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Planting the Seeds of Learning: 
Supporting the Development of Preschoolers 

Introduction

Welcome to Planting the Seeds of Learning: Supporting the Development of Preschoolers, an
in-service training curriculum for child care providers developed by University of Nevada 
Cooperative Extension through grant funds from the Nevada Bureau of Services for Child 
Care.

This curriculum manual provides information and instructions for conducting an educational 
training for child care providers to increase their understanding of preschoolers’ development 
and learn how to provide a nurturing environment to support young children. The training 
includes information regarding the following topics: 

 The Science of Early Childhood Development 
 Key Concepts of Brain Development 
 Critical and Sensitive Periods 
 Areas of Development 
 Developmental Milestones 
 Recognizing Developmental Differences 
 Risk Factors for Developmental Delay 
 Routines as Teaching Opportunities 

Along with this introduction, the curriculum manual includes ideas for preparing for the training; 
a training plan; scripts; a PowerPoint presentation; and duplication masters for handouts, 
activities and evaluation instruments. 

The Planting the Seeds for Learning: Supporting the Development of Preschoolers training has 
been presented to caregivers throughout Nevada through the collaborative efforts of University 
of Nevada Cooperative Extension and the Nevada Bureau of Services for Child Care. Offered 
in several remote locations, the training serves as the primary access to required in-service 
education for many participants. 

Description

The overall goals of the curriculum are to increase participants’ knowledge of the following 
concepts:
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 Understanding Preschoolers’ Development 
 Nurturing Relationships 
 Routines as Teaching Opportunities 

The program is designed for a three-hour training. Three hours is preferable in order to allow 
opportunity for discussion and reaction to the material. 

The program has been designed primarily with child care providers in mind although others 
may benefit from the material (e.g., parents, foster parents and human service professionals). 
A minimum of eight and a maximum of 35 participants are recommended. A variety of methods 
have been used to recruit participants, including flyers, newspaper advertising and radio Public 
Service Announcements (PSAs). We regularly work with child care licensing agents to obtain 
mailing lists of licensed child care programs and send them invitations to attend the trainings. 

Evaluation

Systematic feedback can improve the quality of programs. More importantly, summaries of 
written evaluations can justify the worth of a program for administrators and other key decision 
makers. In this manual, we have provided examples of the evaluation materials that we have 
used to assess the effectiveness of the trainings, including pre- and post-surveys. 

We have a final recommendation about presenting the training. Although we have provided a 
detailed script, you will want to use your own words whenever possible. As tempting as it may 
be to read from the script, it is better to present the training in your own words. Familiarize 
yourself with the material before the training. Make notes in the margins or highlight words in 
the text to remind yourself of the major points in each section. Then present the material 
conversationally in your own words, inviting group participation and response. 

The University of Nevada, Reno is an Equal Employment Opportunity/Affirmative Action employer and does not 
discriminate on the basis of race, color, religion, sex, age, creed, national origin, veteran status, physical or 
mental disability, sexual orientation, or genetic information in any program or activity it operates. The University 
of Nevada employs only United States citizens and aliens lawfully authorized to work in the United States. 
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Planting the Seeds of Learning:
Supporting the Development of Preschoolers 

Guide for Planning the Training 

A lot of effort goes into making a program successful. This guide may be used to help you plan 
and organize your preschool development training. 

Scheduling the Program 

Consider when to offer the training. Finding the best time may be challenging. Will you 
schedule trainings in the morning? How may the time you select affect how ready the audience 
will be to learn? What can you do to increase their readiness to learn? When scheduling, 
remember that each training lasts about three hours. 

What time of day will you offer your training(s)?       
Do you have more than one audience that you will be trying to reach? Will you need to offer 
the training more than one time? You may want to offer training for specific audiences, such as 
one for caregivers of young children and another one for parents of preschoolers. Think 
through your communities’ needs to help guide planning and implementation.

Publicizing the Program

Publicity takes time. Before you begin, determine the very best way to communicate with the 
audience you want to reach. Brainstorm with your staff and with some providers from your 
target audience to get ideas on how to get the word out. Use your imagination. Start 
advertising as soon as you can and get your message repeated as often as you can. 

Publicize the program by using flyers, posters and other promotional techniques. You may 
want to see if your local paper has a free service for listing the training. Site-based newsletters 
or direct mailers to the target audience also can be effective ways to recruit participants. 

What types of publicity methods will you use? 
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Some ideas for flyers and posters: 
(Example included at the end of the pre-training checklist section.) 

 Use large, bold type at the top of the page, bright paper and eye-catching graphics to 
call attention to the name of the program. 

 Give the time, date and location of the program, including the street address and the 
name of the building, if appropriate. Consider including a map. 

 List a brief training agenda or topics that will be covered. People want to know what 
they will be learning. 

 Give the name of the sponsoring organization. Also give the name and phone number 
of a person to contact for more information. 

Registration

You may want to encourage providers to sign up in advance for the program. By having 
providers register in advance, you will know better how to set up the rooms, the amount of 
refreshments to provide and the quantity of training materials to have on hand. The training is 
designed for 20 to 30 participants. Based on our experiences, the suggested maximum 
number of participants is about 35. Registering too many providers may negatively impact the 
quality of the training experience. You may want to allow for some “no shows” by allowing a 
few more people than your target number of participants to sign up for the training. We have 
found that a 25 percent “no-show” rate is common. You may also want to have a minimum 
number of participants in mind; determine how many people you need to register before you 
cancel the training. This may or may not be a concern for you. 

Have a clear plan on limiting participation to your desired number. Will you do this by 
stipulating that registration will occur on a first-come, first-served basis? Will you have another 
training planned to accommodate the extra providers? Will you maintain a waiting list? 
Whatever your approach, make sure you have a plan in mind. 

What is the ideal number of providers for your training location?     

Participant Registration Confirmation

Just prior to beginning the training, you may want to use a postcard, flyer or telephone call to 
confirm with the providers that they are registered to take part in the program. Confirm meeting 
times and dates. Ask providers to notify you if they become unable to participate.

What method will you use to confirm attendance?        

Training Site Logistics 

Whatever site you select for the program, make sure it can accommodate the anticipated 
number of providers. Also make sure that it is accessible to persons with disabilities. Hold your 
meeting in a place that is easily accessible by public and private transportation. 

Where will the training be held?           
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Room Arrangement

Planting the Seeds of Learning: Supporting the Development of Preschoolers calls for 
providers to work in small groups to interact using the training materials. Additional space is 
needed to accommodate this technique. As you think about the arrangements for the room, 
consider how many providers will be attending. Will the arrangement be conducive to 
accomplishing the training goals? Are there enough tables and chairs for everyone? Does 
each provider seat have a clear line of sight to the instructor and to any visuals that will be 
used?

How will you arrange the room?          

How many tables will you need?          

How many chairs will you need?          

Equipment

The equipment needed to conduct the Planting the Seeds of Learning: Supporting the 
Development of Preschoolers training includes a screen, laptop and projector for the 
PowerPoint. When using the PowerPoint projector, make sure all participants can see the 
screen. (See Page 2.6 for a complete list of materials needed for this training.) 

Training Break 

It is recommended to have a break about halfway through the training. 
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Pre-training Checklist

You can use the checklist below to help make sure that all the necessary details for conducting 
your training are complete. This is an example of a possible timeline; your timeline may be a 
little different. 

Two months before the training 
 Schedule the Planting the Seeds of Learning: Supporting the Development of 

  Preschoolers training.
______  Confirm the availability and reservation of the training site. 

 Review the curriculum, paying special attention to the guide for planning, introduction
  and supply list. 

 Order supplies. 

One month before the training 
______ In Nevada, apply for a training approval number from the Nevada Registry 

(Go to www.nevadaregistry.org for more information.) New trainers will need 
additional time to become an approved Nevada Registry trainer.

 Begin publicity. (A sample publicity flyer is on Page 2.9 in this section.) 
Have the sign-up registration sheet ready. (A sample is on Page 2.11 in this section.) 

 Begin preparing the PowerPoint, handouts and activity packets. 
 Begin preparing the activities for small groups to use during the training.

  (Directions are in this section.) 
 Begin preparing materials needed for the training (listed on Page 2.6). 

Two to three weeks before the training  
 Review and practice the script and your presentation. 
 Make sure all training materials and supplies are ready (name tags, sign-in/ 

  attendance sheets, PowerPoint, handouts, posters, all activities, evaluation
  forms, etc.). Verify you received a Nevada Registry approval code. 

 Print certificates if you will be handing them out at the end of the training. 

One week before the training 
 Confirm participation of providers. 
 Verify audio-visual equipment at the training site and confirm that all are in

  working order. 
 Purchase training refreshments. 
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At the training
 Arrange the room and seating. 
 Set out name tags, sign-in sheets and markers at a table near the door. 
 Have pens and pencils available. 
 Set up the computer and projector for the PowerPoint presentation and 

  check to make sure it is working and that everyone can see it. 
 Place handouts on the presenters’ table. 
 Place all activities and materials in a convenient place with the activities 

  in the order they will be presented. 
 Review script one more time. 
 Greet participants as they arrive. 

Have a great training. 

   

The University of Nevada, Reno is an Equal Employment Opportunity/Affirmative Action employer and does not 
discriminate on the basis of race, color, religion, sex, age, creed, national origin, veteran status, physical or 
mental disability, sexual orientation, or genetic information in any program or activity it operates. The University 
of Nevada employs only United States citizens and aliens lawfully authorized to work in the United States. 

2.5



Materials Needed for the Training
Handouts

_____Pre-survey
_____Booklet (28 pages includes cover) 
_____Better Brains for Babies Guided Worksheet 
_____Observing Preschoolers Guided Worksheet 
_____Your Child at 3 Years (English/Spanish) 
_____Your Child at 4 Years (English/Spanish) 
_____Your Child at 5 Years (English/Spanish) 
_____Developmental Information and Referrals 
_____Reading List 
_____Nevada 2-1-1 Fact Sheet (English/Spanish) 
_____Just in Time Parenting (47-48 month English/Spanish) 
_____Red Flag Scenario Activity 

 _____Ages & Stages Questionnaires® Example (48 month)* 
_____The Child Find Project 
_____Project ASSIST Brochure (English/Spanish) 
_____Flower Basket Activity 
_____Mind in the Making – Inhibitory Control 
_____Supporting Approaches to Learning Skills Activity 
_____Post-survey
_____Certificate of Completion 

Activities
_____Recognition to Referral Activity 
_____Approaches to Learning Activity  

Equipment/Supplies
_____Laptop, LCD, Screen 
_____PowerPoint
_____Script 
_____Name Tags  
_____Markers
_____Handouts
_____Pencils/Pens/Markers 
_____Copy Paper 
_____Dry-erase Board or Flip Chart 
_____Dry-erase Markers or Markers for Flip Chart 
_____Materials for Activities (See activities.) 

*Obtain a copy of an assessment (such as the ASQ 48 months, Paul H. Brookes Publishing Co.) 

The University of Nevada, Reno is an Equal Employment Opportunity/Affirmative Action employer and does not 
discriminate on the basis of race, color, religion, sex, age, creed, national origin, veteran status, physical or 
mental disability, sexual orientation, or genetic information in any program or activity it operates.The University 
of Nevada employs only United States citizens and aliens lawfully authorized to work in the United States. 
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Planting the Seeds of Learning: Supporting the Development of Preschoolers 

Curriculum Overview 

Concept Contents Activities Handouts Videos
Introduction/Overview 

Slides 1-5 

Introduction/Overview Pre-survey Pre-survey None 

Understanding
Children’s Development 

Slides 6-29 

Brain Development Guided Discussion Better Brains for  
Babies: Promoting 
Healthy Brain 
Development (Page 4.1) 

Better Brains for 
Babies

Developmental Areas Observing 
Preschoolers 

Observing Preschoolers 
Worksheet (Page 4.2) 

Alex, Hannah and  
Faith have a tea 
party

Developmental 
Milestones

Group Discussion Your Child at 3, 4 and 
5 Years (Pages 4.3 to 
4.8)

None

Recognizing 
Developmental  
Differences

Red Flag Scenarios 
Activity

Red Flag Scenarios 
Activity (Page 4.18) 

None

Developmental 
Screening

Reviewing 
Developmental  
Screening Tools 

Ages & Stages 
Questionnaires® Example 
(48 month) (Page 4.19) 

None

Making Referrals Recognition to Referral Recognition to  
Referral Scenario 
(Additional Materials 
Section 6) 

None

Building Nurturing 
Relationships 

Slides 30-34 

Building Relationships Group Discussion None None 

Nurturing Relationships Group Discussion None Building 
Relationships 

Ways to Build
Relationships with 
Children

How Do You Fill 
Children’s Baskets With 
Positives? 

Flower Basket Activity 
(Page 4.25) 

None
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Concept Contents Activities Handouts Videos
Approaches to Learning 

Slides 35-51 

Approaches to Learning Group Discussion None Marshmallow Test 
Let’s Rate Your Self- 
control

Mind in the Making - 
Inhibitory Control 
Scale (Page 4.26) 

None

Approaches to Learning  

Materials: Scarfs, Legos, 
Insurance Forms, 
Puzzle, Take-apart Item 

Approaches to Learning 
Activity (Additional 
Materials Section 6) 

None

Supporting Children’s 
Approaches to Learning 

Supporting Approaches to 
Learning Skills Activity 
(Page 4.27)

None

Review by Concepts 

Slides 52-55 

Review Review Main Points 

Post-survey 

Post-survey  

None

Optional  Certificate of Completion 
(Additional Materials 
Section 6) 
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Planting the Seeds of Learning:
Supporting the Development of Preschoolers 

A Training for Child Care Providers 

 Key concepts: 
 Gain an understanding of the development of preschoolers
 Build nurturing relationships and supportive environments
 Focus on approaches to learning

Date:

Time:

Place: 

To register, please contact: 

Registration is limited so call today. 

A free training provided by University of Nevada Cooperative Extension 

Persons in need of special accommodations or assistance must call or notify (name and phone 
number) at least three days prior to the scheduled training. 

The University of Nevada, Reno is an Equal Employment Opportunity/Affirmative Action employer and does not 
discriminate on the basis of race, color, religion, sex, age, creed, national origin, veteran status, physical or 
mental disability, sexual orientation, or genetic information in any program or activity it operates. The University 
of Nevada employs only United States citizens and aliens lawfully authorized to work in the United States. 

Sample Flyer 

2.9



2.10



Class Sign-in/Registration

Date:    
                   3 hours 

Planting the Seeds of Learning: Supporting the Development of Preschoolers 

Please verify the spelling of your name and sign below it. Verify the name of your center or 
family child care and print the address. Thank you. 

Name/Signature 
Center or Family Child Care 

 Name and Address Phone # Cancelled Attended 

Signature 

    

Signature 

    

Signature

    

Signature

    

Signature

    

Signature

    

Signature

    

Signature

    

Signature

    

Signature

    

Sample Sign-in and/or Registration Form 

2.11



Section 3: 

PowerPoint and Script 



Planting the Seeds of Learning: 
Supporting the Development of Preschoolers 

PLEASE NOTE: You will want to make sure all the supplies you need are ready to go before 
starting. What you, the facilitator, should say is in bold print. Facilitator directions, including 
when to distribute handouts, are not bolded. The following slides in the PowerPoint 
presentation are shown on two pages to enlarge font size for easier reading (slides 3.13-3.14, 
3.24-3.25, 3.28-3.29, 3.32-3.33, 3.51-3.52 and 3.54-3.55). 

Before the training begins, you will want to (1) have all handouts ready to be given out (see 
Section 5), (2) have cups or bowls and spoons ready for break time (see Section 2), (3) have 
pencils or pens available and (4) set up PowerPoint presentation and the projector so they are 
ready to go. See Section 2, Preparing for the Training for further details. 

The University of Nevada, Reno is an Equal Employment Opportunity/Affirmative Action employer and does not discriminate on the basis of race, color, religion, sex, age, creed, national 
origin, veteran status, physical or mental disability, sexual orientation, or genetic information in any program or activity it operates. The University of Nevada employs only United States 
citizens and aliens lawfully authorized to work in the United States. 



Welcome to Planting the Seeds of Learning: Supporting the Development of 
Preschoolers. I am _______________, your instructor for today’s training. University of 
Nevada Cooperative Extension faculty and staff developed this training. I am part of a 
team of people providing this training for early care educators across the state of Nevada. 

Housekeeping tasks – Please turn cell phones off or to vibrate, and you may want to set 
your phone on the table so you won’t have to search for it if it does ring. Bathrooms are 
located …  add other housekeeping items as needed.
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The development and presentation of this training is sponsored by University of Nevada 
C ti E t i d th St t f N d H lth Di i i H lth C d Q litCooperative Extension and the State of Nevada Health Division, Health Care and Quality 
Compliance, Child Care Licensing with federally sponsored Child Care Development Funds. 
Representatives from early care and education agencies and organizations across the state 
provided input for the development of this training.  

Directions for pre-survey: First, I’d like you to complete a pre-survey. Your responses to the 
survey will help us make sure our training is on track. Give pencils if needed. We appreciate 
the feedback you give us as it helps us to improve our trainingsthe feedback you give us, as it helps us to improve our trainings. 

For the first question, please write the last four digits of your phone number and your 
favorite color. You will need to put the same information on a survey at the end of today’s 
training. When you have completed the first page, please turn the page over and complete 
the questions on the back. 

h h l d h i hi i i ill f “h ”When everyone has completed the pre-survey: During this training, I will refer to “he” or 
“she.” I like to be fair so I will alternate between using he and she, but remember when I 
use either one, I am referring to all adults or children. Also during the training, I will use the 
words caregiver, child care provider and early childhood educator or teacher. I am referring 
to all of you and the job of caring for and educating preschoolers.  

Please turn in your pre-survey when you are finished. Thank you for your help. Are there 
any questions?
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Our main goal for this training is for participants to increase their understanding of the 
growth and development of preschool children and learn how to build positive g p p p
relationships and provide nurturing environments to support their development.  

Today’s training focuses on children ages 3, 4 and 5 years old. During these years, there is 
an enormous amount of growth and development. Our role in supporting children’s 
progress is critical. What each of us does makes a difference. Children are born with 
natural abilities. A child’s environment and experiences during his/her early years affects 
how the child grows and develops.  

For example, every child is born with the ability to learn language. When a child is in an 
environment with a lot of opportunities to hear language and respond to interactions, the 
child will learn to communicate his wants and needs effectively.

During our training, I will be comparing our work as teachers of preschoolers to that of a 
gardener caring for her plants. What might gardeners and early childhood teachers havegardener caring for her plants. What might gardeners and early childhood teachers have 
in common? Pause for responses.  

Gardeners nurture their gardens, watch over their plants, provide rich soil and 
environments, and give special care to each type of plant in their gardens. Early childhood 
teachers do many of those same things. We provide a positive environment, meet the 
needs of individual children, nurture relationships, and support the growth and 
development of each child in our care. 
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The key concepts for today’s training are:

• understanding development of preschoolers,
• nurturing relationships and supportive environments, and
• understanding approaches to learning.
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We are going to spend time during this training talking about why it is important for 
teachers to understand children’s development, to build nurturing relationships, to 
create supportive environments, and to help children learn skills that prepare them for 
learning in school. Are there any questions before we continue? Just like the gardener 
who carefully tends her garden and reaps the rewards, teachers who carefully tend to 
the children in their care can experience joy in the development of healthy, happy 
children, as well as enjoy wonderful relationships with the children and their families.  
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The first concept we will discuss is understanding children’s development. A successful 
gardener understands the growth and needs of each of the plants in his garden; an 
effective teacher understands the development of each of the children in his care. 
Some plants need more attention, water and/or sun; some need less. All plants and 
children are unique.

It is important to know if children are developing typically, as well as to recognize 
when an individual child is at risk for developmental delays. Understanding typical 
development and recognizing developmental differences is so important that there is 
a State of Nevada child care regulation that requires screening the development of 
each child in a licensed child care facility. Developmental screening is a quick way to 
learn if a child is developing within a typical range. Screenings help us recognize when 
there is a developmental difference that may be a cause for concern. A child who is 
developing differently may require further evaluationdeveloping differently may require further evaluation. 

Recognizing children’s different skills can also help us plan learning opportunities 
designed to strengthen their growth and development.
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We begin our discussion of child development by looking at brain development, 
developmental areas, developmental milestones and recognizing developmental 
differences. I will also present information about what you can do if you have 
concerns about a child’s development.
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We are going to watch a video produced by a Georgia-based collaboration of state, 
local, public and private organizations called Better Brains for Babies. Take a look at 
your guided worksheet on Page 4.1 of your handout, and then I will begin the 
video. The questions on this worksheet are meant to focus your attention on key 
points presented in the video. Be sure to pay close attention to the things that 
caregivers can do to support children’s healthy brain development. After watching 
the video, you will share what you have learned, first in pairs and then as a large 
groupgroup.

Click on the link to view the video when you are ready to watch. After the video is 
finished, give participants about 10 minutes to discuss the questions on the guided 
worksheet with the person sitting next to them. Then review the questions and 
discuss the answers as a large group. 
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Ask participants what they learned from the video about ways that teachers can promote 
children’s healthy brain development. Responses should include something about building 
positive relationships, creating enriching environments, and providing opportunities for 
play and exploration. After the discussion, click the space bar to reveal each of the points. 

Positive relationships with adults in their lives contribute to children’s cognitive 
learning and development.

Consistent and safe or secure environments promote healthy brain development.

Opportunities for play and exploration promote healthy brain development.

When we support a child’s effort at learning, whether he is attempting an activity or 
completing a project, this promotes healthy brain development. So we want to tell a 
child, “You worked really hard on that,” rather than “You’re so smart.”
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Describe what was done during the study first, and then ask participants to guess  the 
l f h d f i i l h lresults of the study.  After participants guess, reveal the  results.

In 1998, Claudia Mueller and Carol Dweck did an experiment to try to understand the 
effect praise has on children’s mindsets. In their study, children were given puzzles to 
solve, using a set of blocks with sides painted in different colors and designs. The 
children were shown a picture and asked to arrange their blocks to match the picture. 
The children were either praised for their intelligence (You are really smart) or for their p g ( y )
effort (You worked really hard). The first few puzzles were easy to solve, and then the 
children were given really hard puzzles to see what would happen to their motivation. 
The children continued to be praised for either their effort or smarts, and then they were 
asked what kind of puzzle they wanted to work on next (either an easy puzzle or a hard 
puzzle). Which group do you think selected the challenging puzzles more often? The 
group praised for being smart or the group being praised for their effort? Wait for 
participants to respond. You may want to ask for participants to put their thumbs up or 
down as you name a group. Praised for being smart group (thumbs up or down). Praised for 
working hard group (thumbs up or down). After polling the group, reveal the final bullet 
points.

It might surprise you to learn that the majority of children who were praised for their 
intelligence wanted to go back to easy puzzles, while children who were praised for their 
efforts wanted to work on more challenging puzzles.efforts wanted to work on more challenging puzzles.
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Recent research from neuroscientists gives educators some guidelines for supporting the 
growth, development and learning of children. 

A few tips include: 
Everyone learns best in a positive learning environment. Teachers create this 
environment by respecting children’s individuality, encouraging them to learn and 
practice new skills, and by celebrating children’s efforts, as well as their successes.practice new skills, and by celebrating children s efforts, as well as their successes.

Positive learning environments include how we are perceived. Let me give you an 
example. One preschooler is pulled out of his preschool class to receive special education 
services with a specialist. At a different program, the child stays with his class, and the 
special education teacher comes into the class and works with all the children while she 
demonstrates ways to help the child with special needs. Which child do you thinkdemonstrates ways to help the child with special needs. Which child do you think 
perceives himself to be a competent learner? Of course, the child who gets to stay with 
his class and avoids the label of “special needs” learner.
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Why do we need to understand preschoolers’ growth and development? Pause for 
responses. We think it is important so that teachers can: 

• provide age-appropriate experiences, 
• have age-appropriate expectations,  
• know when there might be a concern about a child’s development, 
• plan for activities and learning in our caregiving , and
• respond appropriately to young children. 

Having a good understanding of growth and development is a primary tool of caregiving. 
It is important to know what is typical and be able to recognize when a child is at risk for 
developmental delays. I have information that I will share later about where to refer adevelopmental delays. I have information that I will share later about where to refer a 
child if you have concerns.
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Let’s look a little more closely at what we mean by children’s development.
Children’s growth is sequential and cumulative. Who knows what sequential means? 
Pause for responses. That’s correct, sequential means that skills are learned in a certain 
order, one after the other.  

What does cumulative mean? Pause for responses. Right, cumulative means that each 
skill builds on the previous skills. That means children learn how to copy simple shapesskill builds on the previous skills. That means children learn how to copy simple shapes 
using a pencil before they learn how to write their letters.

Just as the vegetables in a garden grow in a predictable sequence — the seed becomes a 
small sprout before the stem, leaves and flowers appear — each child in our program 
grows in her own way and at her own rate, but in a predictable order.
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(continued)

Each developmental area will appear individually with a click, listing examples of the types 
of skills that children learn in that domain. Click on the area and the definition, and discuss 
briefly with participants.

We see children develop age related skills and behaviors as we care for them We cannotWe see children develop age-related skills and behaviors as we care for them. We cannot 
see neurons being connected as the child’s brain is growing and developing. However, 
connections in the brain are occurring.  It is all of the connections that are being made in 
the brain that allow the child to develop age-appropriate skills.

Let’s look at the definition of each developmental area.  

Social-emotional development relates to interacting appropriately with others; having 
relationships with family, friends and teachers; cooperating; and recognizing emotions in 
self and others.

Cognitive or mental development includes thinking skills, such as learning,Cognitive or mental development includes thinking skills, such as learning, 
understanding, remembering, problem-solving and reasoning.
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Next is motor development, sometimes called physical development. There are two 
categories of motor development, gross motor and fine motor, also referred to as large 
muscle and small muscle.

What are some examples of gross-motor development? Pause for responses. Depending 
on participant responses, you might say: 
Gross-motor or large-muscle development refers to when we use large muscles in our 

l d t k t it t d lk d k b larms, legs and trunk to sit, stand, walk, run and keep our balance.

What are some examples of fine-motor development? Pause for responses. Depending on 
participant responses, you might say:
Fine-motor or small-muscle development refers to when we use small muscles, such as 
those in our fingers, to eat, draw, dress, play and write.
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Language development includes understanding what others say, communicating, and 
using gestures or speaking. You may have heard the terms “receptive language,” meaning 
what one hears and “expressive language,” which is what one says.

Self-help refers to the skills we use to take care of our own needs, such as feeding one’s 
self, dressing and using the toilet. Self-help skills typically combine skills from two or 
more developmental domains.
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Click on the video link: 
http://www.cde.state.co.us/resultsmatter/RMVideoSeries_PracticingObservation.htm#top

Look in your handout on Page 4.2, the Observing Preschoolers Worksheet. 

We are going to watch a short video showing three preschoolers playing. Watch the children 
carefully. Using the Observing Preschoolers Worksheet, write down everything that you see the 
children doing in the first column labeled Skills & Behaviors When we finish watching the videochildren doing in the first column, labeled Skills & Behaviors. When we finish watching the video, 
we will match the skills we see the children doing to the appropriate developmental area.

Create a two-column table on chart paper, or on a chalkboard or whiteboard with headings: 
Children’s Skills and Developmental Areas. Click on the link to start the video clip. 

Wh th id h fi i h d k ti i t t t ll h t ki d f kill th th hildWhen the video has finished, ask participants to tell you what kinds of skills they saw the children 
doing. Write each of the skills in the column labeled “Skills.” Facilitate a discussion to identify the 
development area(s) that are illustrated by the children’s behavior. Write down the corresponding 
developmental areas in the column labeled “Developmental Areas.” You may want to start with an 
example. You could point out that when Alex was using tongs to pick up small beads, he was using 
skills in the fine-motor developmental area.
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You’ve probably heard about developmental milestones. Turn to Pages 4.3 to 4.8 in your 
h d h C f i C l (C C) h d f h h id l khandout. The Center for Disease Control (CDC) has created fact sheets that provide a look 
at developmental milestones. You have three sheets in English and Spanish for children 
ages 3, 4 and 5. The term milestone indicates the age range when children with typical 
development can do something, such as pedal a tricycle, zip their jacket or tie their 
shoes. As this slide says, children will grow and develop at their own rates, just like 
plants in a garden grow at different rates.  

Children may reach many milestones in one developmental area, while it seems that they 
are not developing at all in another area. This is not unusual nor typically cause for 
concern. Children may focus their energy and hard work on one area of development for 
awhile. Development often varies across developmental domains. For example, a child 
may have typical development in language, possess more advanced development in 
physical skills, and struggle with social-emotional development.

When we see a child learning a new skill, such as naming colors, brain development is 
taking place that we cannot see. Remember the video of the tea party. That was an 
example of children practicing their social and emotional skills and fine-motor skills. All 
of those behaviors are building connections in children’s brains. It is similar to the initial 
growth of seeds when they are underground. The seeds are growing and changing, but 
we can’t see what is happening. 
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In your handout, I am giving you a variety of resource information where you can find answers to 
your questions about child development There are online resources that include developmentalyour questions about child development. There are online resources that include developmental 
handouts for parents and information about developmental delays. We will be talking about 
additional resources and information on this handout later in the training.

It is important to use trustworthy sources of information when we have a question about a 
child’s growth and development. There are many sites online, but not all of them are based on 
reliable research.  

On Page 4.9, you will see the Development Information and Referrals List. On Page 4.10 is a 
Reading List that includes books and websites that may be of interest. As you look at Pages 4.11 
to 4.13, you will find the Nevada 2-1-1 Fact Sheet. This phone number provides information and 
answers to questions about services available for Nevadans by simply calling 2-1-1.  

The Children, Youth and Families Education and Resource Network (CYFERnet) has numerous  
resources on the development of children, including preschoolers.

On Pages 4.14 to 4.17, you will see an example of Just in Time Parenting resources in English and 
Spanish. This is a resource of the national Cooperative Extension website that provides specific 
age information about the development of children. Although the information is for parents, the 
developmental information is just as useful for caregivers.  

Take about two minutes to think about how you will use what you have learned in the first part 
of this session. Tell the person sitting next to you how you will use this information. Share two 
new things you will do with the children in your carenew things you will do with the children in your care.

Our next topic is how to recognize developmental differences.
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As we have been discussing, children develop at their own rates following a developmental 
d h ld t i ti i d l t S ti h thsequence, and we should expect some variation in development. Sometimes, however, there are 

children whose development is not typical. A child in your care may be delayed in developing a 
skill. For example, you may have a 3-year-old who is very clumsy and unable to run easily. If a 2-
year-old isn’t running easily, we would not be concerned, but if a 3-year-old is struggling, you 
would want to include more time for the child to run and build those skills. If that does not help, 
you may want to refer the child for further evaluation.

One of the reasons it is important to know about typical development is to recognize when thereOne of the reasons it is important to know about typical development is to recognize when there 
might be a problem. If you can recognize children who are at risk for developmental delays, you 
will know if a child needs to be referred for evaluation. Children between the ages of 3 and 5 
years would be referred to Child Find at their local school district. If the child is evaluated and 
found to be eligible, the child could receive free, early childhood special education services 
through the school district.

Based on research, we know that children who receive intervention prior to age 5 years have , p g y
much better outcomes. That is, they are more likely to meet their developmental milestones 
sooner and do better in school than those children who did not receive services before age 5 
years.

It is important to help parents identify children who might benefit from early intervention or 
early childhood special education as early as possible. Teachers can also play an important role in 
recognizing and referring children who are at risk for developmental delays.
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Understanding the factors that put a child at risk for a developmental delay is another way that can 
h l id tif hild h i ht d f th l ti Th th b d t i fhelp you identify children who might need further evaluation. There are three broad categories of 
risk factors — medical, biological and environmental. Children who have one or more risk factors 
have a higher probability of experiencing a developmental delay. More specifically, the three 
categories are:

1. Medical conditions, including:
• genetic disorders such as Down syndrome, and
• metabolic disorders, such as phenylketonuria (pronounced fen-l-kee-toh-noor-ee-uh) oftenmetabolic disorders, such as phenylketonuria (pronounced fen l kee toh noor ee uh) often

called PKU. 

2. Biological risk, such as:
• prematurity, 
• neonatal asphyxia, which is a blockage of the airway,
• prenatal exposure to drugs or alcohol, and

l d b lik l h d l l d l• male gender — boys are more likely to have developmental delays.

3. Environmental risk, such as:
• living in poverty,
• maternal depression,
• lead paint exposure,
• poor health or poor nutrition,
• parental substance abuse, and
• lower maternal educational level.

These are some of the factors that place children at risk for a developmental delay. 
Any questions?
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We learned about developmental areas and some risk factors that could lead to a child’s 
developmental delay. 

You may have heard the term “red flag.” It means that some aspect of development falls 
outside the typical developmental range. For example, if a 4-year-old child is not 
speaking in sentences, we might be concerned. A red flag indicates a need to pay close 
attention to a child and possibly refer the child for a developmental evaluation. 
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We are going to read some scenarios of children at different ages. Look for skills that 
demonstrate typical development and missing skills that could be considered red flags. 
Please turn to Page 4.18 (Red Flag) in your handout. Let’s do the first scenario together. 
Three-year-old Ellie plays make-believe with dolls, animals and people. She frequently 
falls and has not mastered walking upstairs. Ellie speaks in four-to five-word sentences. 
What skills are typical for her age? What missing skills would be of concern? Pause for 
discussion. It is typical for 3-year-olds to play make-believe and make requests using four-to 
five-word sentences Red flags might be that Ellie frequently falls and cannot walk upstairsfive word sentences. Red flags might be that Ellie frequently falls and cannot walk upstairs 
yet. Activities you might offer to build her skills are opportunities to run and jump and 
climb stairs.
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Have the participants form small groups of four to five people. Assign a different scenario 
to each group (See handout Page 4 18 ) Give the participants a few moments to discussto each group. (See handout Page 4.18.) Give the participants a few moments to discuss 
and identify the typical behaviors and the red flag behaviors for their scenario. Then have 
each group share their findings with the rest of the participants.

Work in your groups and read the scenarios to identify the behaviors that would be 
typical for a child that age, and identify those skills or behaviors that would be 
considered red flags Choose a reporter in your group who will share your findings withconsidered red flags. Choose a reporter in your group who will share your findings with 
the rest of the group.

Give groups around five to 10 minutes to complete this activity.

The purpose of the activity is to illustrate why it is important to know about the e pu pose o e ac y s o us a e y s po a o o abou e
sequence and ages of developmental milestones. As you look at the red flags on your 
lists, do you think you would have concerns about a preschooler in your program who 
was missing those skills? Pause for responses.
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(continued)

Yes, you probably would have a concern. Your experience has made you familiar with what is 
typical development for preschoolers. In center-based programs, you also have same-age peers 
with whom to compare. That is why you should consider your intuition when you have concerns 
about a child’s development and use it to prompt you to look more closely at the child’s 
development. Observe the child more carefully throughout the day, discuss your concerns with 
another teacher and your supervisor, and take into consideration any other factors that might 
impact a child’s development. Be sure to have a discussion with the child’s family. Can you think p p y y
of any other reasons a child might be showing a delay in an area of development that are not 
related to a developmental delay? 

Give participants time to respond. Responses might include: The child has not had an opportunity 
to learn the skills or the family may have different expectations about when children should acquire 
different skills. There may be changes in family situations, or issues that may cause difficultly with 
communication, such as families whose home language is not English. Be sure to mention that we 

b f h i f h f il d h h i h i hild’want to be aware of the uniqueness of each family and how that might impact a child’s 
development.  

For example, a child may regress in her behavior when a new child is born into the family or if 
there is a divorce. Such changes don’t necessarily mean that a child needs to be referred for 
screening, but we do need to pay special attention to the child’s development to determine if a 
referral is appropriate. Perhaps extra attention and/or opportunities for learning may help the 
child.

Screening is our next topic.
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Developmental screening does not identify or diagnose a developmental delay. Screening offers a 
quick look at major developmental milestones in all areas. It can assure parents and/or teachers 
th t d l t t b i t i llthat development appears to be progressing typically.  

Developmental screening can also help caregivers identify areas of their curriculum that should 
be adapted or modified. For example, if most of your 36-month-old children cannot pour liquid 
into a cup yet, perhaps you will want to give them more opportunities to practice the skill.

Use of a screening tool can help identify potential concerns. A standardized screening tool is one 
that is reliable, which means you will get the same results when two different caregivers screen 
th hild It h ld l b lid hi h th t l h t i d i d tthe same child. It should also be valid, which means the tool measures what is was designed to 
measure. 

Research on the use of standardized screening tools (Glascoe, 2005) showed that pediatricians 
were only able to identify 20 percent of children with a developmental delay when they relied on 
informal screening procedures. Pediatricians’ accuracy increased to 80 percent when they used a 
standardized developmental screening tool. 

R tl d hild li i l ti i N d i d l t l i tRecently approved child care licensing regulations in Nevada require developmental screening to 
be done every six months with the children in your care. A tool such as the Ages and Stages
Questionnaires (ASQ-3) can help you meet that requirement.

Page 4.19 in your handout provides an example and website where the ASQ-3 may be located.

The ASQ-3 and the Parents’ Evaluation of Developmental Status (PEDS) are two examples of tools 
that child caregivers could use You may want to also consider attending a training on the ASQ 3that child caregivers could use. You may want to also consider attending a training on the ASQ-3.
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Distribute ASQ-3 and spend a few minutes reviewing it with the group.

You have been given an ASQ-3 for a 48-month-old child. I want you to look at it to get a 
sense of how a screening tool can help you identify children who need to be referred for 
a developmental evaluation and help you plan your interactions and educational 
opportunities for children in your care. As you look at the ASQ-3, do you notice any skills 
that you see children in your care doing everyday? Pause for responses. Discuss briefly. 

Review Page 4.3 — Movement/Physical Development Section with participants. Let’s look g y p p p
at the Movement/Physical Development  Section on Page 4.3. Do you see skills that 
would be easy to observe in children during outside play? How could you ensure that you 
could observe children throwing and catching balls? Wait for responses. Responses might 
include that teachers could make sure that balls are available on the playground or plan a 
specific activity.

The ASQ-3 can be completed by either the child’s parent or by the child’s teacher. 
Probably the best way to monitor children’s development is to have parents and teachersProbably the best way to monitor children s development is to have parents and teachers 
both complete the ASQ-3 on a child, and then they can discuss a current observation. 
This method encourages a discussion with the child’s family and helps you make a joint 
plan for supporting the child’s development, including the need to refer the child for 
further evaluation, if needed. 

You can find information about the ASQ-3 in your handout on Page 4.19. Paul H. Brookes 
Publishing Co. is the source for purchasing ASQ-3. You can also get the ASQ-3 from the 
Office of Early Care and Education and the Early Childhood Special Education Library.

Note: For children younger than 3 years old, please contact Nevada Early Intervention
Services.
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Raising concerns with the family about a child’s development can be difficult. If you work 
at a center, you will want to be familiar with the policies regarding sharing concerns with 
parents. You will want to talk with the head teacher and/or director about your concerns. 
As a team, you can decide how to talk with the parents. Whether you work in a center or 
from your home, you will want to find a time when parents are not in a hurry and when 
you can find a private place to meet with them. 

You might want to begin the conversation talking about how much you enjoy having the 
child in your program and unique strengths of their child. Then you can discuss concerns 
you may have.  

It may be helpful to invite parents to observe their child and the other children. If they 
are willing, ask parents to complete the ASQ-3 with their child at home. This may give 
them an understanding of why you are concerned. You will want to ask the parent if they 
have observed similar things at home. You can share how you will help the child learn 
and practice the skills while in your care.  

Parents may be upset with you for suggesting there is a concern. Be prepared to respond 
in a calm manner and reassure the parents. You will want to let them know that your 
concern is kept in confidence.  
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(continued)

If the child is 3 to 5 years old, provide parents with contact information for Child Find at 
their local school district (see Pages 4.20 to 4.24 of your handout). Suggest that parents 
contact Child Find and talk with their doctor about their child’s development. Give them 
time to think about the information you have shared. After a couple of weeks, follow up 
with the parent to show your support and concern. 

Some parents may be reluctant to proceed with an evaluation of their child. Understand 
that some parents may not be ready to accept that their child might need additional 
help. They may not agree that there is a concern. They may be concerned about cost or 
extra time away from work to get services.  

You can reassure parents that the evaluation and services, if the child is eligible, will beYou can reassure parents that the evaluation and services, if the child is eligible, will be 
provided at no cost to parents. If their child is in full-time care at the preschool or home 
care setting, many times the services can be delivered in that setting in consultation with 
you.

Whatever their reason, if the parents do not follow through with getting an appointment 
for a developmental evaluation, at least you have shared your concern. You can provide 
opportunities for the child to learn skills while in your care You can provide informationopportunities for the child to learn skills while in your care. You can provide information 
for the parents to work on their child’s development in the home. And of course, you can 
continue to support the parents in their role of raising their child.
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It is not the role of the early childhood caregiver to confirm the presence or absence of a 
developmental delay. If you have done a screening and have concerns, it is important to 
share your concerns with the child’s parents. If you have concerns, you will want to 
provide parents with information about who to contact in order for the child to get a 
developmental evaluation. 

On Pages 4.20 to 4.24 in your handout, you have information from Child Find located in 
the Clark County School District (CCSD) and Washoe County School District (WCSD), and 
Project ASSIST for trainings done in rural Nevada.

Let’s review where you should refer a child for further evaluation:

Child b t th f 3 d 5 b f d t th l l h l di t i t’Children between the ages of 3 and 5 years can be referred to the local school district’s 
Child Find office. These services are provided to parents at no cost. Project ASSIST is a 
statewide referral source. Parents can contact this toll-free number to find out contact 
information for agencies across the state. 
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The purpose of this activity is to help participants review the steps they could take to refer a child at 
risk for developmental delay to the appropriate Child Find agency.

Give each group a flower template and petals that list all the steps that could be taken to refer a 
child for further evaluation. Directions and instructions are found in Section 6.

Give each group a scenario sheet and direct the groups to read the scenario assigned. Each group 
will receive a set of petals with the steps they could take after recognizing that a child is developing 
differently and before making a referral. The group will discuss each of the steps and put them in 
order to create a flower. Place the first step at the 12 o’clock position on the flower. The groups will 
have five to seven minutes to complete the task. 

There can be some variation in the sequence of steps from recognition to referral. The main idea 
that you want to get across is that teachers should first gather informal data on the child’sthat you want to get across is that teachers should first gather informal data on the child s 
developmental concerns through observation and documentation of the child’s skills during class 
routines and activities. Additional information can be gained by talking with the child’s parents 
about the child’s skills at home and by having other teachers or administrators also observe the 
child. Next, a standardized screening tool can be used to either confirm the teacher’s concern or to 
reassure the teacher the child is developing typically. When all these steps indicate a child is at risk 
for a developmental delay, teachers should encourage the child’s parents to contact the 
appropriate referral agency for the child to be evaluated further.pp p g y
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Let’s review the reasons why is it important to know about a child’s development. Who 
can tell us one of the reasons we want to understand children’s development? Pause for 
responses. If participants don’t mention the following, be sure to mention them:

• To know what to expect from a preschooler. Knowing what to expect can help us in our
daily activities and interactions with the children in our care. It also helps us be realistic
about what a child can and cannot do.

• To know if there might be a concern about a child’s development. For example,
typically a 3-year-old child can carry on a conversation using four-to five-word 
sentences that most people can understand. If you have a 3-year-old child who is
only using one-to two-word sentences that are difficult to understand, you would
want to refer this child for an evaluation. 

3.32



(continued)

• To know what activities or learning opportunities are appropriate. It is not 
appropriate to give preschool children lots of paper/pencil worksheets to do 
everyday. Their learning activities should provide hands-on manipulation of 
materials.

• To know what is safe for children of a certain age. For example, although we g p , g
don’t need to worry about preschoolers putting choking hazards in their mouths 
like we would with a toddler, we still need to lock up dangerous items and keep 
equipment in good condition to keep preschoolers safe.

Inappropriate expectations can put stress and pressure on a child or worry parents and 
caregivers. For example, many 3-year-olds are toilet trained, but there will be some 
children who still have potty accidents, and we should be prepared to handle thesechildren who still have potty accidents, and we should be prepared to handle these 
accidents with sensitivity.

Let’s think a little more about gardening and the similarities. What do gardeners provide 
their plants in order to help them grow and flourish? Pause for one or two responses, 
such as water, fertilizer and shade. Just like gardeners, we can provide rich, healthy 
environments that support children’s growth and development! 
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We have looked at development of preschoolers and where to find out more about 
developmental areas and milestones. Next, let’s consider how to develop nurturing 
relationships with young children.
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Take a moment to think about how you make friends with or develop a relationship with a child. 
I would like you to think about what you do the first time you meet a child. 

On a chart paper or whiteboard, create three columns and label them “You,” “Why” and 
“Child.” Refer to your chart (on chart paper or whiteboard) of “You,” “Why” and “Child” columns to 
record their ideas. Write down the ideas on the chart or whiteboard as participants share.

What things do you do to start forming a relationship with the child? Responses could include: 
smile, get down to the child’s level, point out something new, wait for the child to approach you 
first, act silly or make the child laugh, reach out your hands, talk about what child is interested in, 
and try to understand the child’s interests.

Why does this work? Responses could include: makes the child comfortable, puts you on the same 
level with the child pays attention to the child’s interests/needs makes the child laugh and giveslevel with the child, pays attention to the child s interests/needs, makes the child laugh, and gives 
the child space to be comfortable.

What does a child offer you in return? Responses could include: smiles, laughter, back and forth 
“conversation,” the child’s interests and hugs.
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We will now watch a video. Please note what the teacher is doing to build a positive
relationship.

Show video. Then ask participants:

This video showed one teacher engaged in conversation with a child as they play. 
What things did the teacher do to build a relationship with this child?

Possible responses might include:
• Talked about things the child does in an after-school program and at home
• Participated in play as a partner
• Sat at child’s level
• Was a responsive listener

3.36



We prepare flowers in our garden to withstand stressors, such as wind, hot weather and 
harmful bugs, by nurturing the flowers with fertilizer, and the right amount of sunshine 
and water. We probably even use compost on flowers that we know are susceptible to 
drying out in the wind. In the same way, we help children in our care withstand stressors 
in the classroom when we nurture them with positive comments or feedback. Stressors 
can be as simple as asking a child to stop playing and clean up, or choosing a different 
child to be our helper. It is important to remember that some children come to us already 
“stressed ” such as children in foster care or children living in a family that struggles withstressed,  such as children in foster care, or children living in a family that struggles with 
substance abuse or poverty. These children are going to need even more positive 
attention from teachers to help them handle disappointment and frustration.
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We just talked about building resiliency in children through nurturing them with 
positives. What ideas do you have for building a nurturing relationship with children?  
On Page 4.25 in your handout, you have a picture of a basket. Draw several flowers in the 
basket and write your ideas on the flowers.
Responses might include: spending one-on-one time with a child, telling the child’s parent 
about something positive the child did, or giving the child a high-five sign. You can also give 
the child specific positive feedback, such as “I noticed you discovered the color patterns in 
th bl k d li d th th t ”the blocks and lined them up that way.”
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We have talked about the importance of understanding children’s development and 
building nurturing relationships with children. Next, we will explore how teachers can 
help children develop important skills that help children learn how to learn. These skills
have been termed, “approaches to learning.”

3.39



We are going to discuss some of the important skills that researchers have reported are 
critical to children’s success in school. The next few slides will introduce you to this 
important concept.
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Introduce the video first and then click on the link (Marshmallow test) below the picture to 
start the short video clip.
We are going to watch a video of a well-known research study called the “Marshmallow 
test.” This experiment was done by Walter Mischel at Stanford University in the 1970s. As 
you watch the video, think about what skill or skills this experiment might be testing. 
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After the video is finished: What learning skill do you think Mischel was trying to test? 
Responses might include self-control, delayed gratification and waiting.

Mischel and his team of researchers followed these children into adulthood and were 
amazed at how the skill of self-control continued to make a difference. Those children who 
were able to wait a few minutes did better in school and had fewer behavior problems 
than those who rang the bell immediately. 

Children who could wait the full 15 minutes, 13 years later had SAT scores that were 210 
points higher than children who only waited 30 seconds. Twenty years later, they had 
higher college completion rates; and 30 years later, they had higher incomes.
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Ellen Galinsky and her team of researchers at Mind in the Making have created brief rating scales 
for each of the seven essential learning skills described in her book, “Mind in the Making.” The 
scale we are going to use rates the skill that she describes as “inhibitory control.” This is the skill 
that researchers were evaluating in the Marshmallow test. Turn to Page 4.26 in your handout. 
Take a few minutes to rate yourself on this scale and then add up your total score. When you are 
finished, look at the bottom of the sheet to see whether you rate high on inhibitory control, in 
the middle, or if you could work on this skill some more.

After participants rate themselves: Ask if anyone was surprised by their scores. Next, ask 
participants why they think inhibitory control, also known as self-control, might be an important 
skill for children to learn.

Were any of you surprised by your score? Do you think this skill might be important for children 
to learn? Why do you think self-control might be an important skill for children to have in order 

b f l i h l? A i h i l d b bl li ll f h h ’to be successful in school? Answers might include: to be able to listen to all of the teacher’s 
directions before starting a project, to be able to work cooperatively with other children, and to be 
able to continue working on a challenging project.

Yes, self-control is a very important skill for children to have when they begin school. In fact, it is 
one of several skills that have been termed, “approaches to learning.” Just like Walter Mischel
learned from the Marshmallow test research, certain attitudes and skills help children “learn how , p
to learn,” and children who have those skills (or learn them) are more successful than other 
children. We are going to talk more about approaches to learning next.
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Approaches to learning can be described as the attitudes and skills that prepare children 
to learn how to learn, so that they will be better able to take advantage of educational 
opportunities. They are influenced by many factors, including gender and temperament. 
Some come naturally to children; others need direct instruction and opportunities to 
practice.
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Teachers can help children learn skills to prepare them for school and life. We can help 
h “l h l ”them to “learn how to learn.”  

Regarding teacher-child relationships, positive relationships with teachers help children 
feel safe to try learning new skills. In addition, teachers can model their own approaches 
to learning for children. For example, suggesting that a child find all of the corner and 
side pieces when completing a puzzle is an example of modeling your own approach to 
problem-solving.

There are three additional things that can influence a child’s approaches to learning. 
These include:

1. Quality - Higher quality programs encourage activities and teaching practices that 
support children’s approaches to learning.

2. Curriculum - Curriculum is what you do with children. Effective curricula are those 
that allow children to explore through play; encourage children to problem solve, set 
goals and plan their play; incorporate intentional teaching; and stimulate children to 
remain engaged. 

3. Teaching practices - Effective teaching practices allow teachers to communicate clear 
expectations, encourage children’s active engagement in class activities, and allow 
children some autonomy in play.

The next five slides highlight skills that are commonly included on most approaches to 
l i li t d d ib h h l i ht di l th k killlearning lists, and describe how preschoolers might display these key skills.
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Children demonstrate curiosity and eagerness to learn when they make independent 
choices and find materials that allow them to follow through on an idea. Supporting a 
child’s curiosity and eagerness to learn is a great way to promote engagement in learning 
opportunities. Teachers can accomplish this by providing interesting materials in the 
classroom and by asking children questions that encourage them to wonder and 
investigate through play.
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Children are showing initiative, engagement and persistence when they are able to spend 
longer periods of time working on a task, even when there are distractions. 
As children grow and develop, the learning tasks that they face become more complex 
and challenging. Children who go on to be successful in school are those who are willing 
to stay focused and persist in trying a task, even when it is difficult. Teachers can 
promote children’s initiative, engagement and persistence when they provide activities 
that have multiple steps or can be completed over several days. Teachers can also 
encourage this approach to learning when they praise children’s efforts and not justencourage this approach to learning when they praise children s efforts, and not just 
their successes.
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Invention and imagination refers to being able to play inventively and to express creative 
ideas about how to complete a task. It is important to provide children with open-ended 
materials and to encourage them to use their imaginations to create props for their play. 
Supplying children with a large empty cardboard box might be all you need to do to get 
children started using their imaginations. Teachers can extend this imaginative play by 
asking questions that help children elaborate on their play ideas.
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We want children to learn how to solve problems using a variety of problem-solving 
strategies. Teachers can help with this process by giving children opportunities to try to 
solve their own problems without jumping in too quickly to help. We can also help by 
modeling problem-solving for children. We can talk out loud, describing our thinking 
process, while we are solving a problem.
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Teaching children to control their impulses is another key approach to learning that leads 
to success in school and life. Remember the Marshmallow study? Impulse control can be 
taught to children by giving them strategies to use to extend their ability to delay 
gratification. 
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Activity: Approaches to learning 
Set up the five different activities described below. This activity will serve as an 
introduction to the approaches to learning topic. Be sure to emphasize that they will be 
engaging in activities designed for adults. First, describe the activities and then describe the 
process you will follow for the activity.

1. Scarf tying: written instructions on one side, and pictures of different scarf ties on the 
other sideother side.

2. Legos: picture of completed Lego construction, all pieces available to complete 
structure.

3. Puzzles: two different puzzles mixed together (100-piece puzzle or less).
4. Insurance plan: Select an insurance plan for a family of four based on their pre-existing

conditions.
5. Assembly required: Something participants can take apart and put back together. 
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(continued)

Now, we’re going to do an activity to explore our own approaches to learning. We have 
five different activities for you to choose from for the next five to seven minutes. You can 
work in groups or individually. These activities are designed for adults, not children: 

1. Scarf tying: We have instructions on different ties you can do with scarves. There are 
written instructions on one side and pictures of some possible ties on the otherwritten instructions on one side, and pictures of some possible ties on the other.

2. Legos: Here we have a picture of a Lego construction. We have all of the pieces needed 
to rebuild this Lego construction. Please work to recreate the Lego construction you 
see in the picture.

3. Puzzles: We have two different puzzles, and the pieces are mixed together. Please 
work to complete one or both puzzles.  

4. Insurance plan: We have the documentation for selecting an insurance plan. Please 
read the description of the family’s pre-existing conditions. Please select what you 
think would be the best insurance plan for this family of four.

5. Assembly required: In this activity, we have an (item). Please use the tools provided to 
take apart the (item) and then put it back together again.

You will have about five to seven minutes to work on your activity. We would like for one 
person at each activity to observe what’s happening, document observations, and reportperson at each activity to observe what s happening, document observations, and report 
back to the larger group on what was noted. 
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Excuse participants by the symbol on their name tag such as, “Everyone with a sun on their 
name tag can go select their activity.” Limit the number of people at each activity to ensure 
that there are participants at every activity.

I am going to excuse you to select an activity by calling the symbol that is on your name 
tag, so listen for your symbol. Be sure to stay at the activity that you choose for the entire 
time of five to seven minutes. Choose one person to document what happens during the 
activity We will discuss your experience and the documenter’s observations as a wholeactivity. We will discuss your experience and the documenter s observations as a whole 
group at the end of the activity.
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It is time to stop. Now let’s discuss your activities and experience.

Documenters, what did you observe? What kinds of learning skills seemed to be needed 
for the activity? (e.g., persistence, problem solving and creativity) Were there differences 
in how some participants approached the activity?

Next, let’s hear from the participants.
• Why did you select that activity?
• How did you approach the task?  
• What worked?
• What didn’t work?
• What aspects of your approaches to learning aided or hindered you?

I want each of you to think about how you approached your learning experience. Some 
of you were eager and curious and hurried to engage in a preferred activity. Some of you 
were less decisive or may have even followed your friends to their preferred activity. 
Children may have similar approaches to a learning experience.
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(continued)

If you enjoy solving problems, you may have gone to the Lego building, puzzle or take-
apart activity. If you enjoy your imagination and being inventive, you may have gone to 
the scarf tying activity. I noticed some of you using persistence as you tried different 
ways to solve the task of putting the Lego structure together or putting the take-apart 
item back together.

Some of you were highly engaged in the process, and others were less so. Was there 
anything that influenced how engaged you were in the activity? (Answers might include 
amount of materials, level of interest or other distractions.) The same kinds of factors 
might influence children’s engagement in activities.

h ld d l h ld d l dMost children are curious and eager to learn. However, children need time, materials and 
encouragement to explore their interests. Many of you were reluctant to stop your 
activity when I asked you to stop. How often are children reluctant to leave an activity in 
which they are engaged? Some of you were frustrated because there were missing pieces 
in the puzzles or you had incomplete directions for the Lego structure. Others relied on 
the visual rather than the written directions for completing the activity. Many of you 
ignored the instructions completely and went off in your own creative direction, whichignored the instructions completely and went off in your own creative direction, which 
should be acceptable and encouraged.

As teachers, we need to encourage children in the development of their initiative, 
persistence, imagination, reasoning, problem-solving and self-regulation.
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Now I want you to talk about how teachers can intentionally plan activities that encourage 
children to develop some of these approaches to learning skills. Turn to Page 4.27 in your 
h d t f th k h t S ti A h t L i Skill I i t i h fhandout for the worksheet Supporting Approaches to Learning Skills. I am going to give each of 
the groups a different approach to learning skill, and I want your group to discuss how you could 
encourage that skill during free play at centers in a program. For example, if teachers wanted to 
help children with self-direction/self-regulation, they could have children choose the center 
where they will play, and talk about what they will do in that center before excusing each child 
from the circle.

Please stay in your same symbol group and then I will assign each group one of the differentPlease stay in your same symbol group, and then I will assign each group one of the different 
approaches to learning skills to discuss. You will have about 10 minutes to discuss how teachers 
could intentionally set up centers, give directions to children and support children during play to 
encourage the approach to the learning skill your group has been assigned. When  you have 
finished your discussion, write your ideas on a chart paper or a whiteboard under each of the 
Approaches to Learning titles, as shown on the PowerPoint slide.

Responses might include the following:p g g
• Curiosity and eagerness to learn - Rotate materials, include novel items and provide choices.
• Initiative, engagement and persistence - Allow children to save projects to work on later.
• Invention and imagination - Use open-ended materials.
• Reasoning and problem solving - Ask questions, create “problems” in the classroom that 

encourage children to problem solve.
• Self-direction/Self-regulation - Provide visual supports to increase children’s independence.

We will now have each group share what they wrote. Have each group share.
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Teachers can also help children learn skills by: 
• Giving children opportunities to make choices throughout the day.
• Building positive relationships so your setting provides a safe place for learning.
• Providing children time and support to finish a project or activity. Let the child 

complete the activity and resist the urge to complete it for the child.
• Nurturing creativity by encouraging children to ask questions and by asking them 

questions Offer a wide variety of experiences and opportunities to learnquestions. Offer a wide variety of experiences and opportunities to learn.
• Providing encouragement. Children are born ready to learn, and we want to 

encourage that excitement and eagerness to learn. We can encourage them by 
saying such as, “You are really focused on that puzzle. You must really enjoy 
figuring out how it goes together.”
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The key concepts and our agenda for today’s training have been:

• Understanding development of preschoolers
• Nurturing relationships 
• Approaches to learning

Let’s summarize what has been presented today. Turn to the person next to you and tell 
them one thing that you learned today that you plan to use in your programs. 
Let’s hear what you have learned today. Pause for responses. 
Thank you for sharing your ideas! 
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In our summary, you will see many repeats of what you just said.

As teachers of preschoolers, we want to:

•• Know how children typically developKnow how children typically develop
•• Use reliable resources to find information on child developmentUse reliable resources to find information on child development
•• Develop a positive relationship with each childDevelop a positive relationship with each child
•• Know where each individual child is developmentallyKnow where each individual child is developmentally
•• Make referrals when appropriateMake referrals when appropriate
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•• Create an environment that supports the development of preschoolersCreate an environment that supports the development of preschoolers
•• Nurture positive relationshipsNurture positive relationships
•• Include learning opportunities throughout the dayInclude learning opportunities throughout the day
•• Enjoy being with preschoolers!Enjoy being with preschoolers!

Are there any questions on these concepts or anything else we have discussed?

I have one more video clip for you to see. This parent has learned how to have fun and 
help her child learn while doing an errand. Enjoy!

Click on video clip.   
https://www.youtube.com/watch?v=zcRruTfrcLg
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Distribute post-survey.  

I will complete your certificates while you complete the post-survey.

I hope you’ve enjoyed our training.
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Section 4: 

Handouts





Better Brains for Babies: Promoting Healthy Brain Development 
Make notes about the information presented in the video in the box below. 

For large group discussion: What did you learn from the video? 

1. How can we support healthy brain development? 

2. How do early relationships affect development? 

3. What can we do to build relationships with children? 

4. How does play support development? 

5. What are some ways to create a secure, consistent environment? 

The University of Nevada, Reno is an Equal Employment Opportunity/Affirmative Action employer and does not discriminate on the basis of race, color, religion, sex, age, creed, national 
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Observing Preschoolers Worksheet 

The University of Nevada, Reno is an Equal Employment Opportunity/Affirmative Action employer and does not discriminate on the basis of race, color, religion, sex, age, creed, national 
origin, veteran status, physical or mental disability, sexual orientation, or genetic information in any program or activity it operates. The University of Nevada employs only United States 
citizens and aliens lawfully authorized to work in the United States. 

SKILLS & BEHAVIOR
What are the children doing? What skills do you see? 

DEVELOPMENTAL AREAS 
What developmental areas are 

represented by the skills and behavior?
    

Directions:

 1.  While viewing the video, watch the children carefully and write down what you see the 
  children doing. 

 2.  Only make notes in the first column while watching the video. 

 3.  After watching the video, identify the developmental areas illustrated by the children’s 
  skills and behavior. 

Planting the Seeds of Learning: Supporting the 
Development of Preschoolers 

4.2



4.3



4.4



4.5



4.6



4.7



4.8



Finding Developmental Information Online or in Your Community 

 CYFERnet (Children, Youth & Families Education & Resource Network) - www.cyfernet.org 
 Just in Time Parenting - www.parentinginfo.org
 Center for Disease Control - www.cdc.org - developmental milestone information in English and Spanish 
 Nevada 211 - www.nevada211.org

Referral Agencies in Nevada 

 Birth to 2 years 11 months - Nevada Early Intervention Services 
                Project ASSIST Statewide Information & Referral - 1-800-522-0066 

Northern Nevada - 775-688-1341 
   Frontier and Rural Nevada - 775-753-1214 
 Southern Nevada - 702-486-9200 
   

 3 to 5 years — ask your local school district for Child Find contact information 
    Project ASSIST Statewide Information & Referral - 1-800-522-0066
  Northern Nevada - 775-333-5035 
 Southern Nevada - 702-799-7463 

Screening Tools 
Ages and Stages Questionnaires-3 (ASQ-3) are available from: 

Las Vegas contact:
 Office of Early Care and Education
  Patti Oya - 702-901-4506  
 T.E.A.C.H. Early Childhood® Nevada
  Maria Ginelsa - 702-816-3424 or MGINELSA@dwss.nv.gov

Southern Nevada contact:
  State Child Care Licensing
   Nell Harrison - 702-486-3822 or nharrison@health.nv.gov
   Geneses Gordon - 702-486-7918 or ggordon@health.nv.gov

Reno contact: 
  Office of Early Care and Education
   Cindy Johnson - 775-327-0683 or cdjohnson@dwss.nv.gov
  Early Childhood Special Education Resource Library, IDEA Part C Office
   4126 Technology Way, Suite 100, Carson City, NV 89706 
   Daniel Dinnell, Family Resource Coordinator and Information and Referral Specialist 
   775-687-0588 or ddinnell@adsd.nv.gov

The University of Nevada, Reno is an Equal Employment Opportunity/Affirmative Action employer and does not discriminate on the basis of race, color, religion, sex, age, creed, national 
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You may enjoy reading some of the following:

Carter, C. (2010). Raising happiness: 10 simple steps for more joyful kids and happier 
 parents. NY: Random House. 

Copple, C. & Bredekamp, S. (Eds.). (2009). Developmentally appropriate practice in early 
 childhood programs serving children from birth through age 8. Washington, D.C.: 
 National Association for the Education of Young Children. 

Epstein, A.S. (2007). The intentional teacher: Choosing the best strategies for young 
 children’s learning. Washington, D.C.: National Association for the Education of 
 Young Children. 

Galinsky, E. (2010). Mind in the making: The seven essential life skills every child needs.
 NY: HarperCollins. 

Siegel, D.J. and Bryson, T.P. (2011). The whole-brain child: 12 revolutionary strategies to 
 nurture your child’s developing mind. NY: Delacorte Press. 

Other information can be found online: 

Children, Youth and Families Research and Education Network — resource for programs 
and parents: http://www.cyfernet.org

National Association for the Education of Young Children http://www.naeyc.org

TACSEI (Technical Assistance Center on Social Emotional Intervention) Pyramid Model 
information http://www.pyramidmodel.org

CSEFEL (Center on the Social and Emotional Foundations for Early Learning)  
http://csetel.vanderbilt.edu
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origin, veteran status, physical or mental disability, sexual orientation, or genetic information in any program or activity it operates. The University of Nevada employs only United States 
citizens and aliens lawfully authorized to work in the United States. 

Planting the Seeds of Learning: Supporting the 
Development of Preschoolers 

Reading List 

4.10



4.11



4.12



4.13



http://jitp.extension.org/files/months-47-48.pdf 
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http://www.extension.org/sites/default/files/w/c/c2/JITP_47-48months_SP.pdf 
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“Red Flag” Scenarios Activity 

Directions: Read each scenario. Underline the skills that would be considered typical 
development for a child this age and circle any missing skills that could be considered 
“red flags” for a child this age. Finally, discuss what experiences you could offer a child 
in order to give the child an opportunity to learn the missing skills. 

Ellie 3 years old:

Ellie is 3 years old. She plays make-believe with dolls, animals and people. Ellie 
frequently falls when walking and has not yet mastered walking upstairs independently. 
She makes requests using four-to five-word sentences. 

Robert 3 years old:

Robert is 3 years old. He shows affection for friends and separates easily from Mom 
and Dad. He runs and pedals a tricycle. Robert used to speak in long sentences, but a 
few months ago, he started using only single-word sentences. 

Ethan 4 years old:

Ethan is 4 years old. He is not interested in other children and usually plays by himself 
in a corner of the classroom. He sings songs or says poems from memory. He has a 
difficult time using scissors. He does not name any colors or numbers. 

Casey Anne 4 years old:

Casey Anne is 4 years old. She pours and cuts with supervision. She enjoys doing 
new things. She doesn’t follow three-part directions, and her speech is difficult to 
understand. She draws a person with two to four body parts and has started to copy 
some capital letters. 

Christopher 5 years old:

Christopher is 5 years old. He speaks very clearly. He climbs and swings with ease. He 
can print some letters and numbers. He counts up to 10 and names four colors. He 
shows a limited range of emotions and frequently seems sad and unhappy. 

Kimberly 5 years old:

Kimberly is 5 years old. She is aware of her gender and likes to sing, dance and act. 
She is aggressive with the other children and hits and kicks when she does not get 
what she wants. She can copy a triangle and other geometric shapes and draw a 
person with at least six both parts. 

The University of Nevada, Reno is an Equal Employment Opportunity/Affirmative Action employer and does not discriminate on the basis of race, color, religion, sex, age, creed, national 
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Ages & Stages Questionnaires® Example (48 month) 

The Ages & Stages Questionnaires® (ASQ-3™) is a useful tool for assessing the 
development of a child. It is copyrighted and thus could not be included in this 
curriculum. According to Brookes Publishing, the distributors for the ASQ-3™ package: 

“ASQ-3 is the most accurate, cost-effective and parent-friendly 
 way to identify children from one month to 5½ years with 
 developmental delays.”

The product is available for purchase from the Brookes Publishing website. The 
authors have no connection with Brookes Publishing or this publication, nor do they 
receive anything from its sale. The site address is: 
http://www.brookespublishing.com/store/books/squires-asq/index.htm

The University of Nevada, Reno is an Equal Employment Opportunity/Affirmative Action employer and does not discriminate on the basis of race, color, religion, sex, age, creed, national 
origin, veteran status, physical or mental disability, sexual orientation, or genetic information in any program or activity it operates. The University of Nevada employs only United States 
citizens and aliens lawfully authorized to work in the United States. 
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The Child Find Project 
The Child Find Project is a service of the Clark County School 

District (CCSD) under the direction of the Student Support Services 
Division. The objective of the project is to identify students, ages 3 to 21,
who are not enrolled in public school and who may be eligible for special 

education services. These students include preschoolers, students 
attending private or parochial schools, or

students receiving homeschooling. 

Referrals for evaluations/assessments must be initiated by 
parents, guardians or surrogates. Recommendations to parents 

for assessments often come from community agencies, education 
and medical personnel, and preschool/daycare centers. Parents or 

guardians must consent to an evaluation of their  
child prior to an appointment. 

A team of professionals will assess the child to determine if he 
or she is eligible for special education services. An Individual Education 

Program (IEP) is then developed for each child who qualifies, 
with the involvement of parents or guardians. The Child Find 

Project staff can also provide families with information to assist 
them with accessing community services. 

Child Find services are available year-round 
by calling Clark County School District (CCSD) 702-799-7463 

http://shoms.ccsd.net/childfind
-or-

Washoe County School District (WCSD) 775-333-5035 
http://www.washoecountyschools.org/district/departments/student-support-services/child-find

The University of Nevada, Reno is an Equal Employment Opportunity/Affirmative Action employer and does not discriminate on the basis of race, color, religion, sex, age, creed, national 
origin, veteran status, physical or mental disability,, sexual orientation, or genetic information in any program or activity it operates. The University of Nevada employs only United States 
citizens and aliens lawfully authorized to work in the United States. 
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Section 5: 

Evaluation



1. Please write down your favorite color and the last four digits of your home phone number. You will need to put 
the same color and number on the survey at the end of the training. 

       
  Last four digits of phone number     Favorite color 

2. Please write the name of the city where the training is being held.      

3. Please write the name of your instructor(s).          

4. How long have you been caring for children professionally?    years 
 If less than a year, how many months?  

5. We need to document how many children may benefit from this program. Please write the average number of 
 children that are directly under your supervision.   
   

6. Which age group do you care for most of the time? (Circle only one letter.) 
 a. Infants and/or toddlers (newborn to 2 years) 
 b. Preschoolers (3 to 5 years) 
 c. School-age youth (6 to 10 years) 
 d. Mixed age group, please specify:       

7. Which best describes your current position: (Circle only one letter.) 
 a. Family or group home care provider 
 b. Lead/head teacher in a child care center 
 c. Assistant teacher in a child care center 
 d.  Director or administrator 
 e. Assistant director 
 f. Other (Please list.)         

8. On a scale of 0 to 10, how much knowledge do you have about preschool child development?

No knowledge          A lot of knowledge 
    0 1 2 3 4 5 6 7 8 9 10 

9. On a scale of 0 to 10, how much knowledge do you have about approaches to learning?

  No knowledge          A lot of knowledge 
    0 1 2 3 4 5 6 7 8 9 10 

10. Name one agency where you would refer parents if you had concerns about their child’s development. 

11. Name a website where you can get reliable information about child development. 

12. There are areas of child development called developmental domains. These domains help us to understand 
how a child is growing and can help us to identify developmental delays. Name three developmental areas. 

PLEASE TURN OVER TO CONTINUE 

Planting the Seeds of Learning: Supporting the 
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13. Circle True, False or Do Not Know for each of the following statements: 

14. You’ve noticed that the language skills of a child in your program have changed. In the past, he spoke in long 
 sentences and recently started speaking in two-word phrases. What are three things you could do? 
 a. 
 b.  
 c. 

15. Read the following scenario. Casey Anne is 4 years old. She pours and uses scissors with supervision. She 
enjoys doing new things. She doesn’t follow three-part directions and her speech is difficult to understand. She 
draws a person with two to four body parts and has started to copy some uppercase letters. She runs easily, 
hops on one foot and enjoys physical activities. 

 a. Underline what is typical development for a 4-year-old child. 
 b. Circle any behavior or skill that might be a “red flag.” 
 c. List two things you can do to help Casey Ann practice her skills. 
  1. 
  2. 

16. “Approaches to Learning” is a term that refers to the attitudes and skills used to learn. Children with strong 
 learning skills are better able to take advantage of educational opportunities. 
 a. Have you heard of the “Approaches to Learn” term or concept before?   Yes    No 
 b. Give an example of how you can help a child develop learning skills. 

17. What future training classes would be of interest to you? (Please circle Yes or No for each.) 
 a. Yes        No Advanced Child Guidance 
 b. Yes No Learning Curriculum Involving Nature 
 c. Yes No Observation and Assessment 
 d. Yes No Parent Involvement and Parent Relationships 
 e. Yes No Nutrition: Getting Kids Off to a Healthy Start 
 f. Yes No Science Activities for Young Children 
 g. Other ideas:     

THANK YOU! 

University of Nevada Cooperative Extension and Nevada State Bureau of Services for Child Care 

A True False Do Not Know Screening each child in a licensed facility or home is a licensing requirement. 

B True False Do Not Know When children retell a story, they are strengthening their brain and memory. 

C True False Do Not Know Screening should be used only to identify possible delays so that you can make a referral for 
evaluation.

D True False Do Not Know Engaging in play can help a child develop learning skills. 

E True False Do Not Know A “red flag” means a child needs to receive special education services. 

F True False Do Not Know Relationships with teachers and other children in the program impacts a child’s learning. 

G True False Do Not Know An example of an approach to learning is reaching developmental milestones. 

The University of Nevada, Reno is an Equal Employment Opportunity/Affirmative Action employer and does not discriminate on the basis of race, color, religion, sex, age, creed, national 
origin, veteran status, physical or mental disability, sexual orientation, or genetic information in any program or activity it operates. The University of Nevada employs only United States 
citizens and aliens lawfully authorized to work in the United States. 
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1. Please write down your favorite color and the last four digits of your home phone number. You will need to put 
the same color and number on the survey at the end of the training. 

       
  Last four digits of phone number     Favorite color 

2. Please write the name of the city where the training is being held.      

3. Please write the name of your instructor(s).          

4. How long have you been caring for children professionally?    years 
 If less than a year, how many months?  

5. We need to document how many children may benefit from this program. Please write the average number of 
 children that are directly under your supervision.   
   
6. Which age group do you care for most of the time? (Circle only one letter.) 
 a. Infants and/or toddlers (newborn to 2 years) 
 b. Preschoolers (3 to 5 years) 
 c. School age youth (6 to 10 years) 
 d. Mixed age group, please specify:       

7. Which best describes your current position: (Circle only one letter.) 
 a. Family or group home care provider 
 b. Lead/head teacher in a child care center 
 c. Assistant teacher in a child care center 
 d.  Director or administrator 
 e. Assistant director 
 f. Other (Please list.)         

8. On a scale of 0 to 10, how much knowledge do you have about preschool child development?

No knowledge          A lot of knowledge 
    0 1 2 3 4 5 6 7 8 9 10 

9. On a scale of 0 to 10, how much knowledge do you have about approaches to learning?

  No knowledge          A lot of knowledge 
    0 1 2 3 4 5 6 7 8 9 10 

10. Name one agency where you would refer parents if you had concerns about their child’s development. 
Project ASSIST, Child Find, Nevada Early Intervention Services 

11. Name a website where you can get reliable information about child development. 
CYFERnet, Center for Disease Control, Just In Time Parenting, Nevada 211 

12. There are areas of child development called developmental domains. These domains help us to understand 
how a child is growing and can help us to identify developmental delays. Name three developmental areas. 

Physical, emotional, social, cognitive, motor, language, self-help 

PLEASE TURN OVER TO CONTINUE 
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13. Circle True, False or Do Not Know for each of the following statements: 

14. You’ve noticed that the language skills of a child in your program have changed. In the past. he spoke in long 
 sentences and recently started speaking in two-word phrases. What are three things you could do? 

a. Talk with his family to see if there are any changes at home. 
 b. Encourage him to talk by asking questions about what he is doing. 
 c. Talk with other staff to see if they have noticed the change. 

d. Make a referral. 
 e. Do a screening to see if his development is “on target.” 

15. Read the following scenario. Casey Anne is 4 years old. She pours and uses scissors with supervision. She 
 enjoys doing new things. The following sentence should be circled: She doesn’t follow three-part 
 directions and her speech is difficult to understand. She draws a person with two to four body parts and 
 has started to copy some uppercase letters. She runs easily, hops on one foot and enjoys physical activities.
 a. Underline what is typical development for a 4-year-old child. 
 b. Circle any behavior or skill that might be a “red flag.” 
 c. List two things you can do to help Casey Ann practice her skills. 

1. Give Casey Anne three very simple, related fun tasks to do . 
  2. Read with Casey Anne. 
  3. Talk with other teachers to learn if they have difficulty understanding her. 
  4. Find out what language is spoken at home. Perhaps English is a second language for her. 
  5. Make a referral for evaluation.

16. “Approaches to Learning” is a term that refers to the attitudes and skills used to learn. Children with good 
 learning skills are better able to take advantage of educational opportunities. 
 a. Have you heard of the “Approaches to Learn” term or concept before?   Yes    No 
 b. Give an example of how you can help a child develop learning skills. 
   Giving choices; helping children finish what they start; nurturing creativity; not rushing activities;
   providing encouragement; giving opportunities to play; engaging with children while they play;  
   asking children questions; providing opportunities for creativity; exploration, experimentation,  
   problem solving and reasoning; using imagination; being inventive . . .

17. What future training classes would be of interest to you? (Please circle Yes or No for each.) 
 a. Yes        No Advanced Child Guidance 
 b. Yes No Learning Curriculum Involving Nature 
 c. Yes No Observation and Assessment 
 d. Yes No Parent Involvement and Parent Relationships 
 e. Yes No Nutrition: Getting Kids Off to a Healthy Start 
 f. Yes No Science Activities for Young Children 
 g. Other ideas:     

THANK YOU! 

University of Nevada Cooperative Extension and Nevada State Bureau of Services for Child Care 

A True False Do Not Know Screening each child in a licensed facility or home is a licensing requirement. 

B True False Do Not Know When children retell a story, they are strengthening their brain and memory. 

C True False Do Not Know Screening should be used only to identify possible delays so that you can make a referral for 
evaluation.

D True False Do Not Know Engaging in play can help a child develop learning skills. 

E True False Do Not Know A “red flag” means a child needs to receive special education services. 

F True False Do Not Know Relationships with teachers and other children in the program impacts a child’s learning. 

G True False Do Not Know An example of an approach to learning is reaching developmental milestones. 

The University of Nevada, Reno is an Equal Employment Opportunity/Affirmative Action employer and does not discriminate on the basis of race, color, religion, sex, age, creed, national 
origin, veteran status, physical or mental disability, sexual orientation, or genetic information in any program or activity it operates. The University of Nevada employs only United States 
citizens and aliens lawfully authorized to work in the United States. 
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1. Please write down your favorite color and the last four digits of your home phone number.  

       
  Last four digits of phone number     Favorite color 

2. What is the most helpful thing that you learned at today’s training?       

               

3. Overall, today’s training was: (Circle the number that best fits your feelings.) 

   Not helpful               Very helpful 
    1  2  3  4  5 

4. Overall, this instructor was: (Circle the number that best fits  your feelings.) 

   Not helpful               Very helpful 
    1  2  3  4  5 

5. Please list one thing that you will do tomorrow based on what you learned at today’s training. 

               

6. Please list one thing that you will do next week based on what you learned at today’s training. 

               

7. On a scale of 0 to 10, how much knowledge do you have about preschool child development?

      No knowledge              A lot of knowledge 
    0 1 2 3 4 5 6 7 8 9 10 

8. On a scale of 0 to 10, how much knowledge do you have about approaches to learning?

              No knowledge              A lot of knowledge 
    0 1 2 3 4 5 6 7 8 9 10 

9. Name one agency where you would refer parents if you had concerns about their child’s development. 

10. Name a website where you can get reliable information about preschooler development. 

11. There are areas of child development called developmental domains. These domains help us to understand 
 how a child is growing and can help us to identify developmental delays. Name three developmental areas. 

PLEASE TURN OVER TO CONTINUE 
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12. Circle True, False or Do Not Know for each of the following statements: 

13. You’ve noticed that the language skills of a child in your program have changed. In the past, he spoke in long 
 sentences and recently started speaking in two-word phrases. What are three things you could do? 
 a. 
 b.  
 c. 

14. Read the following scenario. Casey Anne is 4 years old. She pours and uses scissors with supervision. She 
 enjoys doing new things. She doesn’t follow three-part directions and her speech is difficult to understand (this 
 sentence should be circled). She draws a person with two to four body parts and has started to copy some 
 uppercase letters. She runs easily, hops on one foot and enjoys physical activities. 
 a. Underline what is typical development for a 4-year-old child. 
 b. Circle any behavior or skill that might be a “red flag.” 
 c. List two things you can do to help Casey Ann practice her skills 
  1. 
  2. 

15. “Approaches to Learning” is a term that refers to the attitudes and skills used to learn. Children with good 
 learning skills are better able to take advantage of educational opportunities. 
 a. Have you heard of the “Approaches to Learn” term or concept before?   Yes    No 
 b. Give an example of how you can help a child develop learning skills. 

16. What future training classes would be of interest to you? (Please circle Yes or No for each.) 
 a. Yes        No Apprenticeship program 
 b. Yes No CDA classes 
 c. Yes No Community college classes 
 d. Yes No Conferences - national, state or local conferences (e.g., Nevada Association for the  
    Education of Young Children, National Association for the Education of Young Children) 
 e. Yes No Online classes, web-based training or self-study courses  
 f. Yes No Self-study modules that you check out of the library, like Caring 4 Kids 
 g. Yes No Training offered by Cooperative Extension, Children’s Cabinet, Nevada Association for  
    the Education of Young Children or others 
 h. Yes No University classes 
 i. Other (Please write in.):      

THANK YOU! 

University of Nevada Cooperative Extension and Nevada State Bureau of Services for Child Care 

A True False Do Not Know Screening each child in a licensed facility or home is a licensing requirement. 

B True False Do Not Know When children retell a story, they are strengthening their brain and memory. 

C True False Do Not Know Screening should be used only to identify possible delays so that you can make a referral for 
evaluation.

D True False Do Not Know Engaging in play can help a child develop learning skills. 

E True False Do Not Know A “red flag” means a child needs to receive special education services. 

F True False Do Not Know Relationships with teachers and other children in the program impacts a child’s learning. 

G True False Do Not Know An example of an approach to learning is reaching developmental milestones. 

The University of Nevada, Reno is an Equal Employment Opportunity/Affirmative Action employer and does not discriminate on the basis of race, color, religion, sex, age, creed, national 
origin, veteran status, physical or mental disability, sexual orientation, or genetic information in any program or activity it operates. The University of Nevada employs only United States 
citizens and aliens lawfully authorized to work in the United States. 
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Post-survey 
ANSWER KEY 

1. Please write down your favorite color and the last four digits of  your home phone number.  

       
  Last four digits of phone number     Favorite color 

2. What is the most helpful thing that you learned at today’s training?       

               

3. Overall, today’s training was: (Circle the number that best fits your feelings.) 

   Not helpful               Very helpful 
    1  2  3  4  5 

4. Overall, this instructor was: (Circle the number that best fits  your feelings.) 

   Not helpful               Very helpful 
    1  2  3  4  5 

5. Please list one thing that you will do tomorrow based on what you learned at today’s training. 

               

6. Please list one thing that you will do next week based on what you learned at today’s training. 

               

7. On a scale of 0 to 10, how much knowledge do you have about preschool child development?

      No knowledge              A lot of knowledge 
    0 1 2 3 4 5 6 7 8 9 10 

8. On a scale of 0 to 10, how much knowledge do you have about approaches to learning?

              No knowledge              A lot of knowledge 
    0 1 2 3 4 5 6 7 8 9 10 

9. Name one agency where you would refer parents if you had concerns about their child’s development. 
Project ASSIST, Child Find, Nevada Early Intervention Services 

10. Name a website where you can get reliable information about preschooler development. 
CYFERnet, Center for Disease Control, Just In Time Parenting, Nevada 211 

11. There are areas of child development called developmental domains. These domains help us to understand 
 how a child is growing and can help us to identify developmental delays. Name three developmental areas. 

Physical, emotional, social, cognitive, motor, language, self-help 

PLEASE TURN OVER TO CONTINUE 
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12. Circle True, False or Do Not Know for each of the following statements: 

13. You’ve noticed that the language skills of a child in your program have changed. In the past. he spoke in long 
 sentences and recently started speaking in two-word phrases. What are three things you could do? 

a. Talk with his family to see if there are any changes at home. 
 b. Encourage him to talk by asking questions about what he is doing. 
 c. Talk with other staff to see if they have noticed the change. 

d. Make a referral. 
 e. Do a screening to see if his development is “on target.” 

14. Read the following scenario. Casey Anne is 4 years old. She pours and uses scissors with supervision. She 
 enjoys doing new things. The following sentence should be circled: She doesn’t follow three-part 
 directions and her speech is difficult to understand. She draws a person with two to four body parts and 
 has started to copy some upper-case letters. She runs easily, hops on one foot and enjoys physical activities.
 a. Underline what is typical development for a 4-year-old child. 
 b. Circle any behavior or skill that might be a “red flag.” 
 c. List two things you can do to help Casey Ann practice her skills. 

1. Give Casey Anne three very simple, related fun tasks to do . 
  2. Read with Casey Anne. 
  3. Talk with other teachers to learn if they have difficulty understanding her. 
  4. Find out what language is spoken at home. Perhaps English is a second language for her 
  5. Make a referral for evaluation.

15. “Approaches to Learning” is a term that refers to the attitudes and skills used to learn. Children with good 
 learning skills are better able to take advantage of educational opportunities. 
 a. Have you heard of the “Approaches to Learn” term or concept before?   Yes    No 
 b. Give an example of how you can help a child develop learning skills. 
   Giving choices; helping children finish what they start; nurturing creativity; not rushing activities; 
   providing encouragement; giving opportunities to play; engaging with children while they play;  
   asking children questions; providing opportunities for creativity, exploration, experimentation,  
   problem solving and reasoning; using imagination; being inventive . . .

16. What future training classes would be of interest to you? (Please circle Yes or No for each.) 
 a. Yes        No Apprenticeship program 
 b. Yes No CDA classes 
 c. Yes No Community college classes 
 d. Yes No Conferences - national, state or local conferences (e.g., Nevada Association for the  
    Education of Young Children, National Association for the Education of Young Children) 
 e. Yes No Online classes, web-based training or self-study courses  
 f. Yes No Self-study modules that you check out of the library, like Caring 4 Kids 
 g. Yes No Training offered by Cooperative Extension, Children’s Cabinet, Nevada Association for  
    the Education of Young Children or others 
 h. Yes No University classes 
 i. Other (Please write in.):      

THANK YOU! 

A True False Do Not Know Screening each child in a licensed facility or home is a licensing requirement. 

B True False Do Not Know When children retell a story, they are strengthening their brain and memory. 

C True False Do Not Know Screening should be used only to identify possible delays so that you can make a referral for 
evaluation.

D True False Do Not Know Engaging in play can help a child develop learning skills. 

E True False Do Not Know A “red flag” means a child needs to receive special education services. 

F True False Do Not Know Relationships with teachers and other children in the program impacts a child’s learning. 

G True False Do Not Know An example of an approach to learning is reaching developmental milestones. 

The University of Nevada, Reno is an Equal Employment Opportunity/Affirmative Action employer and does not discriminate on the basis of race, color, religion, sex, age, creed, national 
origin, veteran status, physical or mental disability, sexual orientation, or genetic information in any program or activity it operates. The University of Nevada employs only United States 
citizens and aliens lawfully authorized to work in the United States. 
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(Highlighted items are “red flags.”) 

Directions: Read each scenario. Underline the skills that would be considered 
typical development for a child this age and circle any missing skills that could be 
considered “red flags” for a child this age. Finally, discuss what experiences you 
could offer a child in order to give the child an opportunity to learn the missing skills. 

Ellie 3 years old:
Ellie is 3 years old. She plays make-believe with dolls, animals and people. Ellie 
frequently falls when walking and has not yet mastered walking upstairs 
independently. She makes requests using four-to five-word sentences.

Robert 3 years old:
Robert is 3 years old. He shows affection for friends and separates easily from Mom 
and Dad. He runs and pedals a tricycle. Robert used to speak in long sentences, but 
a few months ago he started using only single word sentences.

Ethan 4 years old:
Ethan is 4 years old. He is not interested in other children and usually plays by 
himself in a corner of the classroom. He sings songs or says poems from memory.
He has a difficult time using scissors. He does not name any colors or numbers.

Casey Anne 4 years old:
Casey Anne is 4 years old. She pours and cuts with supervision. She enjoys doing 
new things. She doesn’t follow three-part directions, and her speech is difficult to 
understand. She draws a person with two to four body parts, and has started to copy 
some capital letters.

Christopher 5 years old:
Christopher is 5 years old. He speaks very clearly. He climbs and swings with ease.
He can print some letters and numbers. He counts up to 10 and names four colors. 
He shows a limited range of emotions and frequently seems sad and unhappy. 

Kimberly - 5 years old:
Kimberly is 5 years old. She is aware of her gender and likes to sing, dance and act. 
She is aggressive with the other children and hits and kicks when she does not get 
what she wants. She can copy a triangle and other geometric shapes and draw a 
person with at least six body parts.

ANSWER KEY 

The University of Nevada, Reno is an Equal Employment Opportunity/Affirmative Action employer and does not discriminate on the basis of race, color, religion, sex, age, creed, national 
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citizens and aliens lawfully authorized to work in the United States. 
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Directions for Recognition to Referral Flower Activity  
(Slide 31) 

Preparation:

Print flower pattern on cardstock; laminate and place Velcro on the center of each 
petal.

Print petal patterns on cardstock; laminate, cut out and place Velcro on the back, 
centering to match the Velcro placement on the flower pattern.

Activity instructions: 

Give each group a scenario sheet and direct the groups to read the scenario assigned. 
Each group will receive a set of petals with the steps they could take after recognizing 
that a child is developing differently and before making a referral. The group will 
discuss each of the steps and put them in order to create a flower. Place the first step 
at the 12 o’clock position on the flower. The groups will have five to seven minutes to 
complete the task.

For Recognition to Referral Activity Answer Key, see Page 6.5. 

The University of Nevada, Reno is an Equal Employment Opportunity/Affirmative Action employer and does not discriminate on the basis of race, color, religion, sex, age, creed, national 
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citizens and aliens lawfully authorized to work in the United States. 
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Cut-out Petals 

Review developmental milestones for 
a 4-year-old child. Write down one 

resource you could use. 

Talk with Jonah’s parents. Ask them about  
his skills and abilities when they are with 

him. Give Jonah’s parents a copy of a 
screening tool, such as the ASQ-3 and ask 

them to complete it at home. 

Score both copies of the 
developmental screening tool 

(teacher and parent).

Discuss the results, talking about 
any differences between 

home and school.

Observe the child during a variety 
of activities. Note examples of 

Jonah’s skills and responses during 
the activities.

Talk with the lead teacher, preschool 
administrator or other family care 
provider about your concerns and 

ask them to observe Jonah.

Complete a standardized  
developmental screening tool, such as 

the ASQ-3, on Jonah at school.

Schedule a meeting with Jonah’s  
parents to review the results  

of the screening tools.

If Jonah has scored below the cut-off  
score on any area, give his parents contact  
information for the school district Child
Find office. Encourage his parents to call  
Child Find to schedule an appointment  

for further evaluation. 

Recognition to Referral Activity
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Recognition to Referral Activity Scenarios

Directions:

Read the assigned scenario below. Each group will receive petals with the steps you 
could take after recognizing that a child is developing differently and before making a 
referral. Discuss each of the steps with the group and put them in order to create a 
flower. Place the first step at the 12 o’clock position on the flower. You will have five to 
seven minutes to complete your task. 

Scenario 1:

Jonah is a 4-year-old child in your program. You are concerned about his speech and 
language skills. He has a limited vocabulary and has difficulty naming items in a 
category (e.g., animals); and answering simple questions, and is still not using word 
endings (e.g., “s,” “ed” or “ing”). 

Scenario 2:

Jonah is a 4-year-old child in your classroom who sits by himself when the other 
children play outside. You are concerned because Jonah cannot climb the ladder to the 
slide, often trips and falls when he is running, and still is not able to throw or catch a 
ball with the other children. 

The University of Nevada, Reno is an Equal Employment Opportunity/Affirmative Action employer and does not discriminate on the basis of race, color, religion, sex, age, creed, national 
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Recognition to Referral Activity  
ANSWER KEY 

1. Review developmental milestones for a 4-year-old child. Write down one resource
 you could use. 

2. Observe the child during a variety of activities. Note examples of Jonah’s skills and 
 responses during the activities. 

3. Talk with the lead teacher, preschool administrator or other family care provider 
about your concerns and ask them to observe Jonah. 

4. Talk with Jonah’s parents. Ask them about his skills and abilities when they are with 
him. Give Jonah’s parents a copy of a screening tool, such as the ASQ-3, and ask 
them to complete it at home. 

5. Complete a standardized developmental screening tool, such as the ASQ-3, on 
Jonah at school. 

6. Score both copies of the developmental screening tool (teacher and parent). 

7. Schedule a meeting with Jonah’s parents to review the results of the screening 
tools.

8. Discuss the results, talking about any differences between home and school. 

9. If Jonah has scored below the cut-off score on any area, give his parents contact 
 information for the school district Child Find office. Encourage his parents to call 
 Child Find to schedule an appointment for further evaluation. 

The University of Nevada, Reno is an Equal Employment Opportunity/Affirmative Action employer and does not discriminate on the basis of race, color, religion, sex, age, creed, national 
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Approaches to Learning Activity 

Directions:

The activities and supplies provided were designed with intentional teaching in mind. These 
activities are for adults, but we made specific decisions about materials and instructions to 
purposefully highlight some important points. For example, the scarves are intentionally too 
short to demonstrate how we might not offer the appropriate supplies for children. We 
deliberately made it more difficult. We want to illustrate how important it is to consider details.   

Create five different activities for the approaches to learning: social, physical, logico-
mathematical dispositions. Think about how you learn. Someone from each group will be asked 
to share the different ways that their group members approached the task. 

1. Scarf tying: Written instructions on one side and pictures of scarf ties on the other side. 
2. Legos: Picture of completed Lego construction; all pieces available to complete 

structure.
3. Simple puzzles: Two different puzzles mixed together with some missing pieces  
 (100-piece puzzle or less). 
4. Insurance handbooks: Select an insurance plan for a family of four based on their pre-

existing conditions. 
5. Assemble/disassemble: Something participants can take apart and put back together, 

such as a small heater or a toaster.  

Instructions to participants 

The activities are designed for adults:
1. Scarf tying: We have instructions for different ties that you can do with scarves. There 

are written instructions on one side and pictures of some possible ties on the other. 
2. Legos: Here we have a picture of a Lego construction. We have all of the pieces needed 

to rebuild this Lego construction. Please work to recreate the Lego construction you see 
in the picture. 

3. Puzzles: We have two different puzzles, and the pieces are mixed together. Please work 
to complete one or both puzzles.

4. In this activity, we have the documentation for selecting an insurance plan. Please read 
the description of the family’s pre-existing conditions. Please select what you think would 
be the best insurance plan for this family of four. 

5. In this activity, we have an (item). Please use the screwdriver to take apart the (item) 
and then put it back together again. 

You will have about five to seven minutes to work on your activity. We would like one person in 
the group to observe what’s happening, document their observations, and report back to the 
rest of the group on what they documented.

The University of Nevada, Reno is an Equal Employment Opportunity/Affirmative Action employer and does not discriminate on the basis of race, color, religion, sex, age, creed, national 
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Activities - Examples of Materials to Use 

Activity 1 - Scarf tying Activity 2 - Legos 

Activity 3 - Puzzles Activity 4 - Insurance 

Activity 5 - Assemble/disassemble 
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The University of Nevada, Reno is an Equal Employment Opportunity/Affirmative Action employer and does not discriminate on the basis of race, color, religion, sex, age, creed, national 
origin, veteran status, physical or mental disability, sexual orientation, or genetic information in any program or activity it operates. The University of Nevada employs only United States 
citizens and aliens lawfully authorized to work in the United States. 

Approaches to Learning - Insurance Quotes 

Insurance needs for family of four: mother, father, son and daughter 

Male age 40 
Pre-existing diabetes, eyesight (wears glasses and contacts full-time in order to see 
anything). Uses medication daily to maintain diabetes. 

Female age 40 
Pre-existing thyroid cancer in remission, Still’s disease (autoimmune disease). 
Uses medication daily to maintain thyroid condition. 

Male age 12 
No pre-existing conditions. 
Extensive orthodontic work recommended in the next few months. 

Female age 10 
Pre-existing condition. Eyeglasses to see distance, must wear at school. 
Full medical, dental and vision needed. 
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Scarf Tying Examples 
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Following are three knot techniques to help you achieve a one-of-a-kind look. 

The Josephine Knot: The Josephine knot looks much like a pretzel. It is a 
rather large knot, so it is only useful to know how to tie a scarf using this 
technique if your material is lightweight and the scarf is rather narrow. Silks, 
satins and rayon blends work beautifully. Place the scarf around your neck, 
leaving the ends hanging loose and with the ends even. With the right palm 
facing out, grab the left tail of the scarf and roll your hand upward and toward 
your body to create a loop where the loose end section is in the back. Grasp 
where the scarf crosses itself with your left hand, and take the right side of the 
scarf in front of the loop but behind the loose tail. Bring the tail above the loop 
and feed it up over itself and back under the loop and pull. You can leave the 
knot as loose or as tight as you like. You can also adjust the knot to hang at 
different lengths. You can even choose to keep the knot tied and simply pull the 
scarf over your head, so you can quickly put it on again later. 

Lark’s Head Knot: The lark’s head knot is extremely simple and elegant. It is 
great to know how to tie a scarf in this fashion, as it lends itself well to most any 
material. Place the scarf around your neck, leaving the left end about one-third 
longer. Create a large bend in the center of the left tail. Fold the loop created 
from the bend in half toward your outside, which will create two smaller loops. 
Take the right loose tail and feed it through the loops. You will go behind the 
first piece, under the second and third, and behind the last. Again, this knot can 
be tied tightly or left loose. To move the height of the knot, you simply slide it up 
and down, holding the right side taut. 

The Bowline Knot: The bowline knot is the perfect way to tie a scarf if you want 
a decorative knot at your neck with one tail over your shoulder. Place the scarf 
around your neck with the ends even. With the right palm facing out, grab the 
left tail of the scarf and roll you hand upward and toward your body to create a 
loop where the loose end section is in back. Feed the right tail of the scarf 
through the loop from the front, and then continue behind the left tail. Feed 
through the loop making sure to stay behind the left tail. Tighten to your comfort 
level and toss the right end over your shoulder. You can also use this knot 
without tightening the scarf snug around your neck. Consider leaving the neck 
opening large, and play with draping the scarf and the placement of the knot. 

Many knots used in other applications, such as sailing, can be modified for scarves. If 
you see a pretty knot somewhere, do a little research and learn how to tie a scarf to 
recreate the same look. 
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Approaches to Learning Activity 

What did the participants do?

 What were some of the conversations during the activity? 

 If any problems arose, what were the problems? How were they 
 resolved? 

 What stood out to you about the activity? 

 Why is this important? 

 How does this relate to your work with children? 
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