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Curriculum and Assessment:
Understanding Child Care Regulations

Introduction

This curriculum manual provides information and instructions for conducting an educational
training for child care providers on understanding child care regulations for curriculum and assessment.

The training includes the following topics:

1. Assessment licensing regulations — What are they and why are they needed?
2. Assessment — Why, when and how?
3. Assessment - curriculum - teaching cycle — planning and teaching your curriculum

4. What will I use to teach: Materials and supplies

Along with this introduction, the curriculum manual includes ideas for preparing for the training,
PowerPoint script, handouts, activities and evaluation instruments.

The training has been presented to child care providers throughout Nevada through the collaborative
efforts of University of Nevada Cooperative Extension and the State of Nevada Health Division,
Health Care & Quality Compliance, Child Care Licensing with federally sponsored Child Care
Development Funds.

Overall goal of training

The primary goal of this training is help child care providers understand the child care licensing
regulations related to assessment and curriculum in early care and education settings. These regulations
were enacted to ensure that programs caring for Nevada’s children follow procedures that support
children’s development and learning. We know that learning during the early childhood years builds
brain connections that lay a foundation for school readiness. As early childhood educators, we
understand the interests, strengths and needs of children in our care. We are able to plan curriculum that
is based on early childhood learning standards, and to know if children are making progress in response
to their teaching.
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Audience

The training has been designed primarily for child care providers, although others may benefit, such as
parents, foster parents and human service professionals. A minimum of eight and a maximum of
30 participants are recommended.

A variety of methods can be used to recruit participants, such as mailed notices and flyers. For example,
University of Nevada Cooperative Extension obtained mailing lists of licensed child care providers and
facilities and sent flyers on the training to these individuals and programs.

Evaluation

Systematic feedback can improve the quality of programs. Summaries of written evaluations can
demonstrate the effectiveness of the training to administrators and other key decision makers. Samples
of the evaluation materials (pre- and post-training surveys) are included in this curriculum.

Presenting

This training is designed for three hours, although shorter or longer formats are possible. Three hours is
preferable in order to allow opportunity for discussion and help participants gain an understanding of the
topic.

A list of materials needed for the training is provided in this manual, along with a pre-training checklist.
Familiarize yourself with the script and present the training in your own words, inviting group
participation and response. Let the enclosed information be your guide.
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Preparing for the Training
Guide for Planning the Training

A lot of effort goes into making training successful. This guide can help you plan and organize your
training.

Scheduling the Training

Consider when to offer the three-hour training.

» Will you schedule the training— in the morning, afternoon or evening?

« Which of these times is best and most convenient for participants to attend?
» What time will allow for optimal readiness to learn?

Publicizing the Training

Publicity takes time and effort. Before you begin, determine the best way to communicate with the target
audience. Start publicizing early and repeat the message often.

Use flyers, posters, email and other promotional techniques to publicize the training. Site-based
newsletters or direct mailers to the target audience can be an effective way to recruit participants.

Marketing that is poorly designed or produced at the last minute may result in low participation. Create
an advertising message that will generate audience interest.

Tips for Making Flyers and Posters

Use large, bold type at the top of the page, bright paper and eye-catching graphics to call attention to the
name of the program.

Give the time, date and location of the program, including the street address and name of the building,
if appropriate. Consider including a map.

List a brief training agenda and topics to be covered. People want to know what they will learn.

Give the name of the sponsoring organization. Describe how to register and give the name and phone
number of a person to contact for more information.
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Name Badges Preparation: Prepare color-coded puzzle pieces: See Section 2.6.
Table Tent Preparation Instructions: See Section 6.

Puzzle Pieces: See Section 6.

Registration

Have participants sign up in advance for the training. This will help to determine the number of
handouts and materials that need to be prepared. The suggested maximum number of participants is 30.

Have a clear plan on how to limit participation to your desired attendance.

Participant Registration Confirmation

One week before beginning the training, you may want to use a postcard, email, flyer or telephone call
to confirm with participants attendance, training date, time and location. Include a contact phone number
and ask participants to notify you if plans change and they are unable to attend.

Training Site Logistics

Ensure the training site can accommodate the anticipated number of participants. Make sure that it is
accessible to persons with disabilities. Confirm that the place is easily accessible by public and

private transportation.

Room Arrangement

This training has participants interact in small groups with training materials. Additional space is needed
to accommodate this technique. Create a room arrangement conducive to accomplishing the training
goals. Provide comfortable seating and a clear line of view to the instructor and any visuals that will be
used.

Equipment

The training includes a PowerPoint presentation. You will need to arrange the necessary audiovisual
equipment and configure seating to ensure all participants can see the screen.
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Pre-training Checklist

One Month Before the Training

In Nevada, apply for a training approval number from the Nevada Registry. (Go to
www.nevadaregistry.org for more information.)

Make changes to the script (if needed) to reflect your local and/or state information.
Schedule the training.

Confirm the availability and reservation of the training site.

Begin publicity.

Prepare the registration sign-up sheet.

Prepare the materials needed. See 2.4.

One Week Before the Training

Confirm with providers their participation in the training.

Arrange for the projector and laptop and make sure they are in working order.

Purchase training materials/snacks.

Review and practice your presentation.

Make sure all training materials and supplies are ready, including name tags and sign-in
sheets, handouts and evaluation surveys.

Print certificates, if applicable.

At the Training

_ Set out name tags, markers and sign-in sheets.
Arrange the room and set up activity stations.
Set up the PowerPoint.

Greet your participants.

Have a great training.
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Materials Needed

Handouts

Pre-Survey

Booklet (25 pages includes cover)

e Appointment Clock

Early Education Plan

Glossary

Where We Stand - NAEYC on Early Learning Standards
Sample Weekly Theme and Plan

Written Curriculum Plan

Pre-Kindergarten Standards: Mathematics
Written Curriculum Plan Example

Anecdotal Record

Your Child at 3 Years

Tips for Talking With Parents

CDC’s “Learn the Signs. Act. Early” Program
Review Assessment Plan

Curriculum and Assessment Activity
Resources

Post Survey

Certificate of Completion

Activities
__ Connecting the Puzzle Pieces (See Section 6 for preparation directions.)
____ Table Signs for Developing a Curriculum Activity (See Section 6 for preparation directions.)
___ Obtain sample copies of an assessment such as ASQ-3 (Paul H. Brooks Publishing Co.)

Supplies

Laptop, LCD, Screen

PowerPoint

Script

Name Tags

Markers

Handouts

Pencils/Pens/Markers

Dry-erase Board or Flip Chart

Dry-erase Markers or Flip Chart Markers

24
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Curriculum & Assessment: Understanding Child Care Regulations

Training Outline

Activity Time Start time

1. Welcome and Pre-survey 15 minutes 0:00
2. Overall Goal and Connecting the Puzzle Pieces 15 minutes 0:15
3. Early Education Program 15 minutes 0:30
4. Curriculum 30 minutes 0:45
5. Curriculum Plan 15 minutes 1:15
6. Assessment 30 minutes 1:30
7. Conducting Screening 15 minutes 2:00
8. Assessment Plan 15 minutes 2:15
9. Linking Assessment and Curriculum Plan 15 minutes 2:30
10. Post-survey and Hand Out Certificates 15 minutes 2:45

End of Class 3:00

This training is designed to help child care providers understand the child care licensing regulations related to
curriculum and assessments. Learn how to write and implement a written curriculum plan and a written
assessment plan. Engage in activities and discussions related to planning and teaching curriculum and also
selecting and conducting assessments.
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Curriculum & Assessment:
Understanding Child Care
Regulations

Connecting the puzzle pieces

Cooperative Ixtemion

j?\j‘[ Univerasy of Nevada

Welcome to Curriculum & Assessment: Understanding Child Care Regulations. | am
, your instructor for today’s training. University of Nevada
Cooperative Extension faculty and staff developed this educational class. | am part

of a team of people providing this information for early care educators across the
state of Nevada.

Housekeeping tasks: Please turn cell phones off or to vibrate and you may want to
set your phone on the table so you won’t have to search for it if it does ring.
Bathrooms are located .... Add other housekeeping items as needed.
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Curriculum & Assessment:
Understanding Child Care Regulations

Developed by Diane Branson, Karen Mack,
Jackie Reilly, Teresa Byington and Marianne Papa
University of Nevada Cooperative Extension

The training is provided throughout Nevada through
the collaborative efforts of the
University of Nevada Cooperative Extension and the
State of Nevada Health Division,
Health Care & Quality Compliance, Child Care Licensing with
Federally sponsored Child Care Development Funds.

Tl University of Nevada
j b Cooperative Extension

The development and presentation of this training was sponsored by a
federal Child Care Development Funding grant from Nevada State Child Care
Licensing and by University of Nevada Cooperative Extension.
Representatives from early care and education agencies and organizations
across the state provided input for the development of this training.

Hand out survey and then give directions for completing the pre-survey:
First, I'd like you to complete a pre-survey. Your responses to the survey will
help us make sure our training is on track. Give pencils if needed. We
appreciate the feedback you give us, as it helps us to improve our trainings.

For the first question, please write the last four digits of your phone number
and your favorite color. You will need to put the same information on a survey
at the end of today’s training.

Please turn in your pre-survey when you are finished and pick up a puzzle
piece. We will be using the puzzle pieces in an upcoming activity. Thank you
for your help. Are there any questions?
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Overall Goal of This Workshop gidie .

*Understand the child care licensing
regulations related to curriculum and
assessment

*Ensure programs follow procedures that
support children’s development and
learning

TN fttine

The primary goal of this training is help you understand the child care licensing
regulations related to assessment and curriculum in early care and education
settings. These regulations were enacted to ensure that programs follow procedures
that support children’s development and learning. We know that learning during
the early childhood years builds brain connections that lay a foundation for school
readiness.

As early childhood educators, we want to know the interests, strengths and needs of
children in our care. We want to plan curriculum that is based on early childhood
learning standards, and to know if children are making progress in response to our
teaching.

The individual parts of the child care regulations are like pieces of a puzzle. Learning
what the new regulations mean and how to apply them in your setting can be as
challenging as solving a difficult puzzle. | also want you to be thinking about how
assessment, curriculum and teaching all fit together like puzzle pieces.
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Agenda for Today’s Training & l v
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1. Define assessment licensing regulations — What are they
and why are they needed?

2. Assessment —- Purpose and how it can be achieved
during class time

3. Assessment-Curriculum-Teaching Cycle — Planning &
teaching your curriculum

4. What will | use to teach: Materials and supplies

Our agenda for today’s training will go something like this:

1.

2.

We are going to define the regulations and put them in “plain language.” We will
also talk a little bit about why these regulations are necessary.

Next we will provide activities and discussion that we hope will help you
understand the different purposes of assessment and how assessments can
easily be done during typical classroom activities.

Then we will focus on how to use your assessment information to plan and
teach your curriculum.

The last topic will include what materials and supplies you can use to teach.
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Warm-up Activity: ¥ '

W o
Connecting the Puzzle Pieces 4 -
b

Find the puzzle piece
that fits with yours

Cooperative Extension

BNI Universtty of Nevada

The purpose of this activity is to encourage participants to interact with other participants
while being exposed to some of the content that will be discussed during the workshop.
Participants will pick up a puzzle piece as they turn in their pre-survey. Some puzzle pieces will
have a key term related to assessment and curriculum. Some will have the definition of one of
the terms. Other pieces will ask questions about the child care regulations related to
assessment and curriculum or provide answers to the questions.

Directions for this activity: | want you to read what is written on your puzzle piece. You are
going to try to find the person in this workshop who has the information and puzzle piece
shape that fits with your puzzle. Give participants about one minute to read their puzzle pieces
before excusing everyone to begin searching for their puzzle piece match.

Have you all read your puzzle piece? Okay, begin moving around the room, talking with others
to find your match. You will have about five minutes. When you find your match, stand by this
person until the activity has finished. Move around the room, helping participants find their
match, if necessary. When all the matches have been made, ask each pair to read their puzzle

pieces.

| did not expect you to know all the information listed on the puzzle pieces at this point. | just
wanted to give you an introduction to some of the information that will be covered in the
workshop today.

Now stand in a circle and we will read the questions and answers found on the puzzle pieces.

Have participants place the puzzle pieces on the poster board after they read them.
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Nevada Revised Statutes 432A.077 ‘
Nevada Administrative Code 432A.430 -

Refer to Plain Language Version i;., v
-

Regulations Defined
All licensed homes and centers must have:

Early care and education program
Written assessment plan
Written curriculum plan

e 2 R

Materials and supplies needed for their
curriculum plan

]N_E Unitversty of Nevada

Cooperative Extension

Nevada Revised Statutes 432A.077 had to be written in a legal format, which can
make them difficult to understand. We have spent time reading and interpreting the
statutes for you.

Look at Pages 5.3 and 5.4 in your booklet, “Understanding Child Care Regulations”
and “Glossary.”

There are four important topics in the regulations:

1.
2.

3.
4.

Defining what is meant by an early care and education program.
Understanding what an assessment plan is and how to write one for your
program.

Understanding how to write and use a written curriculum plan.

Making sure that you have appropriate materials and supplies to use for your
curriculum plan.

Let’s look at each of these topics individually.
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Early Care and Education Program Glay
#-~
Defined:

* Based on
developmentally
appropriate practices

* Individual learners

* Growth and
development is
sequential

* Active learners

S
Caoperative Extension

The regulations begin by stating that all facilities, including family homes and group
homes, shall have an early care and education program.

An early care and education program is one that is based on developmentally

appropriate practices. This means we understand that:

1. Each child is an individual learner with unique interests, strengths and needs and
therefore, programs need to be individualized.

2. Growth and development is sequential, meaning that although children develop
at their own pace, they will master developmental skills in a predictable
sequence. For example, a child first learns to crawl and then learns to walk.
Teachers need to understand the developmental sequences so that they
understand what skills children are ready to learn next.

3. Children are active learners. They need opportunities to engage in meaningful,
hands-on learning experiences.

3.7



Written Assessment Plan o g ¥
v
Purpose is to demonstrate that each program ‘;""
has a plan stating how it will:
* Find out about child interests and needs
+ Describe development and progress of each child
* Find out if referral is needed for a child

« Adapt curriculum and environment to child’s needs
* Communicate with families of each child

h\j\:[ Unbverstty of Nevada

Cooperative Extension

All child care facilities are required to have a written assessment plan that shows
how they plan on assessing children for a variety of purposes including:

Finding out about child interests and needs.

Describing development and progress of each child.

Finding out if referral is needed for a child.

Adapting curriculum and environment to child’s needs.

Communicating with families of each child.

e wWNRE

We will be exploring each of the assessment purposes as we go through this
workshop and we will give you a template that we hope will make it easier to write
your assessment plan.
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Curriculum Plan Requirements - g¥

* The written plan
- Keep plan on file for at least one year
Parents can see plan
- Teachers explain how they will decide what they will teach
* What must be included?
Include a program of speaking and listening to English

- Include literacy, mathematics, science, social studies, creative
expression and the arts, and health and safety

* Support children’s learning concepts and activities that foster social,
emotional, physical, linguistic and cognitive development

* Involve parents and support them in teaching their children

j_\K\q Universty of Nevada

Cooperative Exterion

First let’s talk about what a curriculum plan does not mean:

1. It does not mean your daily schedule or the theme of the week or month.

2. It does not mean that you need to purchase a curriculum, or that your curriculum
plan is complete if you are using a purchased curriculum.

As you can see on this slide, the written curriculum plan states that each facility must
also have a curriculum plan that is kept on file for at least one year and is available for
parents to review. This curriculum plan requires early childhood teachers to explain
how they will decide what they will teach and includes guidelines to help teachers
make sure they are following developmentally appropriate practices in their teaching.

What must be included?

1. Include a program of speaking and listening to English.

2. Include literacy, mathematics, science, social studies, creative expression and the
arts, and health and safety.

3. Support children’s learning concepts and activities that foster social, emotional,
physical, linguistic and cognitive development.

4. Involve parents and support them in teaching their children.

This framework should identify the goals for the knowledge and skills important to
children’s development; learning experiences linked to these goals; details about how
learning experiences occur through the daily schedule and routines; and the
availability and use of materials to children.
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Written Curriculum Plan

* Purpose is to identify
what to teach and

how you will teach:
What - Based on your
assessments
How — Guiding
principles are included
in regulations

]N‘E Univensty of Nevada

Coopetative Extension

Your written curriculum plan is your road map or framework for what and how you will
teach the children in your program.

On Pages 5.5 and 5.6 of you handouts, you will find the National Association for the
Education of Young Children (NAEYC) statement regarding the expectation for programs.
This provides you with specific guidelines for a curriculum plan.

These guidelines, along with your assessment information you gather from observing
children, as well as learning standards, help you to decide what to teach (your curriculum
plan).

Have a participant read the four main elements.

So the what is based on your assessments, and the how is using the guiding principles that
are included in the regulations.

We will practice creating a curriculum plan focusing on Developmentally Appropriate
Practices (DAP).

Activity-time clock: Turn to Page 5.2 in your handout. You have a time clock where you will
make three appointments with three different people. Make sure you write your name on
the other person’s clock to correspond with your own. Set your appointments with people
who are not sitting at your table. At different points in the workshop you will meet with the

person you have scheduled. If there are uneven number of participants, make adjustments as
needed.
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Linking Assessment with Curriculum

N

Cooperative Enension

It is important to link assessment with your curriculum. Let’s look at our
assessment-curriculum puzzle.

We begin with assessment, then plan our curriculum and decide how to teach our
children, and finally monitor their progress. The cycle continues as we continue to

assess children, develop curriculum, teach and monitor progress.

Now let’s spend some time talking about developing a curriculum plan.
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Curriculum - 2
What Will | Teach? ‘:..:

A written curriculum plan for learning experiences
emphasizes:

1. Developmentally Appropriate Practice content and
outcomes

2. Areview through informed, inclusive processes

3. Implementation and assessment in ways that support
the development of all children.

4. A foundation of support for early childhood programs,
professionals and families

j}\j‘t Universty of Nevada

Cooperative Extension

So what will you teach your children? Where do you start? How do you determine
your curriculum?

In the NAEYC statement, we read four specific standards when planning curriculum.
Ask a participant to read out loud.

A written curriculum plan for learning experiences emphasizes:

1. Developmentally Appropriate Practice content and outcomes.

2. Areview through informed, inclusive processes.

3. Implementation and assessment in ways that support the development of
all children.

4. A foundation of support for early childhood programs, professionals and
families.

NAEYC (2009) recommends that early care and education programs “Implement
curriculum that is thoughtfully planned, challenging, engaging, developmentally
appropriate, culturally and linguistically responsive, comprehensive, and likely to
promote positive outcomes for all children.”

A written curriculum plan encourages teachers to think about how they will decide
what they will teach, how they will support all children in learning, and how they

will know that their teaching has been effective.
3.12



Materials and Supplies to Implement Your
Curriculum Plan

* Familiar

* Represent diversity

* Safe

* Accessible

* Encourage exploration

* Encourage independence

* Meet skill level and
interests

* Adapt when needed
IN fesitne

Cooperative Extension

The regulations also include guidelines for the materials that are used to
implement the curriculum plan. Programs should:

1. Use materials that are familiar to children and their families.

2. Select materials that represent diversity of children in the program regarding
gender, age, native language, ethnicity, culture and abilities of the children
enrolled in the facility.

. Select materials and equipment that are safe for children.

. Make sure that materials are accessible.

5. Use materials that encourage children to explore, experiment and discover,

and that encourage interaction among children.

£ W

Teachers should also:

1. Set up materials and equipment so that children can work independently.

2. Rotate materials and equipment at least monthly to fit changes in
curriculum and different skills and interests of children.

3. Use materials and equipment that can be used in many different ways and
can be adapted for use by children with special needs.
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Assessment-Curriculum-Teaching-Learning .. *

One of the concepts that we will come back to again and again, is the idea that
assessment, planning your curriculum, teaching children and monitoring their
learning all need to be interconnected.

In order to be useful to the teacher and children, assessment information has to be

actively used to make decisions about curriculum and teaching and to monitor child
progress.

3.14



Why Are These Regulations Necessary?

* Research on early brain
development

* Benefits of early
intervention

Broca's wrea

* Preparing children to be  &miees ©

tompor ol kbe

successful in school ‘ Ty et

vl
asgociaten

area, nieftbermispher )

Why are the child care regulations necessary?

There are many reasons, but we will touch on three: Research on early brain
development, benefits of early intervention, and preparing children to be successful in
school.

1.

Research on early brain development has shown that children’s brains go through an
amazing amount of growth, development and organization during the first few years
of life. This early brain growth and development is dependent upon children’s learning
experiences and their relationships with caregivers. Think of it this way: as early
childhood educators you wire brains for a living.

. Children who are at risk for developmental delays have a better chance of returning to

a more typical developmental path when they are identified at a young age and
receive early intervention services. Early childhood educators are in a perfect position
to recognize children who are developing differently and to help parents get the help
their children need.

. Some children start kindergarten unprepared to learn. Socio-economic and cultural

differences can impact a child’s ability to learn and achieve at the same levels as other
children. You can play a part in preparing children for learning in school.
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Video: Documentation and Curriculum

Results Matter Series on
Early Childhood Assessment

http://www.cde.state.co.us/resultsmatter/RMVideoSeries.htmitop

View the video and have a brief discussion about the concepts presented. Discussion
should include the following concepts:

What is documentation?

Documentation is making a note about or recording (photos, written notes, etc.):
1. What children do and say.

2. What they are learning and interested in.

3. How they interact with the materials and other children.

What are some of the ways documentation can help you?
It can help you:

1. Plan curriculum.

2. Modify plans as needed.

3. Adapt curriculum.

4. Select materials.

5. Guide conversations with children.

6. Be intentional in our teaching.

3.16



Intentional Teaching e i

* One who acts with knowledge and
purpose
* One who uses judgment and expertise to:
Organize learning experiences

Recognize teaching opportunity and
take advantage of it

What do you think the term “intentional teacher” means?

Ann Epstein, in her book, The Intentional Teacher, describes an intentional teacher
as one who acts with knowledge and purpose to ensure that young children acquire
the knowledge and skills (content) they need to succeed in school and in life.
Intentional teachers use their judgment and expertise to organize learning
experiences for children; when an unexpected situation arises, they can recognize a
teaching opportunity and are able to take advantage of it.

Teachers use their knowledge, judgment and expertise to organize learning
experiences, recognize teaching opportunity and take advantage of it.

How do teachers find out what knowledge and skills children need to be successful?

Pause for responses: We use assessment tools and observe to understand children’s
interests and development.
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Roles That Parents & Staff Can Play
in Supporting Learning

We have described intentional teaching, so how can parents support the learning
process?

All children benefit when teachers and parents work together to support children’s
learning. Teachers can make learning more meaningful to children when they
embed the learning into familiar contexts in which children have experience. For
example, when teaching children about different styles of music, teachers could ask
parents to bring in recordings of music that they enjoy at home.

What are some ways that you make the school-home connection in your programs?

Pause for responses: favorite book list, vocabulary words, letters, newsletters, parent
volunteers, etc.

Parents can support and extend their children’s learning at home when they
participate in helping teachers understand their children’s development and are

seen as partners in planning learning opportunities.

What are some ways that you encourage parents to extend children’s learning at
home? Pause for responses: vocabulary words, question of the week, etc.

3.18
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* How do we get from what we are doing now to the written
curriculum plan required by the new regulations?

—
| Cooperative Extension

We know what our role is as teachers and how we can include parents.

So how do we get from what we are doing now to the written curriculum plan
required by the new regulations?

Let’s look at a typical weekly schedule that you might see in a child care program
and then we will build a written curriculum plan.

3.19



Sample Weekly Plan -

Is this sufficient?
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On Page 5.7, you will see an example of a weekly plan that might be written in an
early care and education program. Does this look familiar? It identifies the
developmental areas and briefly states what activities were done under each area.

| want you to consider, “Is this sufficient?”
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Written Curriculum Plan Example

How will you Whatare | What | What How will you | How will you
decide whatto | your | learning learning measure | involve
teach? learning experiences | materials | progress? | parents?

goals? will you will you
provide? provide?

Observation 1.PK.3a The child Number Ask child to Ask parent to

Recognize  will play puzzles show you help the child
Developmental  and read with puzzles each find numerals
screening numerals at center numeral 0-5  on street

0-5 time signs and
Pre-K standards addresses
N [t

This slide shows the template for a written curriculum plan. This is Page 5.8 in your
booklet. We will fill in the third column, “Learning experience,” by writing “The children
will play with puzzles during center time.” Our job is to fill in the information in the rest
of the columns.

1. Firstlet’s look at a page from the Pre-K Standards Book to see learning goals we
could address when we provide number puzzles for children. You will find this on
Page 5.9 in your handout. Give participants time to look in the Pre-K Standards Book. If they
need help, tell them to look on Page 23 at the top, 1.PK.3a, “Recognizes and reads numerals
0-5."
Click to have the Pre-K standard appear on the slide under the “Learning goals” column.

2. Next we will list the materials we could use. This example is pretty obvious, right?
We will be using number puzzles.
Click to have the text appear under the “Learning materials” column.

3. How will we know that children have learned to recognize their numbers?
Pause for responses. Yes, an easy way to do this is to observe children playing with
the puzzles and to ask them to show you various numerals 0-5, if they do not do
this on their own. Talking with and observing children is one method of ongoing
assessment. We can learn what children have learned and determine what we
might do to help them learn concepts or skills. Measuring their progress is one
form of assessment, not formal assessment using a tool, but assessment of their
progress.
Click to have the text appear under the “Measure progress” column.

4. Finally, we want to make sure that our plan includes ideas for involving parents
in reinforcing learning at home. What could we ask parents to do at home?
Pause for responses.

This is one idea that we thought of to involve parents. Click to reveal the text under
the “Involving parents” column, “Help children find numbers on street signs and addresses.” 3 54



Curriculum Plan Example

How will you | What are What What How will you | How will you
decide what to | your activities or | learning measure | involve
teach? | learning | learning materials will | progress? parents?
goals? experiences you provide?
will you
| provide?

C ,
Observation opy 1. Provide Puzzles, 1. Ask child Ask parent to
simple puzzles and shapes to copy help the chiid
shaj : i
E;\;eel:‘;i?‘mental pes :::Iiuk;::at paper & simple find different
J - . crayons shapes using shapes in the
4.PK.1a variety of sizes i
> = a crayon environment
Pre-K standards  (dentify and geometric i
, while they are
circles, shapes in i ivl
! 2. Ask child driving
triangles centers
to show you around on
and 2. Talk about
- each of the errands
squares sl.13pes during shapes
circle
JINIW oo

On Page 5.10, you will find our completed written curriculum plan. As you can see, it
is not that different from what you are already doing. A written curriculum plan
provides additional information to help you be intentional in your planning and
teaching.
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Group Activity: Developing a Curriculum Plan

How will you What are | What What How will How will you {
decide whatto | your learning learning you | involve
teach? learning experiences | materials measure | parents?
| e
will you will you progress?
| g o
provide? provide?

Observation Read a book

Developmental
screening

Pre-K standards

Activity: Developing a curriculum plan.

Make sure that you have set up six tables with table signs, Pre-K Standards Booklets, and
written curriculum plans with just the “What learning activities will you provide?” and the
“How will you decide” columns filled in. Explain the directions before excusing participants to
meet in groups to do the activity.

You are going to work in a small group to develop a written curriculum plan. You will find
your group members by looking at the color of the puzzle piece on your name badge. Each
group will be given a typical early childhood activity as a place to start. You will then use
the Pre-K Standards Booklet to help you fill out the rest of the columns on your plan, just as
we did in the example.

This slide shows an example of what you will find at your table. Are there any questions?
Go to the table that has the table sign with your colored puzzle piece. There you will find all
the materials that you need. You will have 15 minutes to complete this activity, and then
we will share with the whole group.

The different group activities are listed below:
1. Reading a book

2. Sensory exploration

3. Snack time

4, Outside time

5. Music & movement

6. Dramatic play

When the groups are finished, and if there is time, ask a spokesperson from each table to
share the plan from the table.

Which group would like to share their plan first?
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Assessment: Why, What and How - g
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We are going to be talking about why, what and how we assess. Before we begin,
let’s talk about the assessments that you are currently doing in your programs. Time
clock: Find your 3:00 p.m. appointment. Talk about the assessments that you are
currently using or ones that you have heard about.

For example, you may be using the ASQ-3 or a checklist from the Center for Disease
Control (CDC), CORE, GOLD, company developed or licensing.

Give participants about five minutes to discuss the assessments they know about or
use.

Set up whiteboard chart paper. Write the headings: Assessment tool/method and
Kind of information you learn on the whiteboard or chart paper. After five minutes,
ask the group to tell you the different assessments that they discussed. First list the
assessment tools or methods under the left column, then go back and ask participants
to tell you what kind of information you could learn about children from each of these
assessment methods.

We can see from our list that there are different assessment tools that can be used
for a variety of purposes. Next we will discuss why, what and how we assess
children in greater detail.
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Why We Assess o g
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* Plan what to teach in your program
¢ Evaluate teaching methods

Planning

¢ |dentify children who need special

Screening help

¢ Monitor children’s developmental

Progress Orogress

» Accountability — licensing, funding

Communicate e Share information with parents

Why do we assess?

NAEYC (2009) recommends that assessment in early childhood programs be used to:

1. Plan: Make sound decisions about teaching and learning. This includes both
deciding what you are going to teach (your curriculum) and whether or not your
teaching methods are effective.

2. Screen: Identify significant concerns that may require focused interventions for
individual children.

3. Monitor: Monitoring the progress of children in your program gives you
important feedback about the effectiveness of your program. Communicating
with parents and other stakeholders, including child care licensing, ensures that
programs are accountable for their work and helps provide feedback for
improving program quality.

4. Communicate: Accountability (licensing, funding) and sharing information with
parents will help programs continually improve.
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What We Assess - g
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. ’ * Interests
v Chll.dren .S e Strengths & areas of need
individuality

* Readiness for kindergarten

Children's * Expected developmental outcomes
o2V fo] oY el =|MN o Progress on Pre-K standards or early
progress Iearning guidelines

* Considers children’s learning

Program
g * Monitors program goals

effectiveness

The next question is “What do we assess?”

As you can see from our discussion of the previous slide, why we assess and what
we assess are directly related.

1

. When we look carefully at the individuality of each child, we learn about his or

her interests, strengths and needs. This information can be used to help us decide
if a child would benefit from further evaluation, and if the child has skills in place
that will help the child to be successful in kindergarten, as well as to help us in
planning our curriculum.

. When we look at children’s progress on developmental milestones and learning

standards, we are able to make informed decisions about our teaching and to
make adaptations if needed.

. Program effectiveness considers children’s learning. You are monitoring program

goals. Evaluating program effectiveness in light of children’s progress can be used
to think about alternative methods of teaching and/or staff training needs around
planning curriculum and teaching.
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How We Assess Ghial®
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¢ Observe in natural setting
» Learn about interests, developmental
progress
» Observe and record data using:
¢ Photographs
* Anecdotal records
» Rating scales

Informal

methods

F O r m a I » Standardized tests

» Specific tasks

m et h O d S * Specific questions

The next question is “How do we assess?” You met with your 3:00 p.m. appointment
and discussed some of the assessment tools you have used.

There are different ways that assessment methods can be categorized. One way is to
talk about informal and formal methods.

What do you think an informal method would look like?

This method uses observation of children in naturalistic settings, such as early
childhood facilities, doing typical early childhood activities, such as playing in centers
or eating snacks. These informal methods are often referred to as alternative or
authentic assessment (NIEER, 2004). Informal methods work well to help us to learn
about children’s interests, to monitor their developmental and educational progress,
and to understand their strengths and areas of need.

Observe and record data using photographs, anecdotal records or rating scales.

Formal methods are sometimes referred to as “testing.” This usually involves an adult

asking a child to perform specific tasks or answer questions within a set period of
time.

This brief sampling of a child’s behaviors is then used to make assumptions about
how the child would perform on other untested tasks. There can be concerns about
using formal assessment methods with young children, but there are also situations
where the use of a formal, standardized test is needed. For example, when you are
trying to determine if an individual child is at risk for a developmental delay, it is

3.27
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Assessment Plan

Purpose _ | How will you use

Child interest Observation 3 months of To plan
enrollment & bi-  curriculum
annually

child Observation 3 months of To understand a
development Checklists enrollment & bi- | child’s
Screening tool annually development,

(ASQ-3) recognize
differences &
make referrals

An assessment plan looks like this example.
Read slide.

Children demonstrate a variety of developmental skills every day as they engage in
typical program routines and activities. For example, you can see evidence of
communication, cognitive, and fine and gross motor skills when children transition
from circle to the snack table and then proceed to eat and drink their daily snack.

Information gathered during observations can help teachers understand what
developmental skills a child can currently do, but observation alone does not give
you a criteria against which to compare a child’s developmental skills.

That is why it is important to pair your observations with a developmental screening
tool with proven reliability and validity when making decisions about children’s
development. Look at your glossary on Page 5.4 of your booklet. Review the
definitions of reliability and validity.

Any questions on these terms?
We will talk more about developmental screening tools such as the Ages and Stages

Questionnaires later in the training, but first we are going to look at recording our
observations about a child’s development using anecdotal records.
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Written Assessment Plan

Purpose How will you use
| it?

Turn to Page 5.11 in your booklet. This is a blank template of an assessment plan.

You are going to be developing an assessment plan as we go through the training today. As
you know, all early care and education facilities are required to have an assessment plan
on file. Child care licensing regulations are specific about what needs to be assessed and
when the assessment needs to be done. You have flexibility, however, in how the
assessment information is gathered. We hope that the information presented today will
help you make decisions about what you will include on your assessment plan.
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Assessment Purpose: Identifying
Children’s Interests

The first purpose of assessment that we are going to talk about is learning about a
child’s interest. Why do you think it might be important to know what children are
interested in learning? Give participants time to respond. Responses might include: to
plan curriculum based on child interest or to help increase an individual child’s
engagement in particular centers.

How do you determine what children are interested in learning and doing in your
programs? Responses might include: watching the children play or noticing which
activities seem to keep children engaged in play longer.

How can you use observation and documentation to help you understand the
interests and passions of the children in your care? Response might include: this
information can help you identify materials and activities to add to your curriculum.
Does anyone have an example of how you have used observation and
documentation to help you develop your curriculum? Allow time for responses.
Examples: Seeing a bug outside, a variety of balls or projects that extend.

You do not really need a “test” to figure out the interests of children in your
program. You can easily learn this information by observing children and taking
notes on your observations.
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Written Assessment Plan

>
;o

Purpose { How will you use
4 it?

Child interest 3 months of To plan
enroliment & bi- curriculum
annually

IINIW oo,

As | mentioned earlier, the regulations dictate several purposes of assessment that must
be done by all facilities and when some of the assessments must be completed.

Handout Page 5.3: Plain English version of Child Care Licensing - refer to #2a and #3c.
1. We can use the regulations to fill in the assessment “Purpose” column and the “When”

column. Write under Purpose, “child interest.” Under “When,” write “3 months of
enroliment and bi-annually.”

2. You have a lot of flexibility in choosing the assessment method or “what” you could use
For example, record your observations using photographs to learn about children’s

interests, so that is written in the “What” column. Write under “What,” “photographs.”
Other ideas?

3. The regulations do not specifically state that your written assessment plan must
indicate how you will use assessment information, but in keeping with the NAEYC
(2009) guidelines, we want to always be thinking about how assessment information
can be used to improve children’s learning. Therefore, we have listed “to plan
curriculum” in the “How will you use it” column. Write in.
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Observation: What Is It? G
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A method of
learning about
children by
watching, listening
and studying them
at work and play

One method of assessment is through observation. It is a method of learning about
children by watching, listening and studying them at work and play.

As we observe children, we begin to learn about their interests. For example, what
activities and materials are engaging children for longer periods of time? What activities
and materials do children gravitate toward during free-choice time? We can also ask
questions to learn more about each child and build relationships.

For example, a teacher was observing some children in her class and noticed that one
child was talking about how his parents were going away on a trip and flying on an
airplane to another country. She decided to use this information to develop a theme
around flying on an airplane and traveling to another country. Together with the
children, she sets up an airport complete with a booth to process passports. The
children also learned more about the country where the child’s parents were traveling.

The children were very engaged in the experiences because of the personal connection
of the child in their class.

Can anyone else give an example of how an observation of children within your
classroom led to specific activities or the addition of materials into your classroom?
Allow time for responses.
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Video: How Good Are Your Observation Skills? » | i" -
q w

* Watch the video carefully

* Try to count the total number of times the white team
passed the ball during the basketball game

*  http://youtu.be/IGQmdoK_2ZfY

INIQ s,

How good are your observation skills? Hold up your fingers from one to five with
one representing observation skills that are poor and five representing observation
skills that are very good. | am going to show you a video. Follow the instructions
given in the video. When the video has ended, discuss the video with the group.

Show Gorilla video.

(http://youtube/IGQmMdoK_ZfY)

How many of you have seen a video like this before?

Of those of you that haven’t seen a video like this before, how many of you saw the
gorilla?

How many of you did not see the gorilla?

How many of you noticed that the curtain changed colors?

How many of you noticed that a player left the field?

What can we learn from this video clip?

Allow time for responses.

We can learn that we tend to see the things that we are paying attention to, such as
how many times the players passed the ball. Often we do not see everything that is
happening. We may miss important pieces of an interaction. For example, we may

see Johnny throwing blocks at Nathan, but we may not have seen the events that

lead up to this interaction. It is important to remember that even the best observers

do not see “everything.” We may know how many times the ball was passed, but we
may have missed the gorilla, the curtain changing color or the player leaving the id
field. '



Observation Guidelines Gl
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Observe over time

* Keep track of what you see as well as when, what, where and
with whom the behavior is occurring

» Watch children in varied activities and settings
* Have multiple people, including parents, observe
* Keep your observations objective
» Objective = based on facts
» Subjective = interpreted by perspective, feelings or point of view

JUST THE FACTS!

Therefore, we recommend the following observation guidelines:

Observe over time, which may be over several days, weeks or months.

. Keep track of what you see as well as when, what, where and with whom

the behavior is occurring.

. It is important to observe children over multiple settings and different types of

activities.

What is the difference between being objective and being subjective?
Allow time for responses.

1.

2.

To be objective, your observation must be based on facts and unbiased. “Susie is
playing in the blocks. She said, ‘l like to build towers’.”

To be subjective, the event is reflected or interpreted by the viewer’s
perspective, feelings or point of view. “Susie is playing in the blocks because she
hates playing in housekeeping.” You can see how the second statement added a
subjective statement based on the speaker’s perception.

Remember to be objective - Just the facts!

3.34



Example: Using Photographs To Record . *

. - w .
Observations ‘." .
-
Anna spent 10 minutes building with

blocks in the manipulative center

How can we use this
information?

* Add a variety of
materials to your
manipulative center

¢ Make sure that Anna has
time each day to build
with materials

We need to record our observations of children in order for this information to be
useful. With the wide availability of digital cameras, iPhones and iPads, taking
photographs is an easy way to record and share information about children.

Photographs can be used to record or document children’s interests, developmental
skills, and developmental and educational progress.

Example: This photograph is being used to record Anna’s interests. The next step, of
course, is to use the information in some way. How could we use the information
that Anna spends time building with blocks?

Give participants time to respond.

Click slide.

Yes, you would want to support Anna’s interest in building by making sure she had a
variety of manipulatives to explore, as well as time each day to work with
manipulatives.
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Assessment Purpose: To Understand
Children’s Development

The second purpose that we are going to talk about is using assessment in order to
understand children’s development.
Handout Page 5.3: Plain English version of Child Care Licensing - refer to #2b.

3.36



Assessment Plan

Purpose What How will you use
| | it?

Child interest Observation 3 months of To plan
enrollment & bi-  curriculum
annually

Child | Observation | 3 months of To understand a
development i Checklists enrollment & bi- | child’s
Screening tool ELGUELY development,

recognize
i differences &
make referrals

Children demonstrate a variety of developmental skills every day as they engage in
typical program routines and activities.
Write “Child development” in the purpose column.

For example, you can see evidence of communication, cognitive, and fine and gross
motor skills when children transition from circle to the snack table and then
proceed to eat and drink their daily snack. Information gathered during
observations can help teachers understand what developmental skills a child
currently has, but observation alone does not give you a criteria against which to
compare a child’s developmental skills.

That is why it is important to pair your observations with a developmental screening
tool with proven reliability and validity when making decisions about children’s
development. For this example we will use “Observations, checklists and a screening
tool” in the “What” column. We will talk more about developmental screening tools
such as the Ages and Stages Questionnaires (ASQ-3) later in the training.

“When” do the regulations state we need to assess? Write “3 months of enroliment
and bi-annually.”

“How will you use it?” Write “To understand development, recognize differences
and make referrals.”

We are going to look at recording our observations about a child’s development
using anecdotal records.

See Page 5.12 in booklet.
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Kira and Isaac

Playlng Together

In your booklet on Page 5.12 is a blank anecdotal record form. We are going to watch
a videotape of two children playing together. Use the anecdotal record form or a
blank piece of paper to write down all of your observations. Play the video by
clicking on the picture. When the video is finished, ask participants if it was difficult to
write down everything that they saw in the video.

Do you feel like you were able to write down all of your observations while
watching this video? We are going to watch the video one more time. This time
when you watch the video, | want you to focus on the social/ emotional area of
development. Show the video a second time and give participants a few minutes to
finish writing their anecdotal record.

Was it easier to write your anecdotal note the first or second time you watched the
video? It probably was easier the second time through because | asked you to focus
on only one area of development. We need to focus our attention on a particular
child and know what behaviors or skills we are planning to observe. This is called,
“Systematic observation” (McAfee & Leong, 2011).

Utilize flip chart or whiteboard.

Write Observation and Interpretation on the whiteboard or chart paper. Ask
participants to tell you what they observed during the second viewing of the video.
Next ask participants what those observations tell them about Kira’s development.
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We Are Going To Take a 15-minute Break ‘ . .
N v

-

It's Time For A Break

We are going to take a 15-minute break.
Remind participants about the location of the restrooms.
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Conducting Developmental Screening ~ , g -

* Purpose of screening
» Identify children at risk for developmental delays
» Modify your curriculum to address missing skills
* How to screen

« Use a standardized developmental screening tool (best)
- Ages and Stages Questionnaires (ASQ-3)
Parents’ Evaluation of Developmental Status (PEDS)

« Use informal observation or checklists: Center for Disease Control
developmental checklists - www.cdc.gov

The purpose of conducting development screening is:
1. To identify children at risk for developmental delays.

Observation can be used to give you some information about children’s developmental skills, but this
method does not allow you to say with confidence that a particular child is at risk for a developmental delay
and should be referred for further testing.

2. To give you the ability to modify your curriculum to address missing skills.

Developmental screening does not identify or diagnose a developmental delay. Screening offers a quick look
at major developmental milestones in all areas. It can assure parents and/or teachers that
development appears to be progressing typically.

Developmental screening can also help caregivers identify areas of their curriculum that should be adapted
or modified. For example, if most of your 12-month-old infants cannot finger feed yet, perhaps you need to
give them more opportunities to practice.

A standardized developmental screening tool is one that is reliable, meaning that you will get consistent
results when two different caregivers screen the same child. A tool is valid if the tool measures what it was
designed to measure.

Research with pediatricians showed that pediatricians were only able to identify 20 percent of children with
a developmental delay when they relied on informal screening procedures. Pediatricians’ accuracy jumped
to 80 percent when they used a standardized developmental screening tool.

There are many standardized developmental screening tools available for early childhood caregivers,
including the Ages and Stages Questionnaires (ASQ-3), and Parents’ Evaluation of Developmental Status
(PEDS). While it is best to use a standardized screening tool, do not ignore your gut feelings that are telling
you there is a problem. If you do not have access to a standardized screening tool, there are other means
that can help you, such as informal observation or checklists on the Center for Disease Control website. It
can be found at www.cdc.gov.
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Activity: 48-month *
Ages and Stages Questionnaire (ASQ)-3 L

AASQ
* Review the 48-month ASQ-3
Ages & Stages +  Look for skills that you could

observe during daily activities

You have been given an ASQ-3 for a 48-month-old child. | want you to look at it to
get a sense of how a screening tool can help you identify children who need to be
referred for a developmental evaluation and help you plan your interactions and
educational opportunities for children in your care. As you look at the ASQ-3, do you
notice any skills that you see children in your care doing everyday? Pause for
responses. Discuss briefly.

The ASQ-3 can be completed by either the child’s parent or by the child’s teacher.
Probably the best way to monitor children’s development is to have parents and
teachers both complete the ASQ-3 on a child. Licensing regulations state that an
assessment must be completed within 30 days of enroliment and every six months.
Having a parent participate in the process is a method that can encourage a good
discussion with the child’s parents and helps you make a joint plan for supporting
the child’s development, including the need to refer the child for further evaluation,
if needed.

You can find information about the ASQ-3 on the Referral and Reading List on the
last page of the handout (Page 5.25). Paul H. Brookes Publishing Co. is the source for
purchasing ASQ-3. You can also borrow the ASQ-3 from the Office of Early Care and
Education and the Early Childhood Special Education Library.
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Using Checklists
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Another assessment tool is a checklist. Turn to Pages 5.13-5.14 for an example of a
checklist. This checklist is available free, online in English and Spanish from the
Centers for Disease Control (CDC). This is an example of a checklist that a caregiver
or parent might use to see if a child is developing at a typical rate and may help us
determine if there is a need for a screening or further observation.

The CDC has many good resources for you to access. Their website is on the bottom
of the page.

What red flags or concerns are listed?
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Tips for Talki
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Now look at Page 5.15, titled CDC Tips for Talking with Parents. Find your 6:00 p.m.
appointment and identify two of the most important tips. Prepare to share with the

group.

Allow for five to seven minutes for a discussion.

or

Large group discussion: Let’s hear what a couple of groups decided were the most

important tips.

Alternate small group discussion: After you’ve shared with the person next to you,
find another dyad and share what each of you found to be the most important tips

presented.

3.43



Sharing Concerns With Parents o 2"
5

Work on building strong relationships with parents from the time
the child enrolls

Hold regular parent conferences

* Nurture open communication with parents

* Find a private place to talk when parents are not in a rush
Start by talking about the child’s strengths

Raising concerns with parents about a child’s development can be difficult. It is easier to
do this if you already have a solid relationship with the child’s parents before you need
to bring up concerns. One way to build this relationship is to acknowledge that the
parent is the child’s first and forever teacher. Also, you can reassure parents that you are
both on the same team.

Hold regular parent conferences. Nurture open communication with parents. When it is
time to talk about your concerns about a child’s development, be sure to find a time
when parents are not in a hurry and when you can find a private place to meet with
them. Begin the conversation with talking about how much you enjoy having the child
in your program and sharing the unique strengths of their child before discussing
concerns that you have noticed.

3.44



Sharing Concerns With Parents Gliais
B

* Respect the parent’s
view

* Do not try to diagnose

* Emphasize the

importance of early
intervention

* Refer the parent to
available resources

Sharing concerns with parents must be handled professionally and with respect of
the parent’s view. Do not try to diagnose, emphasize the importance of early
intervention, and refer the parent to available resources.

You will want to ask the parents if they have observed any of the same things at
home. You can share how you will help the child learn and practice the skills while
in your care.

Parents may be angry with you for suggesting there is a concern. Be prepared to
respond in a calm manner and reassure the parents. You will want to let them know
that your concern is kept in confidence.

Suggest that parents contact the appropriate agency or talk with their doctor about
their child’s development and then give them time to think about the information
you have shared.

After a couple of weeks, follow up with the parents to show your support and
concern. If the parents are reluctant to proceed with an evaluation of their child,
understand that some parents may not be ready to accept that their child might
need additional help. In that case, all you can do is continue to support the child’s
development in your child care setting and provide the parents with resources to
work on their child’s development in the home.
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Referral Agencies o avi
-~

* Birth to 2 years 11 months — Nevada Early Intervention
Services

» Northern Nevada — 775-688-1341
* Frontier and Rural Nevada — 775-753-1214
« Southern Nevada — 702-486-7670

= 3 to 5 years — ask your local school district for Child Find
contact information

It is not the role of the early childhood caregiver to confirm the presence or absence
of a developmental delay. If you have done a screening and have concerns, it is
important to share your concerns with the child’s parents. If you have concerns, you
will want to provide parents with information about whom to contact in order for
the child to get a developmental evaluation.

Children who are under the age of 3 years are referred to Nevada Early Intervention
Services (NEIS). The numbers for NEIS depending on your location are listed on the
slide and the last page of your handout (Page 5.25). Children between the ages of 3
and 5 years should be referred to the local school district’s Child Find office. These
services are provided to parents at no cost.
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Additional information from the Center for Disease Control and Prevention (CDC)
can be found in your booklet on Pages 5.16 and 5.17. Please turn to these pages.
The CDC might not be a source you would think of checking with for developmental
information, but they have a number of free, easy to read and understand
publications for parents and caregivers that can be printed for the families in your
program. Many are available in English and Spanish.

The CDC'’s “Learn the Signs. Act Early.” campaign is meant to help caregivers and
parents learn about development and where to call to get help so that children can
get intervention services early, which may minimize the impact of developmental
delays or concerns.

Take a couple of minutes to look over the information on these pages.

Allow for a few minutes to review the pages.
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Look at the last page in your booklet (Page 5.25). There is a list of phone numbers
and websites with referral agencies, resources for curricula and assessments, and a
reading list. We put this at the back of your booklet to make it easy to find. Who can
tell me what number to call if you have a concern about a child in Clark County?
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Track your child's progress with a free online screening
tool at: www.MaketheFIrstFiveCount.org/ASQ

Reterral Pathway for Children Ages Birth - 3 years okt
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Who can tell me what number to call if you have a concern about a child under 3
years of age who lives in southern Nevada? This is also listed on Page 5.25.
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Assessment Plan

Purpose How will you use
it?
Child interest Observation 3 months of To plan curriculum
enroliment & bi-
annually
Child development  Observation 3 months of To understand a child's

enroliment & bi-  development,

Screening tool (ASQ-3)  annually recognize differences &
make referrals

Monitor child Observation, rating Ongoing To ensure that

progress scales, portfolio | children are
| learning

Cooperative Extension

]}\_ﬁ‘i University of Nevada

Next we are going to talk about using assessment information to monitor children’s
progress.

Turn back to your assessment plan on Page 5.11 and add “Monitor child progress” in
the “Purpose” column.

What can we use for an assessment tool? “Observation, rating scales and a
portfolio.”

When will be “ongoing.”

How will we use it? “To ensure that children are learning.”
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Using a Rating Scale Glig s
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Lets look at a rating scale located on Page 5.18 in your handout.

Rating scales can be used by teachers to monitor a child’s progress on
developmental and educational skills.

Rating scales provide more information than whether or not the skill is present or
absent. Teachers can define levels of performance for each skill along a continuum
from high level to low level of quality or frequency.

Do as a large group.
Choose four skills to discuss and show how Nani was not doing the skill at time #1 and
was doing it at time #2. Explain how the skills differed.
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Putting it All Together: Child Portfolios ~ » g *
‘ ‘aig

« A portfolio is a collection of a child’s work and teacher
data from both informal and formal assessments used to
evaluate a child’s development, learning and progress

e
Cooperative Extension

A portfolio is another assessment tool. It is a collection of a child’s work and teacher
data from both informal and formal assessments used to evaluate a child’s
development, learning and progress.

Portfolios can include almost every kind of assessment information that you can
think of. What is included in the portfolio is determined by the age of the child and
the purpose of the portfolio. For example, a portfolio for an older child will contain
more work products such as art work and writing samples, than that for a toddler.

A showcase portfolio is a type of portfolio used with older children. In this kind of
portfolio, children choose their best examples of work to showcase for their
parents.

The type of portfolio used in early care and education settings is called an evaluative
portfolio. This kind of portfolio includes assessment data collected over time and is
used to assess a child’s developmental and educational progress.
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Whatis Typically Included in a Portfolio? » g

v
ﬂ-‘

So what is typically included in a portfolio? We are going to review Nani’s portfolio
to see the kinds of assessment data that can be included in an evaluative portfolio.
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Annotated Photographs et
%>

Nani climbed into the pool all by herself

Annotated photographs are photographs that include a caption explaining what
assessment information you were recording. In this case, the purpose of the
photograph was to record Nani’s gross motor development, and so a gross motor
skill is identified on the photograph.
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Anecdotal Record o h

- w .
Anecdotal Note e -y v
Child's Name __ Nam Date 222011 =4
Observer's Name Manha
What happened/Whal | saw | Developmental interpratation
(Record only the facts. no | Select the appropriate areas
interpretation here} Interest in | Self.concept | Problem
learning solvng
* Nani stood and I____ L i
bounced on her knees | Language Language Interaction
whila holding on fo the | comprehension | expression with peers
chair
= She began cruising | | |
towards her feft Literacy skits [ Creativ ty interaction
= Slow cautious stops with adults
* Reached the other side
of the chair S = = e
« Stretched her leftarm | Gross motor | Fine motor Sell-halp skills
towards the sheives skils skills |
night arm on the chair X

Crusedlocontaners |, o e —
Bounced and shook | Setlf-reguiation ~ Attention Engagement
containers

Pulied out container |

Touched toys inside _ !

contamner Comments

Cruised back to rocking

chair

Nani is beginning 1o use her gross motor skills
1o reach places of interest.

She is still cautious with every step she takes

This is a anecdotal record written on a different day to document Nani’s gross motor
development. Anecdotal records can be included in portfolios.
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You could include checklists that show which milestones the child has mastered at a
particular age.

3.56



Standardized Testing - ASQ-3 G g
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You could also include a standardized developmental screening tool, such as the
ASQ-3 which gives you more information than a checklist. The ASQ-3 allows you to
note if the child has mastered a skill, can sometimes do a skill or do it with adult
help, or is not able to do a particular skill at the time the screening was completed.
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ey i g e - v
Push up on arms and lift head and chest [T, 17: SRR '} =

LIt both arms and legs and rock an 216/18 M
stomach _
Roll from stomach to back and back 1o JEETST AN L]
stomach -
Start to move larward of backwards. 21611 3
nubling or pushiog arms
Get up on handi and knees, rocking back JRET2T VY E
s 3 and forth
Pull on a stand while hoiding on 1o w1 €
_something
Batance and sit along fur long pertods of  JMEI¢T 1208 ™M
time
Walk with someone holding both hands  [EDTUT €
Pull up on a table and “cralse” 21641 N
Roll trom lying on fer stomach and sitting [EVCTELY E
Crawi 10 sitting, 4nd back agan  RREIZTZVE N
T Gawleay  ERUUAY N
Tiimb onto low objects, couth ot table  [ETSTIZVY N
" “Stand alonc without help for + few  IETUEY 3
seconds then minutes N = Not Yet
Few steps without hetp 2hef11 N .
=4 E = Emerging
Go from standing to sitting easily e N
M = Met
Go lrom squatting 1o standing 288411 N
7" "Walk up and down steps with help 18/ N
] I University of Nevada
IR Cooperative Extension o) ihotabiaiianal 21811 »

Rating scales can also be included in a portfolio and are an easy method for showing
a child’s progress on a set of skills over time.
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Review Assessment Plan

Purpose How will you use it?

Childinterest  Observation 3 months of
enroliment & bi-
annually
Child Observation 3 months of To understand a child’s
development  Checklists enrollment & bi- development, recognize
Screening tool (ASQ-3) annually differences, make
Child progress  Observation, rating Ongoing 1

scales, portfolio

Look at Page 5.19 in your handout.

We have looked at three purposes of assessment that the child care licensing
regulations specify must be included on an early care and education written
assessment plan:

1. To learn about a children’s interests.

2. To understand a child’s development and whether or not a specific child should
be referred for further evaluation.

3. To monitor a child’s developmental progress.

Next, we will look at how early childhood teachers can use this assessment
information for curriculum planning.
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Review: Linking Assessment With Curriculum

To connect curriculum planning with assessment let’s take a final look at our
Assessment—Curriculum puzzle.

L

Universaty of Nevada
I Cooperathe Extenion

All of these activities are interconnected. Assessment information is used to help us

plan our curriculum, to decide how to teach children and to monitor children’s
progress.

Our curriculum and learning opportunities provided for children give us

opportunities to observe and learn about a child’s interests, development and
progress.

It is a never-ending cycle, as children and adults are always learning.
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Group Activity: Linking Assessment % *

L
. o
& Curriculum Plan
- v
=
Using Individual Assessment to Plan Our Group’s Curriculum
| social, Emotional and Self-care =
Child’s Name & Date ETHVY Takes Usessoap Knows Brushes Can Expresses  Spontaneously Knows first &
self, using  turns and towel  names of teeth on dressor  wide and openly last name, age,
utensils playing  towash/ two other own, using  undress  range of shows gender, city
games dryhands childrenin  toothpaste  self emotions  affection where living
onown care facility & brushing and/or phone
all teeth? number
b N A N S A S A N
2/12/13 Y s N s N [ A s s
1/13/13 | A A A N s N A A
1/13/13 N N 5 A N S A A A
_2/8/13 H N 5 H 5 N 5 H N
~ 2/10/13 | s A A N [ A A N
o~ 5 5 A 5 N H A N
N N 5 A N s A A A
Kia  1/26/13 |0 s s A N A N N s
samuel  2/1/13_ 3 N B s H s A A A
N f vomemyamenss il Assessment Tool:
NIl Cooperative Extension

Rate each skill as A = Always, S = Sometimes, or N = Not yet

You will find this in your booklet on Page 5.20. We've created a template for you to use
if you wish. Let’s review it.

On the left-hand column, you will see a list of children’s names in a fictional four-year-
old classroom. We’ve noted the date when we observed each of the children and
assessed their skills.

Using a rating of “A” for Always, “S” for Sometimes and “N” for Not Yet, we’ve
indicated each child’s skill development on the table. This allows us to look quickly at
our entire class and see what activities or learning opportunities we can include in our
curriculum and interactions with the children.

On Page 5.20 at the bottom, you will see that we’ve listed the Pre-K standards related
to two of the skills on the table and an activity that could be included for children to
learn and practice their skills.

Let’s look at the first skill listed: “serves self, using utensils.” A quick look at the column
tells us that two children have mastered the skill (there are two “A” ratings), four
children sometimes can serve themselves and the remaining four children never serve
themselves, using utensils.
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So what activity might we include for eight of the children in our group to practice?
There is an idea on the box on the bottom right of Page 5.20, "serve meals and snhacks
family style so they can practice using utensils.” What other ideas do you have?

Let’s look at the second skill: “takes turns playing games.”

How many of the children have this skill mastered? One.

How many never exhibit this skill? Five.

And that leaves four who can sometimes take turns when playing games.

So, what learning opportunities could we include for our group of children? Pause for
responses.

Ideas could include:

1. Play games where turn taking is needed.
2. Prompt children to take turns.

3. Model turn taking.

Keep in mind the skills we’ve listed are typical for children about 4-years-old, but there
is a wide range of when children will master each of these skills.

We want you to work in small groups to identify related Pre-K standards and potential
activities you could include in your curriculum to help children build their skills. Turn
to Page 5.21.

In the left column, you see the indicator. Identify the Pre-K standards for each. In the
right column, you will determine the learning opportunities and materials. Remember
you are working with typical 4-year-olds.

Find your 9:00 a.m. appointment and work together to complete the plan.

Can you see how you might use this type of tool to help plan your curriculum? Pause
for comments.

When the groups are finished, ask a spokesperson from each group to share their
ideas. Which group would like to share their ideas first? If there is time, let each group
report to a large group.

We'’ve included blank templates for you to use if you wish. There are observable skills
for five domains. These are on Pages 5.22 - 5.24 in your booklet.
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Retrospective Activity - 3

What have we learned today?

1. Review:

*  Written Curriculum Plan

*  Written Assessment Plan

¢ Plain English Regulations

¢ Glossary

* Tips for Talking With Parents

« Referral Information for Nevada and From CDC
* Linking Assessment and Curriculum

¢ Other Notes, Handouts

2. What are two things you can do tomorrow
to implement the information presented today?
¢ Write down what you will do
* Add notes to your plans
» Share with person sitting next to you

NI i

What have we learned today? Let’s spend some time to review and summarize.

1.

Review what has been presented by looking at the following information in your
booklet:

Written Curriculum Plan

Written Assessment Plan

Plain English Regulations

Glossary

Tips for Talking With Parents

Referral Information for Nevada and From CDC

Linking Assessment and Curriculum

Other Notes, Handouts

2. What are two things you can do tomorrow to implement the information

presented today?

Write down what you will do.

Add notes to your plans.

Share with person sitting next to you.

Use puzzle pieces to review questions from beginning of presentation. Facilitate a
large group discussion to elicit a few ideas and answer questions. Depending on time
available, the discussion could be longer if needed.
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Video: What is Authentic Assessment?

Resuits Matter
Video Sernes on

Larly Childhood Wwhat Is
Authentic Assessment?

Assessment

- -

Cooperative Extenslon

http://www.cde.state.co.us/resultsmatter/RMVideoSeries_Generallnterest.htm#top

We will next watch a video produced by the Colorado Department of Education.

This video shows interviews with teachers, administrators and parents talking about
authentic assessment practices.

http://www.cde.state.co.us/resultsmatter/RMVideoSeries_Generalinterest.htm#top
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Debrief Video:

« Assessment should be ongoing
* Address the whole child
« Assessment conducted during daily routines
* Should include multiple perspectives

* Help plan your curriculum

As shown in the video, assessment is ongoing. We look at the whole child in order
to gain an understanding of all areas of development.

Where should you conduct an authentic assessment? Allow time for responses.
Authentic assessments should be conducted during typical routines and activities.

Assessments should be done in a naturalistic manner as children play and interact
with adults and children.

Should only one person conduct the assessment? Allow time for responses.

It is important to have multiple perspectives from parents, teachers and other
important people in the child’s life within a variety of settings. Children may act
differently depending on where they are and whom they are with.

The information from authentic assessments can help us understand how the child
is developing and help us plan appropriate curriculum experiences.

Does anyone have any other comments about the video? Any questions?
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Please complete the post-survey and pick-up your certificate before you leave

j\it\i University of Nevada

Distribute the post-survey.

It is time to complete the post-survey.

Thank you for attending the training and remember to collect your certificate before
leaving.
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Section 4:

Evaluation
Pre-/Post-survey



1.

. Please write the name of your instructor(s).

$-. 4 Curriculum and Assessment: Understanding Child Care Regulations—Pre-survey

Please write down your favorite color and the last four digits of your home phone number. You will need to put the same

color and number on the survey at the end of the workshop.

Last four digits of phone number Favorite color

Please write the name of the city where the workshop is being held.

. How long have you been caring for children professionally? years

If less than a year, how many months?

. We need to document how many children may benefit from this program. Please write the average number of

children that are directly under your supervision in one week.

Which age group do you care for most of the time? (Circle only one letter.)
a. Infants and/or toddlers (newborn to 2 years)

b. Preschoolers (3 to 5 years)

c. School-age youth (6 to 10 years)

d. Mixed age group, please specify

. Which best describes your current position? (Circle only one letter.)

a. Family or group home care provider

b. Lead/head teacher in a child care center
c. Assistant teacher in a child care center
d. Director or administrator

e. Assistant director
f. Other (please list)

8. On a scale of 0 to 10, how much knowledge do you have about assessment?
No knowledge A lot of knowledge
0 1 2 3 4 5 6 7 8 9 10
9. On a scale of 0 to 10, how much knowledge do you have about curriculum?
No knowledge A lot of knowledge
0 1 2 3 4 5 6 7 8 9 10
10. On a scale of 0 to 10, how well do you understand child care regulations related to assessment and curriculum?
Not at all Understand completely
0 1 2 3 4 5 6 7 8 9 10
11. What future workshops would be of interest to you? (Please circle Yes or No for each.)
a. Yes No Advanced Child Guidance
b. Yes No Learning Curriculum Involving Nature
c. Yes No Observation and Assessment
d. Yes No Parent Involvement and Parent Relationships
e. Yes No Nutrition: Getting Kids off to a Healthy Start
f. Yes No Science Activities for Young Children
g Other ideas:
THANK YOU!

\ﬁ University of Nevada The University of Nevada, Reno is an Equal Employment Opportunity/Affirnative Action employer and does not discriminate on the basis of race, color, religion, sex,
j_]?\-_‘ Cooperative Extension | age, creed, national origin, veteran status, physical or mental disability, and sexual orientation in any program or activity it operates. The University of Nevada
employs only United States citizens and aliens lawfully authorized to work in the United States. 4.1




*g_ 4 Curriculum and Assessment: Understanding Child Care Regulations—Post-survey

1. Please write down your favorite color and the last four digits of your home phone number (same number used on
pre-survey).

Last four digits of phone number Favorite color
2. On a scale of 0 to 10, how much knowledge do you have about assessment?

No knowledge A lot of knowledge
0 1 2 3 4 5 6 7 8 9 10

3. Onascale of 0 to 10, how much knowledge do you have about curriculum?

No knowledge A lot of knowledge
0 1 2 3 4 5 6 7 8 9 10

4. Ona scale of 0 to 10, how well do you understand child care regulations related to assessment and curriculum?

Not at all Understand completely
0 1 2 3 4 5 6 7 8 9 10

5. What are three things you learned today to help you with assessment and curriculum planning in your work with
young children?

a.
b.
c.

6. What is one method of assessment you learned about today that you can use in your work?

7. Observation is a useful tool for early childhood educators. What can you learn from observation of young
children?

8. When you have a concern about a child’s development, where can you refer them for screening?
a. If the child is under the age of 3 years, contact:
b. For a child 3 to 5 years of age, contact:

9. Parents are partners in the care and education of their children. What can you do to include them in your planning
and assessment?

10. All early care and education programs (such as family daycare and center-based programs) must have which of
the following items? Circle all that apply.

Written curriculum plan Written assessment plan Materials & supplies to implement curriculum

THANK YOU!

(]—\r’ Universityof Nevada | The University of Nevada, Reno is an Equal Employment Opportunity/Affirative Action employer and does not discriminate on the basis of race, color, religion, sex,
J _L Cooperative Extension | age, creed, national origin, veteran status, physical or mental disability, and sexual orientation in any program or activity it operates. The University of Nevada
employs only United States citizens and aliens lawfully authorized to work in the United States
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‘—1; Curriculum and Assessment: Understanding Child Care Regulations—Post-survey
KEY

1. Please write down your favorite color and the last four digits of your home phone number (same number used on pre-survey).

Last four digits of phone number Favorite color

2. On ascale of 0 to 10, how much knowledge do you have about assessment?

No knowledge A lot of knowledge
0 1 2 3 4 5 6 7 8 9 10

3. On ascale of 0 to 10, how much knowledge do you have about curriculum?

No knowledge A lot of knowledge
0 1 2 3 4 5 6 7 8 9 10

4. Ona scale of 0 to 10, how well do you understand child care regulations related to assessment and curriculum?

Not at all Understand completely
0 1 2 3 4 5 6 7 8 9 10
5.  What are three things that you learned today to help you with assessment and curriculum planning in your work with young
children?
a.
b.
C.

6. What is one method of assessment you learned about today that you can use in your work?
e  Observation
e Photographs
e Anecdotal records
e Rating scales
e  Checklists
¢ Standardized tests
e ASQ-3
e Formal
e Informal
e Screening tools

7. Observation is a useful tool for early childhood educators. What can you learn from observation of young children?
e  Child’s interests
e Experiences
¢ Family situations
e Changes in family

Child’s understanding and knowledge
Child’s developmental level
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When you have a concern about a child’'s development where can you refer them for screening?
a. If the child is under the age of 3 years, contact: Nevada Early Intervention Services
b. For a child 3 to 5 years of age, contact: Child Find or Local School District

Parents are partners in the care and education of their children. What can you do to include them in your planning

and assessment?

e Parents can complete an ASQ-3 or other screening tool

e Parents can provide info about child’s development

e Parents can do things with chiid at home to help them learn and practice skills

e Book lending library for parents

¢ Talk with parents about chiid’s progress

e Talk with parents about concerns

e Communicate with parents, involve them in teaching their child, support them in their efforts

e Develop relationship with parents

e Consider yourself a partner with parents

e Show parents your curriculum plan

¢ Parents can share their culture and traditions with program, other children, teachers, etc.

e Parents can extend what is learned, by doing more or additional things based on what is being learned
in the child care program

All early care and education programs (such as family daycare and center-based programs) must have which of
the following items? (Circle all that apply.) ALL THREE SHOULD BE CIRCLED.

Written curriculum plan Written assessment plan Materials & supplies to implement curriculum

THANK YOU!

j Rj E University of Mevada | The University of Nevada, Reno is an Equal Employment Opportunity/Affirmative Action employer and does not discriminate on the basis of race, color, religion, sex,
Cooperative Extension | age, creed, national origin, veteran status, physical or mental disability, and sexual orientation in any program or activity it operates. The University of Nevada
employs only United States citizens and aliens lawfully authorized to work in the United States
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Curriculum and Assessment: Understanding Child Care
Regulations

Early Education Plan NAC 432A.430 (NRS 432A.077)
Plain English version approved by Child Care Licensing, December 2012

1. All licensed homes and centers must have an early care and education program.
2. The written assessment plan should:

o Ao g

g

Find out about the interests and needs of each child

Describe development and progress of each child

Find out if referral is needed for child

Explain how you have determined curriculum

Be adapted to child’s needs; environment should also be adapted to child’s needs
Implement/use the early education plan

Communicate with families of each child

3. Assess each child within three months of enrolling; repeat twice each year.
4. Written curriculum plan guidelines include:

a.

o po o

g

Parents can see plan

Develop plan before using plan

Keep plan on file for at least one year

Include English spoken language

Include literacy, mathematics, science, social studies, creative expression and the
arts, and health and safety

Support children’s learning concepts and activities that foster social, emotional,
physical, linguistic and cognitive development

Involve parents and support them in teaching their children

5. Materials, equipment and supplies used to implement the curriculum plan should:

U f Nevada : ! ; X
c;;,";;:,’.; E:;nmn race, color, religion, sex, age, creed, national origin, veteran status, physical or mental disability, or sexual orientation in any program or

Be familiar to children and their families

Represent diversity of children in program regarding gender, age, native language,
ethnicity, culture and abilities of the children enrolled in the facility

Be safe

Encourage children to explore, experiment and discover

Encourage children to interact with each other and materials

Be set up so that children can work independently

Change materials and equipment to fit changes in curriculum and different skills
and interests of children

Be the types of materials and equipment that can be used in many different ways
Be the types of materials and equipment that can be used by children with special needs

The University of Nevada, Reno is an Equal Employment Opportunity/Affirmative Action employer and does not discriminate on the basis of

activity it operates. The University of Nevada employs only United States citizens and aliens lawfully authorized to work in the United States
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Curriculum and Assessment: Understanding Child Care Regulations

Glossary

Word

Definition

Anecdotal records

A written record of observations of a child’s actions, behavior and/or work
throughout the day. An informal method of recording and assessing skills.

Assessment Determining what skills a child has and does not have; determining if a child has
learned skills or progressed in areas of development.

Curriculum A written plan for teaching young children.

Emerging skill A skill that a child is just beginning to be able to do.

Formal methods of | Using a standardized tool to assess a child’s skills and abilities.

assessment

Informal methods | A method of assessing a child’s skills and abilities without the use of a

of assessment standardized tool. For example, using a checklist that has not been tested for

validity and/or reliability or asking a child random questions.

Intentional teacher

An intentional teacher is one who has a goal in mind, one who has thought about
what she wants the child to learn, and one who has a plan of learning activities to
teach the child the specific concepts.

Portfolio

A collection of examples of a child’s developmental progress. May include writing
or drawing samples, photos of child’s work and/or efforts, results of assessments,
documentation of conversations with a child, etc.

Rating scales

Rating scales ask the rater (teacher) to evaluate a child on a characteristic

(area of development) and then rank the child along a continuum from low to
high frequency or quality (such as Never, Sometimes, Always; Not met, Emerging,
Met). This is a good tool for monitoring a child’s developmental or learning
progress.

Reliability Consistent testing results; the results are the same each time the test is
completed or scored.
Screening A brief look at all areas of a child’s development used to determine if the child is

at risk for a developmental delay and therefore needs to receive further
evaluation.

Standardized tool

A tool to assess a child’s development, skills and abilities that has been tested and
found to be reliable, valid and developmentally appropriate.

Validity

The accuracy of a test in measuring what it is intended to measure.

University of Nevada
Cooperative Extension

N

The University of Nevada, Reno is an Equal Employment Opportunity/Affirmative Action employer and does not discriminate on the basis of
race, color, religion, sex, age, creed, national origin, veteran status, physical or mental disability, or sexual orientation in any program or
activity it operates. The University of Nevada employs only United States citizens and aliens lawfully authorized to work in the United States.
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naeyc and naecs/sde

Early learning standards define the desired outcomes

and content of young children's education. Most states
have developed such standards for children below kin-
dergarten age.

The National Association for the Education of Young
Children (NAEYC)and the National Association of Early
Childhood Specialistsin State Departments of Education
(NAECS/SDE) believe that early learning standards can be
a valuable part ofa comprehensive, high-quality system
of services pryoung children. But we caution that early
learning standards support positive developmentand
learning only if they:

»emphasize significant, developmentally appropriate
content and outcomes;

= are developed and reviewed through informed, inclu-
sive processes;

sare implemented and assessed in ways that support all
young children's development; and

are accompanied by strong supports for early child-
hood programs, professionals, and families.

These four elements are described in detail in "Early
Learning Standards: Creating the Conditions for Success,"
a joint position statement of NAEYCand NAECS/SDE
(online at www.naeyc.org/positionstatements/
learning_standards). They are discussed briefly below.

1. Effective early learning standards emphasize
significant, developmentally appropriate content and
outcomes.

eAll areas of early development and learning (including
cognitive, language, physical, social, and emotional) are
emphasized in the standards.

*The content and desired outcomes are meaningful

and important to children's current well-being and later

learning,

National Association for the Education of Young Children and
National Association of Early Childhood Specialists in State Departments of Education

on early learning standards

Early Learning Standards in the States

The National Child Care Information Center (NCCIC)
maintains an up-to-date record of the status of state
early learning guidelines, with links to each state's
website. Visit http://nccic.acf.hhs.govjpubs/good-
start/elgwebsites.html.

Asurvey of states’ development and implemen-
tation of early learning standards (C. Scott-Little,
J. Lesko, J. Martella, &P. Milburn, "Early Learning
Standards: Results from a National Survey to Docu-
ment Trends in State-Level Policies and Practices,"”
Early Childhood Research and Practice 9(1), 2007,
revealed that:

 almost every state had developed early learning
standards for prekindergarten-age children;

« 14 states had completed infant/toddler standards
as of June 2006, and 8 more were inthe process of
developing such standards;

 almost half of the states had some process to
monitor programs' use of early learning standards;
and

= compared with the results of earlier surveys, more
states have provided guidance about how to use
the standards with children who have disabilities or
with culturally and linguistically diverse children.

Issues remain about the content of early learning
standards, appropriate uses of the standards, and
alignment with curriculum and K-12 learning stan-
dards. The paper, including the survey instrument,
is online at http:/jecrp.uiuc.edu/v9n1/little.html.
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* Early learning standards are not merely scaled-back
versions of standards for older children. Instead, the
standards are based on research about the processes,
sequences, and long-term outcomes of early learning
and development.

e Standards are linked to specific ages or developmental
periods to ensure that the expectations are appropriate.
¢ Standards recognize and accommodate variations

in children’s cultures, languages, communities, and
individual characteristics, abilities, and disabilities. This
flexibility supports positive outcomes for all children.

2. Effective early learning standards are developed
and reviewed through informed, inclusive processes.

s Relevant, valid sources of expertise are called on to
help develop and review the standards.

s Multiple stakeholders are involved—community mem-
bers, families, early childhood educators and special
educators, and other professional groups.

* Once the standards are developed, they are shared and
discussed with all stakeholders.

e Early learning standards are regularly reviewed and
revised so they remain relevant and evidence-based.

3. Effective early learning standards are implemented
and assessed in ways that support all young children’s
development.

¢ Curriculum, classroom practices, and teaching strate-
gies support the standards by connecting with young
children’s interests and abilities to promote positive
development and learning.

¢ Assessment instruments are clearly connected to
important learning represented in the standards; are
technically, developmentally, and culturally valid; and
provide information that is comprehensive and useful.
* Information gained from assessments must benefit
children. Assessment and accountability systems should
improve practices and services and should not be used
to rank, sort, or penalize young children.

_Cop):right_© 2009 by the National Association for th; .E.Zdu::iixtion of Young Ehll_d_ren All rights reserved.

4. Effective early learning standards require a founda-
tion of support for early childhood programs, profes-
sionals, and families.

¢ Evidence-based program standards and adequate re-
sources for highquality programs create environments
in which standards can be implemented effectively.

* Significant expansion of professional development is
essential to help early childhood teachers and adminis-
trators implement the standards.

¢ Standards have the most positive effects if they are
accompanied by respectful family communication and
support.

Beyond Early Learning Standards:
What Else Matters?

Early learning standards gain power only if they
are connected to other essential ingredients of
high-quality early childhood education. Learn more
about . . .

* recommendations for early childhood curriculum,
assessment, and program evaluation. See NAEYC
and NAECS/SDE's 2003 position statement, online at
www.naeyc.org/positionstatements/cape.

* teaching strategies and other elements of devel-
opmentally appropriate practice. See C. Copple &

S. Bredekamp (eds.), Developmentally Appropriate
Practice in Early Childhood Programs Serving Children
from Birth through Age 8, 3d ed., Washington, DC:
NAEYC, 2009. Access the position statement online
at www.naeyc.org/positionstatements/dap.

» standards for early childhood programs and ac-
creditation performance criteria, online at www.
naeyc.org/academy/primary/standardsintro.

» standards for early childhood professional prepa-
ration programs as updated by NAEYC in 2009,
online at www.naeyc.org/positionstatements/ppp.

* implementation of professional standards. See M.
Hyson (ed.), Preparing Early Childhood Professionals:
NAEYC’s Standards for Programs, Washington, DC:
NAEYC, 2003.

naeyc and naecs/sde
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Sample Weekly Plan
Is this sufficient?

Theme: Shapes Week of: May 28 — June 1, 2013

Morning Activities: Good morning songs, Colors, Day of the week

Story and Fingerplays
(Language Development)

Art, Music and Creativity
(Social/Emotional
Development)

Sensory and Science
(Cognitive Development)

Monday Memorial Day Memorial Day Memorial Day
Tuesday Shape Book and Look at Circle Puzzle Sensory Bag
Shape
Flash Cards
Wednesday Shape Bear Triangle Texture Art Sensory Bag
Thursday Shape Book and Look at Stop Signs Look for Octagon Shapes
Shape
Flash Cards
Friday Twinkle Twinkle Little Star Glitter Diamond Look for Diamond

Shapes/Water Play
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Anecdotal Record

Purpose: To briefly note your observation of a child engaged in an activity. The note should be
objective and only state observable facts. You can add your interpretation of the event by
checking the appropriate developmental interpretations on the right-hand side.

Child’'s Name:

Date:

Observer's Name:

What happened/\What | saw
(Record only the facts, no
interpretation here.)

Developmental interpretation
(Select all the appropriate areas.)

Interest in learning

Self-concept

Problem solving

Language Language Interaction with
comprehension expression peers
Literacy skills Creativity interaction with

adults

Gross motor skills

Fine motor skills

Self-help skills

Self-regulation

Attention

Engagement

Comments:

Cooperative Extensions |  religion, sex, age, creed, national origin, veteran status, physical or mental disability, or sexual orientation in any program or activity it operates. The

University of Néod The University of Nevada, Reno is an Equal Employment Opportunity/Affirmative Action employer and does not discriminate on the basis of race, color,
N :

University of Nevada employs only United States citizens and aliens lawfully authorized to work in the United States.
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Your Child at 3 Years

Child’s Name

Child’s Age Today's Date

How your chlld plays, learns, speaks, and acts offers Important clues about your child’s development.
Developmental milestones are things most children can do by a certain age.

Check the mllestones your child has reached by his or her 3rd birthday. Take this with you and talk with your
child's doctor at every visit about the milestones your child has reached and what to expect next.

What most children do at this age:

Social/Emotional

Copies adults and friends

Shows affection for friends without prompting
Takes turns in games

Shows concern for a crying friend

Understands the idea of “mine" and “his" or "hers"
Shows a wide range of emotions

Separates easily from mom and dad

May get upset with major changes In routine
Dresses and undresses self

ooocoo0ooo0oo

Language/Communication

O Foliows instructions with 2 or 3 steps

Q Can name most familiar th'mgs

O Understands words like “in," “on,” and “under”

O Says first name, age, and sex

O Names afriend

Q Sayswords like "I, “me,” “we," and “you" and some plurals
(cars, dogs, cats)

QO Talks well enough for strangers to understand most of the time

Q Carries on a conversation using 2 to 3 sentences

Cognitive (learning, thinking, problem-solving)

Can work toys with buttons, levers, and moving parts
Plays make-believe with dolls, animals, and people
Does puzzles with 3 or 4 pieces

Understands what “two" means

Copies acircle with pencil or crayon

Turns book pages one at a time

Bullds towers of more than 6 blocks

Screws and unscrews jar lids or turns deor handle

00000000

Movement/Physical Development

U Climbs well

O Runs easily

QO Pedals a tricycle (3-wheel bike)

O Walks up and down stairs, one foot on each step

Act early by talking to your child’s doctor
if your child:

Q Falls down a lot or has trouble with stairs

O Drools or has very unclear speech

Q0 Can't work simple toys (such as peg boards, simple puzzles,
turning handie)

Doesn't speak in sentences

Doesn't understand simple instructlons

Doesn't play pretend or make-believe

Doesn't want to play with other children or with toys
Doesn't make eye contact

Loses skills he once had

OCooO0OO0D

Tell your child’s doctor or nurse if you notice any of these
signs of possible developmental delay for this age, and talk
with someone in your community who is famitiar with services
for young children in your area, such as your local public
school. For more Information, go to www.cde.gov/concerned
or cali 1-800-CDC-INFO

Adapted from CARING FOR YOUR BABY AND YOUNG CHILD: BIRTH TO AGE 5, Fitth Editon, edited
by Steven Shelov and Tanya Remer Altmann © 1991, 1993, 1998, 2004, 2009 by the Amencan
#Academy of Pediatrics and BRIGHT FUTURES: GUIDELINES FOR HEALTH SUPERVISION OF INFANTS,
CHILDREN, AND ADOLESCENTS, Thurd Edition, edited by Joseph Hagan, Jr,, Judith S. Shaw, and
Paula M. Duncan, 2008, Elk Grove Village, IL: Amencan Academy of Pediatncs.

%
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Learn the Signs. Act Early.
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Su hijo de 3 anos

Nombre del nifio Edad del nifio Fecha de hoy

La manera en que su hijo juega, aprende, habla y actda nos ofrece pistas importantes sobre como se esté desarrollando. Los indicadores del
desarrollo son las cosas que la mayorfa de los nifios pueden hacer a una edad determinada.

Marque los indicadores del desarrollo que puede ver en su hijo cuando cumple 3 afios de edad. En cada visita médica de su hijo, lleve
esta informacion y hable con el pediatra sobre los indicadores que su hijo alcanzd y cuales son los que deberia alcanzar a continuacion.

¢ Qué hacen los nifos a esta edad?

En las areas social y emocional

Copia a los adultos y los amigos

Demuestra afecto por sus amigos espontaneamente
Espera su turno en los juegos

Demuestra su preocupacion por un amigo que esta llorando
Entlende la idea de Io que “es mio”, “de éI" o “de ella"
Expresa una gran variedad de emociones

Se separa de su mama y su papa con facilidad

Se molesta con los cambios de rutina grandes

Se viste y desviste

oooo0o0d0oo0oo

En las areas del habla y la comunicacion

QO Sigue instrucciones de 2 o 3 pasos

O Sabe el nombre de |a mayoria de |as cosas conocidas

QO Entlende palabras como "adentro”, "arriba" o “debajo”

0 Puede decir su nombre, edad y sexo

0 Sabe el nombre de un amigo

Q Dice palabras como “yo", “mi", “nosotros”, “tG" y algunos
plurales (autos, perros, gatos)

0 Habla bien de manera que los desconocidos pueden entender

la mayor parte de lo que dice
O Puede conversar usando 2 o 3 oraciones

En el area cognitiva (aprendizaje, razonamiento,
resolucién de problemas)

Puede operar juguetes con botones, palancas y piezas méviles
Juega imaginativamente con mufiecas, animales y personas
Arma rompecabezas de 3y 4 plezas

Entiende lo que significa “dos”

Copla un circulo con lapiz o crayon

Pasa las hojas de los libros una a la vez

Arma torres de mas de 6 bloquecitos

Enrosca y desenrosca las tapas de jarras o abre la manija de
|a puerta

coooo00o

www.cdc.gov/pronto

En las areas motora y de desarrollo fisico

Q Trepa bien

Q Corre facilmente

O Puede pedalear un triciclo (bicicleta de 3 ruedas)
Q Sube y baja escaleras, un ple por escalon

Reaccione pronto y hable con el doctor de

su hijo si el nino:

Se cae mucho o tiene problemas para subir y bajar escaleras
Se babea o no se le entiende cuando habia

No puede operar juguetes sencillos (tableros de piezas para
encajar, rompecabezas sencillos, girar una manija)

No usa oraciones para hablar

No entiende instrucciones sencillas

No imita ni usa la imaginacion en sus juegos

No qulere jugar con otros nifios ni con juguetes

No mira a las personas a los 0jos

Pierde habilidades que habia adquirido

000000 OCODO

Digale al médico o a la enfermera de su hijo si nota
cualquiera de estos signos de posible retraso del desarrollo
para su edad, y converse con alguien de su comunidad que
conozca los servicios para nifios de su area, como por ejemplo
la escuela pablica mas cercana, Para obtener mas informacion,
consulte www.cdc.gov/preocupado o ilame 1-800-CDC-INFO.

1-800-CDC-INFO

Tomado de CARING FOR YOUR BABY AND YOUNG CHILD: BIRTH TO AGE 5, Quinta Edicion, editado
por Steven Shelov y Tanya Remer Altmann € 1991, 1993, 1998, 2004, 2009 por la Academia
Amencana de Pediatria y BRIGHT FUTURES: GUIDELINES FOR HEALTH SUPERVISION OF INFANTS,
CHILDREN, AND ADOLESCENTS, tercera edicion, editado por Joseph Hagan, Jr, Judith S. Shaw y
Paula M. Duncan, 2008, Elk Grove Village, IL: Academia Americana de Pediatria.
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Aprenda los signos. Reaccione pronto.
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Tips for Talking with Parents

If you suspect a child has a developmental
delay and believe a parent is unaware of
it, this sample conversation can give you

ideas of how to talk with the child’s parent.

Good afternoon, Ms. Jones. We love having Taylor in class.
He really enjoys story time and follows directions well. He is
working hard on coloring but is having a difficult time and gets
frustrated, 1 have dlso noticed a few things about Tayler’s social
skills that | would like fo discuss with you. Do you have a few
minutes? [Cite specific behaviors and when they occurred ]

Have you noticed any of these ot home?

Ms. Jones, here is some information that shows the developmental
milestones for a child Taylor’s age. Lat's plan to meet again next
week [set a time] after you've had time to read it and think it
over. [Provide information such as the foct sheels.]

Ms. Jones, | know this is hard to talk about, and | may be
over-reacting, but | think it would also be a good idea to 1ok to
Taylor's doctor about this in the next few weeks. You can take this
information with you when you go. The doctor can give Taylor

a “developmental screening® which can answer some questions
about his progress and whether you need to do anything else.
Maybe there is no problem, but getting help early can make a
big difference if there is, so i¥'s really imporfant to find out for
sure. Let me know if you need anything from me for that
dodlor’s appointment!

Thank you for agresing to talk with me today. We'll all do our
best to help Taylor. He is o greot kid!

If a parent approaches you with
concerns about his or her child, this might
help you respond.

Mrs. Smith, you wanted fo speak with me privately about Taylor$

[Listen fo her concerns. See if she has noliced the same
behaviors you have, and share examples that are the same as
or different from hers.]

1 am glad to know we are bath on the same page. | have some
information that might help you when you're watching Taylor ot
home this week. This fact sheet shows the developmental
milestones for his oge. Each child develops at his or her own
pace, so Taylor might not have met all these milestones; if's worth
toking a doser look. Let's meet again next fset a date] affer
you've had time to read this and think abaut it.

www.cdc.gov/actearly

| also think it would be a good idea fo talk fo Taylor’s doctor
about this in the next few weeks. You can take this information
with when you go. The doctor can give Taylor a “developmental
screening” which can answer some questions about his progress
and whether you need fo do anything else. Let me know if you
need anything from me for that doctor’s appointment. Thank you
for talking with me today. We'll all do our best o help Taylor.
He is a great kidl

Tips for these conversations with parents:

= Highlight some of the child's strengths, letting the parent know
what the child does well.

= Use materials like the “Leam the Signs. Act Early.” fact sheets.
This will help the parent know that you are basing your
comments on facts and not just feelings.

m Talk about specific behaviors that you have abserved in caring
for the child. Use the milestones fact sheets as a guide.
Example: If you are telling the parent “1 have noticed that
Tayler does not play pretend games with the other children,”
you could show the parent the line on the milestones foct sheet
for a four-year-old that says that a child that age “engages in
fantasy play.”

= Try o make it a discussion. Pause a lot, giving the parent time
to think and to respond.

8 Expect that if the child is the oldest in the family, the parent
might not have experience fo know the milestones the child
should be reaching.

u Listen to and watch the parent to decide on how to proceed.
Pay attention to tone of voice and body language.

u This might be the first fime the parent has become aware that
the child might have a delay. Give the parent time fo think
about this and even speak with the child's cther caregivers.

u Let the parent know that he or she should talk with the child’s
hedlth care professional (doctor or nurse) soon if there are any
concerns or more information is

= Remind the parent that you do your job because you love and
care for children, and that you want to make sure that the
child does his or her very best. It is also okay to say that you
*may be overly concerned,” but that it is best fo check with the
child’s doctor or nurse fo be sure since early action is so
imporfant if there is a real delay.
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“The campaign information was a
light to me and many of the families
| work with, who were stuck in a
tunnel of the unknown

—parent of a child with autism, NJ

“This campaign and its materials
are invaluable to us. It provides one
more way we can help child care
providers deliver superior care”
—professional child care assoc.
board member, TX

“Learn the Signs. Act Early! fits
perfectly with the work we do every
day with families. The materials
give our families a simple, concise
overview of key milestones they can
watch for in their children. And our
staff is glad to have this additional
support in talking with families
about child development in a
consistent, effective way."

—WIC Manager, MO

“When | found ‘Learn the Signs. Act
Early, 1 knew | had to share it with
others, especially the underserved
groups in my community.”
—parent educator, Ml

_ National Center on Birth Defects and Developmental Disabilities
Division of Birth Defects and Developmental Disabilities

5231426

The Importance of Early Identification of
Developmental Delay and Disability

« CDC estimates that 1 in 88 children has been
identified with an autism spectrum disorder
and about 1 in 6 children aged 3-17 has a
developmental disability.

» Many children with a developmental disability
are not identified until after entering school.

« Early intervention (before school age) can have
a significant impact on a child’s ability to learn

new skills as well as reduce the need for costly
interventions over time.

Improving Early Identification of
Developmental Delay and Disability

The Centers for Disease Control and Prevention’s (CDC's) “Learn the Signs.
Act Early.” program aims to improve early identification of children with
autism and other developmental disabilities so children and families can
get the services and support they need as early as possible.

The program is made up of three components:

+ Health education campaign promotes awareness of
» healthy developmental milestones in early childhood
» the importance of tracking each child’s development
» the importance of acting early if there are concerns

« Act Early Initiative works with state, territorial, and national partners
to improve early childhood systems by

» enhancing collaborative efforts to improve screening and referral to
early intervention services

» supporting the work of Act Early Ambassadors to promote “Learn
the Signs. Act Early.” messages and tools and improve early
identification efforts in their state

» Research and evaluation improves campaign materials and
implementation activities and increases our understanding of the
factors that influence early identification and referral

CDC works with the Health Resources and Services Administration,

the Association of University Centers on Disabilities, the Association of
Maternal and Child Health Programs and other partners in the delivery of
this program.

M
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“Learn the Signs. Act Early.” aims to change perceptions about the
importance of identifying developmental concerns early and gives
parents and professionals the tools to help. :

CDC offers parent-friendly materials that are research-based, free, easily
accessible and customizable.

« Materials are available for parents, early educators, and health care providers

= Milestone checklists, tips for parents, early warning signs, fact sheets, and
other materials can be downloaded or ordered for free

« All materials are available in English and Spanish; some are available in
other languages

» Find materials at www.cdc.gov/actearly

National, state and local programs that serve
parents of young children can add “Learn the Signs.”
materials to their resources for parents.

« CDC's materials help programs address the need for
child development resources

= Programs can customize CDC's materials with their
own contact information and distribute them to the
populations they serve

Research and evaluation projects advance our understanding of how to improve early identification of
children with autism and other developmental disabilities in population groups with health disparities. i

African-American children and Hispanic children are less likely than white children to be identified as having
an autism spectrum disorder.

«» Research projects address information needs of parents, health care providers, and early educators
to improve early identification in populations with health disparities

« Evaluation and feasibility studies address how to reach special populations with campaign messages |
and how to improve systems that identify and serve children with developmental delays |

Visit www.cdc.gov/actearly
or write to ActEarly@cdc.gov.

National Center on Birth Defects and Developmental Disabilities

For more information please contact the Centers for Disease Control and Prevention
1600 Clifton Road NE, Atlanta, GA 30333

Telephone: 1-800-CDC-NFO (232-4636)/TTY: 1-888-232-63548

Email: cdcinfo@cdc.gov Web: www.cdc.gov

e e e T T
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Using a rating scale example: Nani

N = Not Yet

Infant Toddler Standard

E = Emerging M = Met

Time #1 Rating
10
months

L

Lift both arms and legs and rock on M

Roll from stomach to back and back to M

Start to move forward or backwards; E

pulling or pushing arms

Get up on hands and knees, rocking back E
and forth

Pull up to stand while holding on to E
something

Balance and sit along for long periods of M

time

Walk with someone holding both hands E

Pull up using a table and “cruise” N

Roll from iying on her stomach and sitting E

Crawl to sitting, and back again N
Crawl easily N
Chimb onto low objects; couch eor table N

up

Stand alone without help for a few

seconds then minutes
Few steps without help

Go from standing to sitting easily

Go from squatting to standing

Walk up and down steps with help

Crawl through a tunnel

Time #2
16

months

Ratng
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Curriculum and Assessment Activity: Identify the Pre-K standard and determine learning opportunities and materials

1. What Pre-K standards are related to the indicators? 2. What learning opportunities, materials and/or
supplies can we offer for children in this group of
4-year-olds?

Uses soap and towel to wash/dry hands on own.

Knows names of two other children in care center.

Brushes teeth on own, using toothpaste and brushing all
teeth.

Can dress or undress self.

Expresses wide range of emotions.

Spontaneously and openly shows affection.

Knows first and last name, age, gender, city where living
and/or phone number.
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‘A 3 Curriculum and Assessment: Understanding Child Care Regulations

Referral Agencies

‘[- Referral Pathway for Children Ages 3 years-

Birth to 2 years 11 months
! If suspected delay call Child Find within your school district
A Nevada Early Intervention Services
g~ (CasonCityCounty  775-283-2360
: S W‘\ Churchill County 775-423-5187 ¢ Northern Nevada— 775-688-1341
. / “
o st | QarkCounty 702-799-7463 Rural Nevada— 775-753-1214
| \\:‘% /f Douglas County 775-433-0020
--.ﬂ‘."‘ Elko County 775-753-8646 Southern Nevada—702-486-7670
H Esmeralda County 775-572-3215
Eureka County 775-237-5700
HumboldtCounty  775-623-8128 3105 years

Lander County 775-635-2349 Contact your local school district for Child Find
Lincoin County 775-726-3772

Lyon County 775-463-6800 ext.129
Mineral County 775-945-2403 Assist— 1-800-522-0066
Nye County 775-751-4015
Pershing County 775-273-5099
Storey County 775-847-0983 Nevada 211—information for parents & caregivers
Washoe County 775-333-5035

Pine County 775-289-4851 ext.107

Contact information or call Nevada Project

www.Nevada21l.org

Resources for Curriculum and Assessment

e ASQ-3 Ages & Stages Questionnaires®, Squires & Bricker © 2009 Paul H. Brookes Publishing Co.
Available online or from Office of Early Care and Education

e Centers for Disease Control (CDC) and Prevention http://www.cdc.gov/ncbddd/actearly/index.html|

¢ National Association for the Education of Young Children http://www.naeyc.org

e National Institute for Early Education Research http://www.nieer.org

Reading List

Epstein, A. (2007). The intentional teacher: Choosing the best strategies for young children’s learning. Washington,
D.C.: National Association for the Education of Young Children.

Jablon, J., Dombro, A. & Dichtelmiller, M. (2007). The power of observation for birth through eight. Washington, D.C..
Teaching Strategies, Inc.

Mcafee, O. & Leong, D. (2011). Assessing and guiding young children’s development and learning. Boston: Pearson.

NAEYC (2003). Early childhood curriculum, assessment, and program evaluation: Building an effective, accountable
system in programs for children birth through age 8. Expended position statement with resources. Retrieved
from http://www.naeyc.orgffiles/naevc/file/positions/CAPEexpand.pdf

NAEYC (2012). Accreditation standards and criteria. Retrieved from
http://www.naeyc.org/files/academy/file/AllCriteriaDocument. pdf

NIEER (2004). Preschool assessment: A guide to developing a balanced approach. Retrieved from
http:/iwww/nieer.org/publications/policy-matters-policy-briefs/policy-brief-preschool-assessment-quide-
developing

NIEER (2007). Preschool curriculum decision making: Dimensions to consider. Retrieved from
http://wwwhnieer.org/resources/policybriefs/12.pdf

-\5 o ot The University of Nevada, Reno is an Equal Employment Opportunity/Affirmative Action employer and does not disciminate on the basis of race,
] ;\ —E (nunrrm,hmm color, religion. sex, age, creed, national ongin, veteran status, physical or mental disability, and sexual orientation in any program or activity it
operates. The University of Nevada employs only United States citizens and aliens lawfully authorized to work in the United States
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Section 6:
Additional Materials



Directions for
Connecting the Puzzle Pieces Activity (Slide #5)

Preparation:
Print puzzle pieces on card stock, laminate and place Velcro on the back of each piece.

To display puzzle pieces, prepare a poster board for the matches. Place Velcro on the board that
is spread apart to correspond with the placement of matching puzzle pieces on the board. (See
picture.)

Activity instructions:

Participants will pick up a puzzle piece as they turn in their pre-survey. Some of the puzzle
pieces will have a key term related to assessment and curriculum and some puzzle pieces will
have the definition of the term. Other pieces will ask questions about the child care regulations
related to assessment and curriculum and provide answers to the questions. Each puzzle piece
will have one matching puzzle piece.

Participants will read what is written on their puzzle pieces. Participants will be instructed
to move around the room talking with others to find their individual matches.

(Give participants about one minute to read their puzzle pieces before excusing everyone to
begin searching for their individual puzzle piece matches.)

When they find their matches, each pair will stand together until the activity has finished. When
all the matches have been made, each pair will be asked to read their puzzle pieces. Participants

will place the matching puzzle pieces on the poster board.

Follow the script to complete this activity. (Slide #5)
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Directions for
Developing a Curriculum Plan Activity (Slide #23)

Print the six table signs on card stock and laminate. Fold in half and set on table for activity.

(See picture.)
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