Test at the beginning and end of thealcyear. Staff also complete the
Brigance Developmental Inventory for all childr&taff use this initial information to

develop an Individualized Learning Plan for eacitdch

The teachers develop portfolios on all the childigmey contain work samples, artwork,
and assessment data, which are given to the patethts end of the year. Program staff
use a variety of checklists to record student msgr The teacher also provides parents

with children report cards, based on state stasgauchrterly.
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The program serves special needs children, whaoveeeeditional services from the
School District’'s special education teacher aneéspeherapist twice a week within the
classroom. Occasionally, other children with spawgds, such as from kindergarten, are
placed in the early childhood education classroospiecific activities from which these

children can benefit.

Parenting Program. The Parent Outreach Coordinator works directly viathilies to
implement the parenting program. The parents sigorae/School Involvement

Compact in which the parents agree to volunte#nerclassroom one day a month and
participate in at least one family literacy niglet year. They also agree to a monthly visit
to monitor their goals. She makes home visits withividual families or meets with

them in the classroom once a month to review theats for themselves and their child.
The Coordinator collects data on parent involvemACT time, and time parents spent

reading with their children.

The Parent Outreach Coordinator also holds a mpfEalmily Hour” where she
discusses parenting topics from the Love and LBgigram, models the reading of a
book for families, conducts a follow-up activityydaprovides a snack related to the book.
The Parent Coordinator also sends out homework &xacgs a month with activities for

the parent and child to do together.
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Chapter VIII. Participant Outcomes

This chapter provides a summary of the effectivernédNevada ECE projects on the ear-
ly childhood education and parenting outcome irntdica Theoutcome indicators were
developed in June 2001 by the Nevada Even Staev@tle Family Literacy Initiative.
The Nevada Department of Education played an imporble in this process since the
outcome indicators had to be used to evaluate d&tlevded Even Start projects in Ne-

vada, which NDE administers.

The Nevada Even Start Statewide Family Literactydtive developed 14 outcome indi-
cators: four in early childhood education, six duk literacy, and four in parenting. After
reviewing the Even Start outcome indicators, thedda ECE Evaluation Design Team
selected four outcome indicators from Even Stamsigtent with Nevada ECE goals to
evaluate the program: one indicator in early

) ) ) . Table 14.The Number of Outcome Indicators
childhood education and three in parenting.  met by the Nevada ECE Program

The 2006-07 results show that Nevada ECE e A ) ves | No
children and adults made positive gains and A. Early Childhood (1) 1 0
achieved the expected level of performance ¢ | 5 Parenting (3) 3 0

all four outcome indicators.

To establish the expected performance levels firticators, SB 525 directs the De-
partment to review and “increase the expected pedace rates on a yearly basis, based
upon the performance results of the participari?sifing 2006-07, the Department estab-
lished a Task Force to review the expected perfooméevels of the four outcome indi-
cators. After reviewing the data from previous ge#lne Task Force recommended that
the expected performance level for two outcomecatmirs be increased. The first out-
come indicator is thpercent of children who show improvement in augitmmprehen-
sion and expressive communication. The originaldaad for this indicator was 70
percent. The Task Force recommended the standarideel to “75 percent” in 2006-07
based on data from 2003-04 through 2005-06. Thenskegutcome indicator is thper-

cent of first-year adults who increase the amofitinee that they spend reading to or

with their children. The original standard for timslicator was 30 percent and it was
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raised to 50 percent in 2005-06. The 2006-07 Taskd~recommended the standard be
raised again to “60 percent” in 2006-07 based da fitam 2003-04 through 2005-06.

(See Appendix E for a discussion of how the pertoroe levels were established.)

Outcome Indicators

A. Early Childhood Education .

Table 15.Performance oi&arly Childhood Outcome
Outcome I ndicator 1. Seventy-five per-  Indicators
cent (75%) of Early Childhood Educatiol
children with a minimum of four months | Outcome Indicator Expected | Actual
of pgrticipation will sh_ow improvemen_t ir 4 Auditory 7506 79.9%
auditory comprehension and expressive| comprehension
communication— (PPVT)

= as measured by a standard score in-| 2. Expressive 75% 89.2%
crease on the Preschool Language | Comprehension
Scale-4 (PLS-4) for children up to (EOWPVT)
three years old.

= as measured by a standard score increase on thedeélgaPicture Vocabulary Test-
lIl and the Expressive One-Word Picture Vocabulgegt-2000 Edition for children
from three to five years old.

Preschool Language Scale-4 (PLS-4). Two children were less than three years old when
they enrolled in the Nevada ECE program. One ofwleechildren did not have the Eng-
lish skills at the time of enroliment to take thHeSP4 in English and was not administered
the test during the school year. Thus, data arigaém@ on one child. The results show the
child made a standard score gain on both the ayditonprehension and the expressive
communication subtests on the PLS-4, meeting thbeard performance level for this
measure. Because data are available on only odergiuhe result is not presented in Ta-
ble 15.

Peabody Picture Vocabulary Test-111 (PPVT). The PPVT is an individually administered
norm-referenced test that measures receptive vargiunderstanding/interpreting what

is heard) and gives a quick estimate of the childibal and other literacy-related skills.

The PPVT is appropriate for children between twd 28 years old. Nevada ECE pro-
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grams administered the Peabody Picture Vocabulesy td children beginning at three

years-old.

It can be administered in English or Spanish depegnain the individual childAll ten
Nevada ECE projects elected to administer thandshglish only since school readiness,
which includes learning the English language, g@al for the program. In the 10 Nevada
ECE projects, project staff waited to test childwaro could not be tested in English at
enrollment into the program because of limited @Emglish skills until he/she had sulffi-
cient English skillsProjects reported that 390 of the 1,071 childré&hd8rcent) did not
have sufficient English language skills to compléie PPVT in English when the chil-
dren first enrolled in Nevada ECE. In addition, mather children who could complete

the assessment were still learning the Englishuage.

The PPVT data are expressed in standard score BRYST scores have a standard score
mean of 100 and a standard deviation of 15. Tteene i‘maturation effect” for the

PPVT. Therefore, our expectation is that the PPMihdard scores should not change in
the absence of a “treatment.” Thas, increase in the standard score on the PPVTglurin
the time a child is participating in Nevada ECHaiksen as an indication that Nevada ECE

is helping increase the child’s receptive vocalular

Nevada ECE projects served 1,071 children agebétigo take the PPVT. Out of these
1,071 children, 984 children were in the prograreast four months in 2006-07. Out of
these 984 children, 717 children had at least floomths between the administration of
their pretest and posttest and were included sahalysis. In terms of the expected level
of performance on thePVT, 573 of the 717 children (79.9 percent) mad@adard

score gairil above the expected performance level of 75 peethis measure. Thus,

Nevada ECE projects met the expected level of pmdace for this measure.

The evaluation calculated the mean gain scoree@®PVT to help interpret the impact
of Nevada ECE on children’s receptive vocabulaghl& 16 shows that the 717 children
made a mean gain of 8.7 standard score pointsecoRRWT. The results suggest that Ne-

vada ECE projects had a positive effect on thepteee vocabulary of program children.
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Table 16.Peabody Picture Vocabulary Test Mean Scores, n=717

Pretest Mean Posttest Mean Mean Gain

85.8 94.5 8.7

The gains of Nevada ECE children on the PPVT wemepared to the gains of children
reported in the national evaluation of Even StHne national study calculated monthly
standard score gains for children who were adnarestthe PPVT. Children in the na-

tional sample made a monthly gain of 0.94 standeode points.

Nevada ECE children were in the program (betweerptbtest and posttest) an average
of 6.2 months. Based on the gains of Nevada cmldeported above, Nevada ECE chil-
dren made an average monthly gain of 1.40 starstame points on the PPVT. In other
words, Nevada ECE children made monthly gainseéeptve vocabulary more than 50
percent larger as the monthly gains reported fad@n in the national Even Start

evaluation.

The results, however, must be interpreted withioauliecause of the large numbers of
children learning English in the program. As mem¢id previously, projects could not
administer the PPVT in English when the child eleinto the program initially for 390
of the 1,071 children (36 percent). These childiiemply did not have sufficient English
language skills to take the test. In these insgndevada ECE staff would wait to ad-
minister the early childhood assessment until ¢aetier determined the child had suffi-

cient language skills.

In addition to the children who simply did not hasdficient English language skills to
take the test at enroliment, many other childrey heve had enough English language
skills to take the test, but they were still leagthe English language. As a result, the
large gains on the PPVT are probably due to thewanpf the early childhood program

on the children’s developmental skills as well ashelping many children learn English.

In an attempt to learn the effect of Nevada ECHlifferent groups of children, the PPVT

results were divided into three different grougsldren learning English as a second
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language who did not have sufficient English lamguskills to take the PPVT at
enroliment:’ children who had the English skills to take thet & enrollment but were
still learning English as a second langu&tand children who were English speaking

and not learning English as a second langtiage.

Table 17 shows the pretest and posttest meankddhtee groups on the PPVT and the
percent of children that made a standard score §amresults show that children in the
three groups had different pretest means, as eeghethe children learning English as a
second language and unable to take the PPVT dtraerd had the lowest pretest mean,
followed by children learning English as a secantjlage and able to take the PPVT at

enrollment, and the English speaking children.

The results also show that two groups (childremieg English as a second language
and able to take the PPVT at enrollment and Englisaking children) made the largest
mean standard score gains and had the largesnpefaehildren making a standard score
gain. Children learning English as a second langwel unable to take the PPVT at en-
rollment had the smallest mean standard scoreagalrihe smallest percent of students

making a standard score gain.

Table 17.Peabody Picture Vocabulary Test Mean Scores anusGaF717

Group (n) Pretest Posttest Mean Percent Who
Mean Mean Gain Made Gain

No English Skills at Enroll- 70.6 78.3 7.7 75.6%

ment (176)

Some English Skills at En- 82.3 91.3 9.0 80.1%

roliment (156)

English Speaking (385) 94.3 103.2 8.9 81.8%

17 Project staff categorized these children as legriimglish as a second language when they enrailed i
the program and determined that these childremdiichave sufficient English skills to obtain a dagicore
on the early childhood assessment for their agal Etvenroliment.

18 Project staff categorized these children as legriinglish as a second language when they enrolled

the program and determined that these childrershé#itient English skills to obtain a valid scone the
early childhood assessment for their age levehatdlknent.

19 Project staff identified children as English spagkf not learning English as a second language.
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Even though there are slight differences amongtie® groups, the results suggest that
all children benefited from the developmental atigg in early childhood education pro-

gram, regardless of English language skills.

Expressive One-Word Picture Vocabulary Test (EOWPWe EOWPVT is a standard-
ized, norm-referenced test designed to assesslasdinal’s English speaking vocabulary
by asking the childo name objects, actions, and concepts depinteéldistrations. The
age-range for the test is 2 years 0 months to a&yEL months. Like the PPVT, Nevada
ECE projects administered the EOWPVT to childregitmang at three years-old. The
test contains 170 test items that begin relatiealyy and become progressively more dif-
ficult. The starting point istaggered based on the child’s age so that typifealter than
50 items are given to any one child. The EOWPWWidely used in early childhood and

family literacy programs for evaluating progress.

As mentioned previouslyrojects reported that 390 of the 1,071 childrehg8rcent) did
not have sufficient English language skills to ctetgpthe PPVT in English when the
children first enrolled in Nevada ECE. In additiomany other children may have had
enough English language skills to take the tedtthmy were still learning English as a

second language.

The EOWPVT data are expressed in standard scoie &@WPVT scores have a stan-
dard score mean of 100 and a standard deviati@b.dfike the PPVT, our expectation is

that the EOWPVT standard scores should not chantieeiabsence of a “treatment.”

As mentioned previously, Nevada ECE projects sefv@dl children age-eligible to take
the EOWPVT. Out of these 1,071 children, 984 cleitdwere in the program at least four
months in 2006-07. Out of these 984 children, @@ikicen had at least four months be-
tween the administration of their pretest and jessthind were included in this analy#ms.
terms of the expected level of performance orB®&VPVT, 593 of the 665 childréh

2 The sample size of students who had pretest asttiegbscores on the EOWPVT (n=665) is less than th
sample size of students who had pretest and pbstieses on the PPVT (n=717) because it is mofe dif
cult for English Language Learners to obtain asd@othe valid range on a test that measures esipees
communication (EOWPVT) than receptive vocabulafy\(F) in English. In other words, it is harder to
speak a new language than understand a new langimegespoken to.
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(89.2 percent) made a standard score gain on thNeEMO[] above the expected per-
formance level of 75 percent on this measure fertlitcome indicator.

As with the PPVT, the mean gain scores of the é6i8ren on the EOWPVT were calcu-
lated to help interpret the impact of Nevada ECElnifdren as shown in Table 18.

Table 18.Expressive One-Word Picture Vocabulary Test Mezorés, n = 665

Pretest Mean Posttest Mean Mean Gain

82.6 95.1 125

Children made a mean gain of 12.5 standard sconéspdhe EOWPVT was not used in
the national evaluation of Even Start, so no naficomparisons are possible. Instead, an
“effect size,” which researchers sometimes usestionate the “value” of the gain, was
calculated! In this case, the effect size was medium—a stahdeviation of 0.70 as
compared to the effect of other social programss Treans that if Nevada ECE children
were “typical” children at the time of the pretdsalf of the population they were drawn
from would have scored above the Nevada ECE prstesé and half would have scored
below. However, by the posttest, only about 24 @arof the same population they were
chosen from would have scored above the Nevadadb@dren. Thus, the Nevada ECE

program had a positive effect in improving the Estgkkills of children in the program.

The results, however, must be interpreted withioauiecause of the large numbers of
children learning English in the program. As menéid previously, projects could not
administer the EOWPVT in English when the childadied into the program for 390 of
the 1,071 children (36 percent) age-eligible teettie test. These children simply did not

have sufficient English language skills to taketdst. In these instances, Nevada ECE

%1 Effect size is a type of standard score. It is tbby dividing the difference between experimental a
control group means divided by the standard denatif the control group. In this instance, it isiid by
dividing the difference between the pretest andtpssmeans by the standard deviation of the grdtes
would then represent, in standard score termssuperiority of the average person in the treatedigr
over the untreated group. To help interpret thenimgpof effect sizes: 1.0 is considered large,aBsid-
ered medium, and .2 considered small.
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staff would wait to administer the early childhcagsessment until the teacher deter-

mined the child had sufficient language skills.

In addition to those children who simply did novleaufficient English language skills to
take the test at enroliment, many other childrey heve had enough English skills to
take the test, but they were still learning Engsha second language. As a result, the
large gains on the EOWPVT are probably due tortiygact of the early childhood pro-
gram on the children’s developmental skills as w&slbn helping many children learn the

English language.

In an attempt to learn the effect of Nevada ECHlifferent groups of children, the
EOWPVT results were divided into three differemdups: children learning the English
language who did not have the English languagésskiltake the EOWPVT at
enrollment, children who had the English skillsdke the test at enroliment but were still
learning the English language, and children witlglEsh skills and not learning English

as a second language.

Table 19 shows the pretest and posttest meankddhtee groups on the EOWPVT and
the percent of children that made a standard sgaire The results show that children in
the three groups had different pretest means, @aceed. The children learning English

as a second language and unable to take the EOVdP&firollment had the lowest pre-

test mean, followed by children learning Englislaasecond language and able to take

the EOWPVT at enroliment, and the English speakmtgiren.

The results also show, in general, children witheieEnglish skills made slightly larger
gains on the EOWPVT than children with better Estgbkills. That is, children in the
two groups learning the English language had a&tjigarger mean gain and a slightly
larger percent of children who made a standardesgain than children in the English

speaking group, not learning English as a secamglizge.
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Group (n) Pretest Posttest Mean Percent
Mean Mean Gain Gain

No English Skills at Enroll- 65.8 79.1 13.3 89.2

ment (130)

Some English Skills at En- 74.8 87.8 13.0 92.9

roliment (155)

English Speaking (380) 91.6 103.5 11.9 87.6

However, when examining the results from the PPNd the EOWPVT, there are only
slight differences between the gains of the threems of children. All children, regard-
less of English language proficiency, benefitedssattially from the activities in early
childhood education program whether the activitegacted the children’s developmen-

tal skills or English language skills or both.

Nevada ECE children in Nevada met the expecte@peence level for this outcome in-

dicator for early childhood education.

92



Nevada Early Childhood Education Evaluation Rep2a06-07

B. Parenting
Outcome I ndicator 1. Ninety percent Table 20.Performance on Parenting Outcome Indicators
(90%) of all participating adults enrolled out I IS
. . . utcome Inaicator Xpecte ctua
in Early Childhood Education for at least 2
four months will meet at least one goal re-| 1. Individual Parenting Goals 90% 98.7%
lated to parenting skills (e.g., developmen| 5 Time with Children 60% | 90.7%
tal appropriateness, positive discipline, _ _ _

. . . . 3. Reading With Children 60% 85.4%
teaching and learning, care-giving envi-

ronment) within the reporting year.

Individual Parenting GoalOf the 1,070 Nevada ECE adults, 979 adults werelledrin
ECE projects for at least four months. Of the 9ddlig, 966 adults (98.7 percent) met at
least one parenting goal. Nevada ECE projects Imee¢xpected performance level of 90

percent for this indicator.

The evaluation also determined the number of adlits met at least one parenting goal,
regardless if they met the criteria of being in pihegram for four months. Overall, the
1,068 adults (that established goals) set a t6t3/660 goals, making 3,077 of them (84.1

percent).

Outcome I ndicator 2. Sixty percent (60%) of first-year Early Childhoodugation par-
ents will increase the amount of time they spenk thieir children daily within a report-
ing year.

Time With ChildrenNevada ECE staff asked parents to estimate thdauai hours

they spent with their child each day when they keddn the program and again at the
end of the evaluation period. Increasthg amount of time parents spend with their chil-
dren is an important goal in parenting educati@eRt and child together (PACT) time
provides an opportunity fqgrarents to become increasingly involved in theildcan’s
education, to increase th@arenting skills, and to ultimately play a more ortant role

in their child’s learning.

Of the 1,073 children enrolled in Nevada ECE prigje49 children were first-year par-
ticipants. A total of 867 of these children werdNievada ECE at least four months. Pre-
test and posttest data are available for 860 o8@7echildren. Of the 860 parents, 780

(90.7 percent) reported spending more time witlr ttfeldren at the time of the posttest
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or when they exited the prograf parents (2.2 percent) reported spending the same
amount of time, and 61 (7.1 percent) reported spgrdss time with their children.

Thus, Nevada ECE projects met the expected perfarenkevel of 60 percent.

Outcome I ndicator 3. Sixty percent (60%) of first-year Early Childhoodugation par-
ents will increase the amount of time they speadirgy with their children within a re-
porting year.

Reading With ChildrerAn even more specific Nevada ECE goal is to in@dhs
amount of time adults spend reading to or withrtbkildren. Reading together has many
benefits. It provides parents with an opporturgtypecome more involved in their child’s

education and increases the child’'s readinesscfardd.

Nevada ECE staff asked parents to estimate the euailminutes each wedkey spent
reading with or to their children when they enrdlia the program and again at the end
of the program year. As mentioned previously, tiveeee 867 first-year children enrolled
in Nevada ECE projects who were in the prograneasdt four months. Pretest and post-
test data were available for 859 of the 867 chiid@f the 859 children, 734 (85.5 per-
cent) of their parents reported spending more teaeling with them at the end of the
evaluation than when they began the program, 3&np=(9.2 percent) reported spending
the same amount of time reading with their childeerd 89 parents (10.3 percent) re-
ported a decrease in the amount of time. Nevada [itGjEcts exceeded the expected per-

formance level of 60 percent for this outcome iathc.

Although the outcome indicator is for first-yeargats, | think it is important to note the
amount of time that parents of all children regp#nd reading with their children. Pre-

test and posttest data were available on 974 emildnrolled in the program at least four
months. Table 21 shows that ECE parents spentemage of 62 more minutes per week

reading to or with their child (a gain of 128 pereat the end of the evaluation period.

Table 21.Parent and Child Reading Time in Minutes, n=974

Pretest Mean Posttest Mean Mean Gain

48.2 110.1 61.9
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Chapter IX. Testimonials

The impact of social and educational programs fisesones difficult to measure because
of the imprecise assessment instruments in theses.arhis is especially true for early
childhood assessments. In order to provide a naretete picture of the impact of Ne-
vada ECE on families, we asked two projects tcecolhnd submit testimonials from
their participating familie$?> We asked that, if possible, the participating auduite the
testimonial. Project staff were to help only if essary, such as with translation. While
anecdotal, testimonials can be a powerful mediugotvey the impact of a program on
the lives of participants, which is sometimes nudssg standardized assessment instru-

ments.

%2 The names of the participating family members Hzeen changed for confidentiality.
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Sandy—~Participating Adult
Sandy is a 26 year-old Caucasian single parentavighson in the program. Her son is
four years old and attends the Washoe County Sdbistict (WCSD) Early Childhood

Education program.

Sandy enrolled in the Early Childhood Education Ex@rogram to better prepare her
son for school. Sandy attended 12 hours of pamgetilucation as part of the ECE Pro-

gram and her son attended over 310 hours of elityhood education.

Letter:

We just had our last day at Huggable's Pre-K &dlig wanted to let you as the
director know that we think that this program hasd®a a tremendous impact on
my son, and the others in their class. | can't refiner having a teacher as great
as Mrs. Barclay & Ms. Sloan! They are the besedlly wish that they could
come & teach my son's Kindergarten class!

Huggable's Pre-K made a great 1st impression obskto our 4 & 5 yr old stu-
dents! My son can't wait to go to school. He wassset after we left & | told
him to tell the school goodbye. He loves goingreR.

Not only did your program provide us parents whhb safe & secure feeling of
the teachers chosen for this program, but it gaweahildren a head start in the
school system in making friends, listening, havewes at school & at home,
and having a great learning experience.

| did nominate these two ladies for Excellencediuéation from News 4, but I'm
guessing that they don't think that Pre-K countghey can't do 2 teachers at one
time! But they do deserve special honor for teaglsinch a young class!

| want you to know that it wasn't taken lightly thnge were allowed to use your
program, teachers, facility, and finances to pre@vaur children a wonderful ex-
perience! We thank the WCSD for thinking of thengothildren & providing us
with this program! If we ever become rich we withke sure to repay the SD for
this! | hope that the Pre-K lasts forever & thatmyaother children benefit from
it, as | know at least 19 students(in our classl) wi

Thanks again,

Sandy
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Karen—Participating Adult

Karen is a 39 year-old Caucasian, married moth€rabfin who attends the Clark
County School District Early Childhood EducatiorCE) program at the Creative Kids

Learning Center. Calvin is four years old.

Karen enrolled in the Early Childhood Educationgrean to improve Calvin’'s chances
for future success. Karen attended nine hours r@npiag education as part of the ECE

Program and Calvin attended over 310 hours of eailghood education.

Letter.

| would just like to let you know how happy we arth out son’s experience with
Early Childhood at Creative Kids Learning Centerskdarris in Henderson. Ms.
Mary, Ms. Annie, Ms. Tracy,, Ms. Gloria, and Msada have all been wonderful.
Our son Calvin needed speech therapy and my husinachdlare amazed at how
far he has come. A year and a half ago, you coaldlly understand a word he
said. Today, you would never know he ever needsdahelp with his lan-
guage.

Calvin has also learned more than | expected hitedaon from a preschool pro-
gram. We have two older children who both wentriegpe preschools who did
not learn as much from them as Calvin has fromMey and her great staff.
They have been nurturing and very concerned abisytrogress. | will admit |
was very apprehensive when | realized that my soinahneed and would have an
“IEP.” I was worried about his future education the school district system.
However, | feel he has made major progress andasly for Kindergarten. We
appreciate the effort and the money spent in ohaligfor the staff, bus, books,
snacks, and art projects. Calvin has wanted fohimaj.

Again, we just wanted to thank you for all we heaaeived and tell you how
wonderful we think Ms. Mary S. and her staff haserb

Sincerely,

Karen
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Chapter X. Conclusions and Recommendations

The 2006-07 school year is the sixth year of theada Early Childhood Education Pro-
gram. This evaluation report presents data ongyaaint characteristics (e.g., age, ethnic-
ity, family structure), project operations (e.dafBng, intensity of services offered),
ratings of the services provided by Nevada ECEegatejbased on program delivery indi-

cators of effective early childhood programs, aathadn child and adult outcomes.

The two overall conclusions about the 2006-07 NevaGE program are: Nevada ECE
projects have improved the quality of their ealydhood programs since 2001-02 when
the Nevada ECE program began and Nevada ECE mdjact positively impacted pro-
gram participants in early childhood developmernt parenting skills. Other conclusions
and key statements about the Nevada ECE progrdodeie-

[ Nevada ECE projects have implemented higher queditly childhood programs
from 2001-02 to 2006-07 based on increases invbeage ratings of all 17 pro-
gram delivery indicators of effective early childitbprograms. While the overall
quality of the early childhood education prograntsrbt increase from 2005-06 to

2006-07, the projects scored relatively high orsab-indicators—ranging from an
average of 4.2 to 5.0 on a five point scale, prioygdittle room for improvement.

L3 All Nevada ECE projects are helping to improve #dydarenting skills and chil-
dren’s language development and school readindts dlevada ECE projects
showed gains on all child and adult measures acéegbed the expected perform-
ance levels on all four statewide outcome indicatmed for family literacy pro-
grams

L A growing number of children are not included ie tmalysis of the early child-
hood education outcome indicator because they tbawe the English language
skills to take the English language assessmemtraliment. In these cases, project
staff waited to test these children until they katficient English skills. As a result,
some children did not have the required four mob#tsieen the pretest and post-
test dates to be included in the analysis.

[ Nevada ECE children, including children learning English language, are more

likely to succeed in kindergarten because of tpaiticipation in the program.
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Projects recruited many families who were in neadl @uld benefit from the
Nevada ECE program. Many families had multiple eroic and social
disadvantages (e.g., limited educational experidiméed skills in English). At
enrollment, most Nevada ECE children started beleir peers on a measure of
school readiness.

For many families, Nevada ECE was the only strgctwpportunity to better pre-
pare their children for school. Most children frddevada ECE families did not
participate in any preschool or toddler progranobefNevada ECE and many Ne-
vada ECE children did not participate in any ottv@gram while in Nevada ECE.

The vast majority of children would have stayeti@ne with their parents, grand-
parents, siblings, or other family member for alpart of the time if they did not
participate in Nevada ECE.

The majority of early childhood education teach8& percent) meet new state re-
quirements for teaching pre-kindergarten childiiére teachers who do not meet
the criteria of the new state requirements weteeefgrandfathered in” due to their
previous experience and employment in existingyednlldhood programs (six
teachers) or were long term teacher substitutésahers). Of the qualified teach-
ers, almost all (94 percent) have an early childheducation certificate or en-
dorsement.

The average cost for providing the Nevada Earlydbloiod Education Program in
2006-07 was $3,322 per child. This per child costarestimates the total per child
cost for providing an early childhood educationgseon to children since the calcu-
lation does not include the monies from all theding streams that support Nevada
ECE project sites.

Projects offered services in early childhood edocatf sufficient intensity and du-
ration, which if attended regularly, would positivenpact Nevada ECE children.

Most children attended services in early childheddcation at a level which could
show positive benefits of the services they reakive

Most parents attended Nevada ECE parenting eduacsgiwices regularly enough
to benefit.

Projects retained 85 percent of families enrolletlevada ECE during 2006-07
until the end of the school year, about the santeea84 percent who completed
the program in 2005-06.

Although Nevada ECE projects have established searig childhood education pro-

grams, Nevada ECE projects can still improve theices they provide to families. Be-

low are five recommendations for improvement.
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. Continue to adopt, implement, and provide trairtmgtaff in high-quality, re-

search-based early childhood programs and pracficam all staff in Nevada Pre-
Kindergarten Content Standards.

Examine the project’s ratings on the 17 progranvdg} indicators of effective
early childhood education programs and developraragmprovement plans for
indicators that received a rating of “3” or “4.”

Monitor children’s attendance in the early childdamucation program and de-
velop policies to replace those children who argblmto attend frequently with
children who are more likely to attend.

Whenever possible, ensure early childhood classsdwawe or have use of an out-
door playground with equipment for pre-kindergarterndren to provide an out-
door curriculum that improves gross motor developime

In classes that include large numbers of childréh {itle or no English language
skills, research and implement practices that yeoa fit with program and chil-
dren characteristics to facilitate the learnind:aflish.

The Nevada Department of Education can help p®jaetet their goals by considering

five recommendations.

1.

Continue to locate and provide technical assistancetraining in high-quality
early childhood education programs and practicesduding information and train-
ing in the Nevada Pre-Kindergarten Content Starglard

Continue to monitor project activities to ensurghhquality early childhood edu-
cation projects based on the 17 program deliveaticaiors for effective early
childhood education programs.

Continue to work with projects to improve serviageshe 17 program delivery in-
dicators by having projects develop improvemenhgl@r those indicators in
which projects were rated low.

Establish a Task Force to examine assessmentnmstits that would accurately
measure the impact of Nevada Early Childhood Edoicain learning English for
the growing number of children who enter the progyaith little or no English
skills.

Continue to monitor data collection for the statdvevaluation.
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APPENDIX A

Senate Bill 525, Section 14—
Nevada

Early Childhood Education
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Sec. 14.

1.

The Department of Education shall transfer from3kege Distributive School Ac-
count the following sums for early childhood edumart

For the Fiscal Year 2005-2006........c.....oceceeee. $3,032,172
For the Fiscal Year 2006-2007........cceeeuvceeeee. $3,152,479

The money transferred by subsection 1 mussbd by the Department of Education
for competitive state grants to school districtd aammunity-based organizations for
early childhood education programs.

To receive a grant of money pursuant to sulmse2t school districts and commu-
nity-based organizations must submit a comprehendan to the Department of
Education that includes, without limitation:

(a) A detailed description of the proposed earijdtiood education program;

(b) A description of the manner in which the momeay be used, which must sup-
plement and not replace the money that would otiserae expended for early
childhood education programs; and

(c) A plan for the longitudinal evaluation of theogram to determine the effective-
ness of the program on the academic achievemefiildfen who participate in
the program.

A school district or community-based organizatioat receives a grant of money
shall:

(a) Use the money to initiate or expand prekindeegeeducational programs that
meet the criteria set forth in the publication lué Department of Education, enti-
tled “August 2000 Public Support for Prekindergar&lucation for School
Readiness in Nevada.”

(b) Use the money to supplement and not replacentireey that the school district or
community-based organization would otherwise exgenéarly childhood edu-
cational programs, as described in this section.

(c) Use the money to pay for the salaries and otbers directly related to the in-
struction of pupils in the classroom.

d) Submit a longitudinal evaluation of the progrenaccordance with the plan
submitted pursuant to paragraph (c) of subsectidin@ money must not be used
to remodel classrooms or facilities or for playgrdequipment.

The Department of Education shall develop siake performance and outcome indi-
cators to measure the effectiveness of the eailighdod education programs for
which grants of money were awarded pursuant toséasion. In developing the indi-
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cators, the Department shall establish minimumaperénce levels and increase the
expected performance rates on a yearly basis, hgmedthe performance results of
the participants. The indicators must include, authlimitation:

(a) Longitudinal measures of the developmental igegyof children before and after
their completion of the program;

(b) Longitudinal measures of parental involvemanthie program before and after
completion of the program; and

(c) The percentage of participants who drop ouhefprogram before completion.

The Department of Education shall review thal@ations of the early childhood edu-
cation programs submitted by each school distndt@mmunity-based organization
pursuant to paragraph (d) of subsection 4 and pgepaompilation of the evaluations
for inclusion in the report submitted pursuantubsection 7.

The Department of Education shall, on an anbasis, provide a written report to the
Governor, Legislative Committee on Education arallibgislative Bureau of Educa-
tional Accountability and Program Evaluation regagdhe effectiveness of the early
childhood programs for which grants of money wexeived. The report must in-
clude, without limitation:

(a) The number of grants awarded,;

(b) An identification of each school district anmhemunity based organization that
received a grant of money and the amount of eaaht gwarded,;

(c) For each school district and community-basegoization that received a grant of
money:

(1) The number of children who received servicesugh a program funded by
the grant for each year that the program receivadihg from the State for
early childhood programs; and

(2) The average per child expenditure for the paogfor each year the program
received funding from the State for early childh@allicational programs;

(d) A compilation of the evaluations reviewed p@nsuto subsection 6 that includes,
without limitation:

(1) A longitudinal comparison of the data showihg effectiveness of the differ-
ent programs; and

(2) A description of the programs in this State tr@ the most effective;

(e) Based upon the performance of children in tioggam on established perform-
ance and outcome indicators, a description of eevgerformance and outcome
indicators, including any revised minimum perforroatevels and performance
rates; and
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() Any recommendations for legislation.

The sums transferred by subsection 1 are &laifar either fiscal year. Any remain-
ing balance of those sums must not be committedXpenditure after June 30, 2007,
and must be reverted to the State Distributive 8kcAocount on or before September
21, 2007.
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Senate Bill 525—
Nevada
Early Childhood Education

Site Visitation Form

Using Nevada Early Childhood Education Program Delivery Indica-
tors

A heve)

Department
of
Education

NEVADA DEPARTMENT OF EDUCATION
Special Education, Elementary and Secondary Education, and School Improvement

700 East Fifth Street
Carson City, NV 89701

Prepared by

PACIFIC RESEARCH ASSOCIATES
April 2004
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Appendix B—SB 8 Site Visitation Form

Project Information (Location, number of children, intensity and duoat)

Early Childhood Staff (Number of staff [ECE and non-ECE], staff educatistaff certification, staff ex-
perience in education)

Parenting Program (Description of parenting activities to include ttypes of activities, duration/intensity
of the program, and the curriculum used, if any)

107



Appendix C: Project Ratings on ECE Program Delivery Indicators 2006-07

Early Childhood Program.

The program enhances development and eases children’s transition to school by providing developmentally appropriate pro-
grams for all children from the families enrolled in home or center-based literacy programs.

Curricular Base. Not Descriptive Very Descriptive
1 2 3 4 5

1. Program has a curricular base for all age groupg&déyy the program. | Notes:
Early childhood curriculum has a research basdf @tzke use of curricu-
lar philosophy when planning activities for indiue children.

Evidence—
« Philosophy of curricular base for program is preddo parents and
staff

e Curricular base is well founded and grounded inkmoesearch
e Lesson plans show evidence of curricular baseén us

« Staff have received training consistent with cwiac base
Diversity. Not Descriptive Very Descriptive
1 2 3 4 5

2. The curriculum respects and supports individudtucal, and linguistic | Notes:
diversity. The curriculum provides a balance betwiearning about ma-
jority and minority cultures. Curriculum accommagiachildren who have
limited English proficiency. All of the cultures @primary languages of
the children are respected in the curriculum.

Evidencel7

e Learning materials show evidence of individualtatdl, and linguistig
diversity (e.g., books, dolls, block accessori¢s,) e

« Activities reflect awareness of individual, cultbead linguistic diver-
sity

e All children are welcome in the program, includictgldren with spe-
cial needs and children with cultural and lingustiversity

» Staff are reflective of cultural diversity of clasem
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Appendix C: Project Ratings on ECE Program Delivery Indicators 2006-07

Early Childhood Program [ cont.

Developmental Areas. Not Descriptive Very Descriptive
1 2 3 4 5

3. Early childhood program balances attention to raha of development — | Notes:
social, emotional, physical, cultural, cognitivesthetic, and language.

Evidencée/

» Classroom learning centers and activities reflestetbpmentally ap-
propriate practices

« Lesson plans reflect awareness of need to meetrehis varying devel-
opmental needs

» Lesson plans include all areas of development

Experiences. Not Descriptive Very Descriptive
1 2 3 4 5

4. Staff encourage direct, firsthand, interactive h@ay experiences. Staff | Notes:
recognize that children develop knowledge andskilfough active ex-
periences and social interactions. The real wisrtte subject of learning
activities. Activities are integrated and inteaiidinary, building on chil-
dren’s interests and knowledge.

Evidencé/
» Learning experiences are developmentally apprapt@atge group

» Learning experiences are a balance between aatieg/q
group/individual, teacher-directed/child-directedjoors/outdoors

» Learning experiences are concrete, hands-on, aacative

» Learning experiences enable children the oppostdaitnake meaning
ful choices and provide a substantial block of tiiorechildren to ex-
plore and investigate

e Learning experiences reflect the community in whtod children live
as well as the children’s own interests and exgskmowledge
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Appendix C: Project Ratings on ECE Program Delivery Indicators 2006-07

Early Childhood Program [ cont.

Environment. Not Descriptive Very Descriptive
1 2 3 4 5

5. The physical environment is safe, clean, well-ightcomfortable, angdNotes:
age-appropriate in terms of furniture, equipmerdtarals, and access o
bathrooms and clean-up facilities.

Evidence/7

e Classroom is clean, orderly, and well-lighted

e Furniture is age-appropriate and safe

e Fire drill procedures are posted

« Room arrangement allows children to play and imtesafely

e Qutdoor environment is clean, safe and equippell age-appropriate
apparatus

« Bathroom and clean-up facilities are clean and eonient

Learning Environment. Not Descriptive Very Descriptive
1 2 3 4 5

6. The learning environment reflects the childrenteiiasts and displays varNotes:
ied and culturally rich materials. Classrooms congawide variety of ma-
terials accessible to all children, including baaksith manipulatives, art
supplies, dramatic play props, and science ardasoutitdoor area is safe
and contains appropriate equipment to encouragelg@went.

Evidencée/

» Classroom contains age-appropriate learning migexcxessible to all
children and reflective of children’s interests auttural and individ-
ual diversity

* Classroom contains learning centers which inclaggliage arts mate
rials (e.g., books, puppets, flannel board stoe&s), blocks, math ma
nipulatives, art supplies, dramatic play propseisce materials,
musical instruments

» Outdoor equipment and learning materials are saifé age-appropriat

(47
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Appendix C: Project Ratings on ECE Program Delivery Indicators 2006-07

Early Childhood Program [ cont.

Interaction. Not Descriptive Very Descriptive

1 2 3 4 5

7. The adult-child ratio and group size allow for fueqt interaction betweenNotes:
children and adults. Adult-child ratios are cotei$ with licensing stan-
dards. Children have sustained relationships pritinary teach-
ers/caregivers.

Evidencé/

* Group size and ratio of teachers to children angéid to enable indi-
vidualized and age-appropriate programmiNAEYC Guidelines)

* Three year-olds are in groups of no more than lléirelm with 2 adults
« Four year-olds are in groups of no more than 2@l with 2 adults
* Five year-olds are in groups of no more than 2&lodm with 2 adults

e Multi-age grouping and children remaining with teacfor more thar
one year are strategies considered to build sestaglationships

* Teachers create a nurturing, caring environmershloying respect fo
children in their daily interactions (e.g., usimgpectful and inclusive
language, getting down at children’s level, showsigns of affection
and genuine caring)
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Appendix C: Project Ratings on ECE Program Delivery Indicators 2006-07

Early Childhood Program [ cont.

Children with Special Needs. Not Descriptive Very Descriptive
1 2 3 4 5

8. A wide variety of learning experiences, materiaid aquipment, and in- | Notes:
structional adaptations and accommodations arefos@thildren with
special needs.

Evidence/
* Adaptive materials are available and used, if néede

e Accommodations for individual needs are incorpatateo learning
experiences, if needed

* Individualized Educational Programs (IEPs) are snpénted, if re-
quired

* Therapeutic or other services are conducted witlerclassroom, if
needed and appropriate

Behavior Management. Not Descriptive Very Descriptive
1 2 3 4 5
9. Staff use positive guidance techniques for disali Notes:
Evidence/

« Teachers model, encourage and reinforce the bahiénabis desired
e Teachers use redirection of children to more aed#ptactivities
» Teachers set clear and realistic limits

« Teachers intervene to enforce consequences foceptble, harmful
behavior

e Teachers encourage children to verbalize theiirfge] wants and
needs
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Appendix C: Project Ratings on ECE Program Delivery Indicators 2006-07

Early Childhood Program [ cont.

Language. Not Descriptive Very Descriptive
1 2 3 4 5

10. The environment is language-rich. During contanet children are read | Notes:
to regularly. Books and other reading materialadmendant. Songs,
rhymes, and stories are common activities. Stffichstrate many ways
to encourage children to talk about their expeesrend to represent their
ideas in stories and pictures.

Evidencé/

« Books and other reading materials are abundant

e Songs, rhymes and stories are part of daily program
¢ Classroom charts and signs in print are in evidence

e Children are read to every day in various contéxts., large groups,
small groups, in laps)

« Staff use various questioning techniques to gdtiar to talk about
what they are doing, thinking, and feeling

« Materials (paper, pencils, glue, etc.,) are avéglétr children to repre
sent their ideas and experiences in stories andrpg
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Appendix C: Project Ratings on ECE Program Delivery Indicators 2006-07

Early Childhood Program [ cont.

Problem Solving. Not Descriptive Very Descriptive
1 2 3 4 5

11. Staff encourage development of reasoning and pmektdving by provid- | Notes:
ing challenging learning experiences and encougagfiiidren’s develop-
ment through skillful questioning and expanding\dii¢s.

Evidencée/

» Teachers use open-ended questions, pose problerks,smggestions
and add complexity to tasks

e Teachers use many opportunities for children ta,glaink about, re-
flect on, and revisit their own experiences

* Teachers engage children in discussion and repeggenactivities
(e.g., dictating writing, drawing, painting, clay)

» Teachers provide many opportunities for childreteton to work col-
laboratively with others and to learn how to sghveblems coopera-
tively

Child-Centered. Not Descriptive Very Descriptive
1 2 3 4 5

12. Program staff provide many opportunities for ctiledected learning and | Notes:
children are aware of basic routines. Childrengsy/p$ respected by staff
as legitimate learning time.

Evidencé/
« Daily schedule is posted for all to read

< Daily schedule includes large time block for fréice/child-selected
activities

e Children are aware of routines and participatectiviies which rein-
force daily schedule (e.g., use of calendar, weathart, group discus
sion of day’s activities, etc.)
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Appendix C: Project Ratings on ECE Program Delivery Indicators 2006-07

Early Childhood Program [ cont.

Developmental Approach. Not Descriptive Very Descriptive
1 2 3 4 5

13. Program staff have appropriate expectations fdddm and provide ac- | Notes:
tivities based on their individual developmenta¢d® Staff provide op-
portunities for all children to succeed.

Evidencée’/

¢ Program staff have been trained in early childhgmavth and devel-
opment and diversity

» Learning activities are age appropriate and refyeth group needs and
individual needs

« Staff have appropriate expectations for childremfdifferent age
groups

» Classroom environment is one of positive respedtcamcern for each
child
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Appendix C: Project Ratings on ECE Program Delivery Indicators 2006-07

Early Childhood Program [ cont.

Initial Assessment. Not Descriptive Very Descriptive
1 2 3 4 5

14. Staff use a variety of formal and informal assesgrtechniques to meas+ Notes:
ure domains of learning and developmefihe results are used in guiding
curriculum development, teaching to meet the dearaknt needs of chil-
dren, and assisting in determining if further eamtgrvention measures
are necessary.

Evidencé/
e Children’s initial assessments are available forene (e.g., PLS-4,
Brigance, DDST, teacher observations, etc.)

» Procedures for further assessment of potentiaydeifindicated, are
established and followed (e.qg., use of Child Fetd,)

« Decisions that have a major impact on an individinld are based on
multiple sources of information, including datarfrparents, teachers
and specialists

« Staff discuss and use results from initial assestsrie plan individual
and group activities

Measure Progress. Not Descriptive Very Descriptive
1 2 3 4 5

15. Staff use a variety of formal and informal assesgrpeocedures on an | Notes:
ongoing basis, including observation, performargseasment, work sam
ples, and interviews so that the results refledticdn’s progress.
Evidencé/

* Teachers keep files with children's work samplesrfgrmance as
sessments, etc.

< Children’s ongoing assessments are available foewe(e.g., Teacher
observations, work samples, interviews, performassessments, etc.)

¢ On-going assessments are planned and purposeful

» Staff discuss and use results from on-going asse¥sito plan indi-
vidual and group activities
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Appendix C: Project Ratings on ECE Program Delivery Indicators 2006-07

Early Childhood Program [ cont.

Parents. Not Descriptive Very Descriptive

1 2 3 4 5

16. Parents are active partners in their child’s edangirocess and have thg Notes:
opportunity to provide input in their child’s readss for participation in
various activities and their progress.

Evidencé/
» Teacher’s keep Parent Involvement Form which recaddivities par-
ents are involved in and duration/intensity

« Teachers communicate (verbal or written) to partmg are always
welcome to visit program

« Parents are encouraged to participate in the progra wide variety
of ways (e.g., attending parent workshops, padiong in home visits,
volunteering in the classroom, attending parenferemces, etc)

» Teachers keep record of parent activities at scandlof parent/child
activities together at home

* Teachers create opportunities for appropriate panah child interac-
tions during the program
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Appendix C: Project Ratings on ECE Program Delivery Indicators 2006-07

Early Childhood Program [ cont.

Reading Readiness. Not Descriptive Very Descriptive
1 2 3 4 5

17. Parents and caregivers regularly read with childeeouraging them to | Notes:
ask questions and to become actively involved éréading experience.
Shared literacy activities also include discuss@amsind books, letters,
and word sounds.

Evidencée/

» Teachers keep records of parent involvement wiir ¢hild in reading
and literacy activities at home (e.g., goals catuitte reading with
child at least 30 minutes a day, taking child tblmulibrary at least
two times a month, establishing a weekly time wtskéamily mem-
bers read for 60 minutes, etc.)

* Teachers keep records of parents frequency ofmgadihome with
child

» Teachers show parents how to read to and with dhdoiren
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Appendix C: Project Ratings on ECE Program Delivery Indicators 2006-07

APPENDIX C

Project Ratings on ECE Program
Delivery Indicators, 2006-07
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Appendix C: Project Ratings on ECE Program Delivery Indicators 2006-07

Table 22.Project Ratings on Early Childhood Education Iatles, (1=low, 5=high)

Early Childhood Edu- Carson | Churchill Douglas Clark Great
cation Indicators City COW. Lone Mo- Basin
Mt. Williams
Curricular Base 5 4 4 5 5 5 5
Diversity 5 5 4 5 5 5 5
Developmental areas 5 3 2 5 5 5 5
Experiences 5 3 2 5 4 5 5
Environment 5 4 5 3 5 4 5
Learning Environment 5 4 5 4 5 4 5
Interaction 4 4 4 4 5 5 5
Children with Special 5 5 5 4 5 4 5
Needs
Behavior Management 5 3 5 4 5 5 5
Language 5 5 5 5 5 5 5
Problem Solving 5 4 4 5 4 5 4
Child Centered 5 3 3 5 5 5 5
Developmental Ap- 5 3 3 4 5 5 5
proach
Initial Assessment 5 5 4 4 4 5 5
Measure Progress 5 4 4 4 5 5 5
Parents 5 5 5 4 5 5 5
Reading Readiness 5 5 4 5 5 5 5
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Appendix C: Project Ratings on ECE Program Delivery Indicators 2006-07

Table 22.Project Ratings on Early Childhood Education Iatles, (1=low, 5=high)

Early Childhood Hum- | Pershing | Statewide | White Washoe Average Rating
Education Indicators boldt cow Pine v | S

ans High
Curricular Base 5 5 5 5 3 5 4.69
Diversity 4 5 5 4 5 5 4.77
Developmental areas 5 5 5 5 4 5 4.54
Experiences 5 5 5 5 3 5 4.38
Environment 5 4 3 4 3 5 4.23
Learning Environment 5 4 5 4 4 5 4.54
Interaction 4 5 4 5 5 5 4.54
Children with Special 3 5 4 5 5 5 4.62
Needs
Behavior Management 5 5 3 5 4 4 4.46
Language 5 5 5 5 5 5 5.00
Problem Solving 5 5 5 4 4 4 4.46
Child Centered 5 5 5 4 5 5 4.62
Developmental Ap- 5 5 5 5 5 5 4.62
proach
Initial Assessment 5 5 5 5 5 5 4.77
Measure Progress 5 5 5 5 4 4 4.62
Parents 5 5 5 5 5 5 4.92
Reading Readiness 5 5 5 5 5 5 4.92
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Appendix D—Summary Project Ratings, 2001-02 through 2006-07

APPENDIX D

Summary Ratings on ECE Program

Delivery Indicators, 2001-02 through
2006-07
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Appendix D—Summary Project Ratings, 2001-02 through 2006-07

Figure 16.Nevada ECE Program Ratings on ECE Indicators (1-5swhigh)®®
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% The evaluator visited 10 project sites in 2001 2project sites in 2002-03, and 13 project sitdhe last three years: 2003-04, 2004-05, and 2@ SBeven
of the project sites are the same for all fjears;11 project sites are the same for 2002-03, 20020d4-05, and 2005-06nd 12 project sites are tkame for
2003-04, 2004-05, and 2005-06; and 12 project siteshe same for 2004-05, 2005-06, and 2006-07.
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Appendix E—Program Outcome Indicators

APPENDIX E

Additional Information on
Nevada Early Childhood Education
Program Outcome Indicators
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Appendix E—Program Outcome Indicators

A. Early Childhood Education

I mprovement in Ability to Read on Grade Level or Reading Readiness.

Outcome Indicator 1. Seventy percent (70%) of Early Childhood Educatioitdren with
a minimum of four months of participation will shawprovement in auditory compre-
hension and expressive communication—

* as measured by a standard score increase on thecRoel Language Scale-4

(PLS-4) for children up to three years old.

as measured by a standard score increase on thidélgaPicture Vocabulary
Test-11l and the Expressive One-Word Picture Votatyul est-2000 Edition for
children from three to five years old.

Performance Levellhe original standard for this indicator was 7@cpat. The
standard was raised to “75 percent” in 2006-07 dasedata from 2002-03
through 2005-06. During the four years, 74 perte®6 percent of Nevada ECE
made a standard score gain on one of the threeaaldhood measures of read-
ing and reading ability.

Project Data CollectionEarly Childhood Education projects are expectealto
minister the PLS-4 to children receiving Early @hibod Education services from
birth through three years old or the PPVT and t68\EPVT to children from

three to five years old when they enter the progeachagain at the end of the
program year, or when the children exit the program

Project ReportingNevada ECE projects are expected to report thasnmation in
the web-based Nevada ECE Database.

B. Parenting Education
Parenting Skills.

Indicator 1. Ninety percent (90%) of participating adults el@dlin Early Childhood
Education for at least four months will meet asteane goal related to parenting skills
(e.g., developmental appropriateness, positivaalise, teaching and learning, care-
giving environment) within the reporting year.

Performance LeveData have not been collected on this performamdieator
previously nor are parenting goals establishedistargly across projects to esti-
mate a reasonable performance level. In the absdrealuation data, the stan-
dard of “90 percent” was determined though disarsgiith experienced Even
Start project directors who thought the expectatvas reasonable.

Project Data CollectionEarly Childhood Education projects are expecteleip
parents establish annual goals for themselvesrengag (e.g., attending monthly
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Appendix E—Program Outcome Indicators

parenting workshops, learning positive disciplieehiniques, attending six Family
Storyteller workshops) and criteria for determinmigether the goals are met.

Project ReportingNevada ECE projects are expected to report thisrmation in
the web-based Nevada ECE Database.

Parent and Child Together Time (PACT).

Indicator 2. Sixty percent (60%) of first-year Early Childhoodu€ation parents will in-
crease the amount of time they spend with theldadm weekly within a reporting year.

Performance Levellhe standard of “60 percent” is based on datatéte funded
Even Start parents during 1999-2000. Sixty-two @etof first-year Even Start
adults increased the amount of time they spent thihr children weekly from
when they entered the program to the end of thertieg year, or when they ex-
ited the program.

Project Data CollectionEarly Childhood Education projects are expecteaito
minister a survey when a family enters the progaah again at the end of the
program year or when the family exits the prograatal project staff need only
administer a posttest survey to parents who hage lvethe program a minimum
of four months.

Project ReportingNevada ECE projects are expected to report thasnmation in
the web-based Nevada ECE Database.

Parents and Children Reading Together.

Indicator 3. Fifty percent (50%) of first-year Early Childhoodllcation parents will in-
crease the amount of time they spend reading Wéin children within a reporting year.

Performance Levellhe original standard for this indicator was 3@cpat. The
standard was raised to “50 percent” in 2005-06 dbasedata from Nevada ECE
Projects from 2001-02 to 2004-05. The standardraiaed again in 2006-07 to
“60 percent” based on data from 2002-03 througtb20®. During the four years,
56 percent to 72 percent of Nevada ECE first-ydaita increased the amount of
time they spent reading to or with their childreonfi when they entered the pro-
gram to the end of the reporting year, or when thated the program.

Project Data CollectionEarly Childhood Education projects are expecteadto
minister a survey when a family enters the progaach again at the end of the
program year, or when the family exits the progrBmoject need only administer
a posttest survey to parents who have been inrtdgrgm at least four months.

Project ReportingNevada ECE projects are expected to report thisrmation in
the web-based Nevada ECE Database.
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